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Foreword 


A ny consideration of the educational needs of creative 
individuals at the school stage must include attention to their 
career development to help them find compatible matches between 
their talents and career possibilities in future. Earlier, the assumption 
was that schools had only to provide quality academic instruction to 
them and they would be able to find the right career niche. It has now 
become more apparent than ever before that the career preparation of 
the creative and talented, who have unique needs and potentials, 
requires systematic intervention, and cannot be left to chance. 
Emphasis on career development as a process points out the need to 
develop in them during adolescence, as in the case of the general school 
population, the requisite skills and attitudes to harness their talents. and 
face the challenges of work and life with confidence and competence. It 
assumes greater significance for girls especially in view of the limited 
work opportunities for them and conflicts about their role and rising 
aspirations still pervading our society. 

The study of career development and behaviour of creatives is 
relatively a new endeavour. This much needed piece of research 
provides a strong data base and pinpoints areas of special concern for 
school counsellors to plan career related interventions for the special 
group of creative adolescent girls in the Indian context. 

I wish to compliment the efforts put in by Dr. Asha Bhatnagar and 
Dr. Sushma Gulati in carrying out this study, perhaps the first of its 
kind in the country, which has broadened our perspectives about the 
career concerns and needs of creative adolescent girls who form a 


valuable part of the human resource in our country. 
A.K. Sharma 
Director 
New Delhi National Council of Educational 
Research and Training 


Preface 


T he importance of career preparation for the creatives and talented 
can hardly be denied. The life career developmental approach 
points out the need to understand their career behaviour and 
development at different stages to equip them with the requisite skills 
and attitudes in making appropriate decisions about their future careers 
and in pursuing their talents. The period of adolescence at the school 
leaving stage is considered to be the most significant in one’s career 
development from the viewpoint of future vocational adjustment and 
success. In view of a larger proportion of women entering the work 
force including the non-traditional occupations, concerns for the career 
education of girls are particularly growing vital. However, as 
ambivalence about women's roles coupled with limited career 
opportunities for them are still existing in our society, it is important 
that creative girls who are passing through the critical stage of 
adolescence and have a long way to go to establish in their careers, 
must have the right kind of interventions to help them sustain in their 
chosen careers. Prior to that, however, it is important to understand 
their career behaviour and career related characteristics at school stage 
before they enter the world of work. Researches on the career 
development and behaviour of creative girls, at present, are almost non- 
existent in India. 

This book is an outcome of the research study conducted in the 
Department of Educational Psychology & Foundations of Education 
and sponsored by ERIC, NCERT. The research related to the book 


began with a vision—a vision of bringing together the ideas and 


interests of both the authors in their respective areas of specialisation 
and evolving a conceptual framework for research. 
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The first chapter of the book deals with the importance of the study 
and pinpoints the gaps in research. The contents of the second chapter 
focus on the theoretical framework and the rationale for the differential 
nature of career behaviour of creative girls from their less creative 
counterparts. The third chapter highlights our current knowledge about 
the researches in this area. The case study context is discussed in the 
fourth chapter along with the Procedures and tools for the assessment of 
creativity and career behaviour. The fifth chapter, which is the heart of 
this book, presents case studies of high and low creatives, the analysis 
and comparative view of their career behaviour in terms of career 
needs, preferences, Occupational aspirations, values, career choice 
attitudes and competencies in relation to the family, school, group 
influences as well as Personal dispositions and qualities. The sixth 
chapter summarises the major findings while the seventh chapter 
highlights the suggestions and implications of the study for school 
personnel, particularly the school counsellors. 

It is hoped that the Suggestions given in the book, based on the 
findings of the study, will assist school counsellors in their efforts to 
meet the career counselling needs of the creative adolescent girls in our 
country. We acknowledge that our Suggestions cover only a limited 
Scope of the vast array of knowledge and competencies required for 
career counselling of creative girls as only a modest beginning has been 
made in this direction with this work. We are also aware that the roles 
of the school counsellors will need to be redefined repeatedly to meet 
the ever changing needs of the creative girls and their families. 
However, we urge the school counsellors to incorporate these research 
based ideas and remain Sensitive to the compelling needs of the creative 


adolescent girls in their ongoing effort to provide counselling services 
to school students in general. 


A. Bhatnagar and S. Gulati 
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Chapter 1 


Introduction 


E reative persons are a valuable resource of any country. They are 
capable, of making major contributions to usher in new 
developments in almost all the fields of human endeavour, whether 
technology, sciences, literature, art, social and human relations, 
business, etc. for the benefit of society and humanity at large. If we 
have to make the most of our human resources, we must identify such 
individuals at the opportune time, more appropriately at the school 
stage, and increase our understanding of the diverse aspects of their 
behaviour the development of which the educational system is 
supposed to facilitate. While umpteen researches have been carried out 
to study the personal, social, emotional and cognitive aspects of the 
behaviour and development of creative individuals, due attention has 
not been paid to study their vocational development*, which though is 
a part of their overall development. 

Any adequate understanding and consideration of the educational 
needs of the creative individuals at the school stage, it is felt, must 
include attention to help them create the most satisfying match between 
their talents, abilities and the career they might pursue. Traditional 
belief regarding the career development of creative and talented 
students was different. Apparently, the assumption had been that 
creative and gifted students will be able to find the right career niche. 


* — Vocational development/behaviour and career development/maturity will 
be used interchangably as has been frequently used in the professional 


literature. 
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However, today it is felt that career education is as important for 
creative students as it is for the general school population. 

At the practical level, a great deal of concern has been felt for 
providing career counselling to the creative and talented students too at 
the school leaving stage. Some students being extraordinary in more 
than one area, it is observed, get into the dilemma of multiple career 
possibilities and choices. Although such students have the advantage of 
considering more options and could keep the alternatives open, yet all 
the same, as Perrone (1991) pointed out, so much freedom of choice 
can bring ambiguity, conflicting feelings which can be frightening and 
even destructive without structure and support from others. 

It seems the lack of career education in the case of the gifted, 
creative and talented can be particularly tragic especially when 
decisions about their careers are made by default rather than through 
careful and informed planning. Most career development theorists now 
advocate the systematic development of programmes that can be 
organised to facilitate positive career behaviour for young people (Herr, 
1982) These programmes aim at building career awareness in early 
childhood, offering opportunities for career exploration in later 
childhood and adolescence. These can help individuals to be aware of 
their talents, abilities and of possibilities available to them, explore 
these prospects, learn about required and available resources, know 
how to set goals, make appropriate decisions and be prepared to face 
the challenges with confidence and competence. These career education 
programmes are particularly meaningful and needed for creatives and 
talented students in our country because of the limited career 
opportunities. 
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different groups had to face difficulties in getting the jobs in their 
preferred fields and in some cases the time gap between completing 
their education and getting the jobs ranged from three to four years. 

The limited career opportunities in the Indian setting coupled with 
lack of proper career preparation programmes especially for creatives 
and talented students thus are likely to bring in failure, waste of talent, 
mismatch between talent and occupation, and job dissatisfaction. 

In order to devise any kind of career education and guidance 
programme for creative and talented students, however, it is first 
necessary to know and assess the nature of their career needs, choices, 
attitudes and competencies in our setting. At the theoretical level, not 
much information is available on career related aspects of creative 
individuals particularly at the school stage. Earlier researches about the 
career aspects of the special groups were confined to the academically 
gifted and talented to investigate the degree of success they 
experienced after schooling, (Terman and Oden, 1959: Rothney, 1972; 
Flanigan, Tiedeman, Willis and Mclaughler, 1973), their occupational 
status and job placement (Kumar, 1989, Raina, 1991) Emphasis was by 
and large on academic excellence as the key to career decision making 
and the objective had been to improve the quality of secondary 
education for the gifted and talented to enable them to enter into 
scientific careers. Today, a broadening of the definition of what 
constitutes gifts and talents and the notion of life span developmental 
perspective have opened up ways to understand and facilitate the career 
development of the diverse groups of creatives and talented at the 
school stage. 

A probe into the area of creativity research, also reveals that a few 
sporadic efforts have been made to study the career choices and career 
aspirations of creatives and talented students. (Getzels and Jackson 
1962; Torrance 1972, 1976; Singh and Mehta, 1981) Their studies 
revealed that the high creative students were more diffused and 
eccentric in their occupational goals and they set their goals 
unrealistically. However, not much evidence is available in this context 
in the Indian setting from the view point of career development and 
career maturity of creatives, particularly related to the process of choice 
making. There is a disppointing lack of data concerning the career 
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development of creative individuals at the school leaving stage before 
they enter the world. of work. The information gap is particularly 
conspicuous in documenting the career needs and requirements for the 
career preparation of potentially creative students at the adolescent 
stage. (Gulati, 1993) 

Adolescence is considered to be a critical period for career 
development in terms of career planning and career decision making. 
The increasing complexity of the occupational world can appear 
baffling and overwhelming to those who have inadequacies in attitudes 
and competencies in career decision making at this stage. Ginzberg 
(1952, 1972) has pointed out several behaviours that must be developed 
before mature career behaviour can occur. The ability to perform the 
reality testing task, the ability to compromise, the ability to delay the 
gratification of desires and the ability to identify with the adult model 
are all important. If these abilities fail to materialise during 
adolescence, career decisions will be inadequate. On the other hand, if 
these abilities are properly developed, they (adolescents) would be 
better adjusted during the transition from school to work and would 
succeed in their careers later. (Bohn, 1966; Super and Thompson, 1979, 
Bartlett, 1968, 1971) 

While a great deal of research has been done to investigate into the 
career behaviours, career development, career maturity of adolescents 
at the school stage (Schmidt & Rothney, 1955; Wolk, 1958; Super & 
Overstreet, 1960; Parlikar, 1973, Gupta, 1991) there seems to be hardly 
any study concerning the career behaviour of creative adolescents in 
terms of their career attitudes and career competencies at the school 
leaving stage—the stage which accordin g to Jordaan (1974) is regarded 
as the most fruitful period to investigate from the view point of 
vocational development. 

The concern for the career development of females is growing vital 
but there is yet no comprehensive theory of women’s career 
development. However, researches have indicated some clearly evident 
sex differences relevant to vocational choices, patterns and unique 
barriers to women’s career development which are important steps 
towards theoretical understanding of factors affecting women’s career 
choices (Fitzgerald and Betz, 1983) 
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It is commonly acknowledged that girls and women have generally 
been at a disadvantage in their career development. Our society has 
traditionally specified different roles, personality characteristics and 
acceptable behaviour for males and females. There are grounds for 
believing that a good deal of the disadvantage suffered by girls can be 
explained in terms of restricted opportunities for acquisition of 
knowledge and skills, unfavourable attitudes and values toward them, 
lack of motivation and self-image (McLeod and Cropley 1989) In other 
words, girls learn to expect to achieve less well than boys (Freeman, 
1983) primarily due to the pattern of socialisation. The girls’ main field 
of work is considered to be home and family. The attitudes of society 
and parents about the stereotyped role of women and girls are 
internalised by girls themselves. This results in their choosing low 
levels of occupations and restricted range of occupational alternatives 
than men in general. As a result, their intellectual capacities and talents 
are not reflected in their educational and vocational achievements. 
Women’s and girls’ career aspirations and choices are thus frequently 
far lower than are the aspirations of males with comparable levels of 
ability (Fitzgerald and Crites, 1980) 

It remains to be seen as to what the career needs, choices, 
aspirations, attitudes, competencies and overall career development of 
creative girls at the school leaving stage are in view of their unique 
abilities, talents and qualities. This is especially important in the light 
of the present emphasis on the equality of educational and career 
opportunities for girls and the larger proportion of women entering the 
work force particularly the non-traditional occupations. Researches on 
this aspect are almost non existent in India. ; 

In the light of the foregoing arguments, the present study aims at 
understanding the vocational behaviour of creative adolescent girls at 
the school leaving stage to fill up the theoretical gaps in the field which 
would be important for both the researchers and the practitioners. 

The -findings of the study, it is visualised, may contribute to the 
theory of vocational development with reference to creative girls in the 
Indian context. On the other hand, it may add new dimensions to the 
repertoire of knowledge about the vocationally significant characteris- 
tics related to creativity. In terms of future research, the study may pave 
the way for the follow-up of the future vocational status of creative 


girls. 
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Practically, the study may have implications for designing the 
career education programmes to facilitate the vocational growth and 
self-development of the creative group of girls which form a significant. 
part of human resource. 


Chapter 2 


The Bases and Paradigm for Research 


he present chapter attempts to put forward the perspective and the 

paradigm which has been followed in pursuing the study. The 
framework presented will provide the basis and rationale for 
formulating assumptions and research questions in the investigation. 


Career Development and Career Behaviour: Major Concepts, 
Postulates and Stages 

It would be pertinent here to understand the concepts of career 
behaviour and career development. Behaviour refers to the responses 
the individual makes to the circumstances, figures and objects in the 
world (Baldwin, 1955) Development is the process continuing through 
time which provides the individual with the responses and mechanism 
to behave. Although a distinction has been drawn between behaviour 
and development, these processes are not mutually exclusive. The 
development of an individual through growth and learning directly 
affects his behaviour and in turn how he behaves can affect the nature 
of his further development (Super, 1957) 

Career development has been regarded as an integral part of the 
overall development of individuals and rests upon the principles of 
developmental psychology. According to Super (1957), “Like social 
development, emotional development and intellectual development, 
vocational development has both distinctive characteristics which make 
focusing on it worthwhile and common characteristics which reveal it 
as one way in which the general development of the individual 


manifests itself”. 
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The concept of career development, over the years has undergone a 
change. In the past, it was thought that choosing a life’s work was 
largely a matter of chance or if some deliberation was given to it, the 
choice or decision was made about a Career at a particular point in time. 
As Fredrickson and Rothney (1972) put it, 


“Career choices have Tepeatedly been shown to be random events, 
that is, arrived at through haphazard and accidental processes 
whereby individuals awaken in adulthood to find themselves trapped 
in disagreeable and unrewarding occupations”, 


This crosssectional myth of career Planning and career choice has 
been challenged in recent years. Today, selecting an occupation is 


decisions and finding the right career niche. 
Career is 


re 
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importance in occupational choice making at that stage (interests, 
capacities, values and finally a transition stage when the focus is shifted 
from these primary subjective factors to reality conditions) 

Havighurst’s (1964, 1972) classification of parts of the life span 
from infancy through maturity has been given as a task which arises at 
or about a certain period in the life of the individual, successful 
achievement of which leads to his happiness and to success with later 
tasks, while failure leads to unhappiness in the individual, disapproval 
by the society, and difficulty with later tasks. 

According to Super, “Career is the sequence of positions occupied 
by a person during the course of a lifetime—with its recognition of the 
life stages of growth, exploration, establishment, maintenance and 
decline” (Super & Hall 1978) In each stage, an individual manifests 
qualitatively distinct types of behaviour. 

The first stage is characterised as one of ‘Growth’. It begins with 
conception, continues until approximately the age of fourteen, and is a 
period of very rapid physical, emotional and.mental development. The 
next stage is entitled ‘Exploration’. It is the period in which an 
individual attempts to understand himself and to find his place in the 
world of adults and of work. The stage of exploration coincides roughly 
with the period of adolescence, which is considered as the decision 
making period. From the viewpoint of future vocational adjustment and 
success, this period has been regarded as the most fruitful period to 


_ investigate (Jordaan, 1974) It begins at the age of fourteen and 


continues until twenty-five, when the individual is ready to assume the 
adult responsibilities which characterise the next stage. 

Researches have shown that within the stage of exploration, 
vocational behaviour manifests different characteristics at different 
levels (Super, et al, 1960) and that career maturity increases 
monotonically across age and grade levels (Crites, 1974) Vocational 
behaviour is more mature and crystallised at the school leaving stage 
ie. grade XII as one is able to discriminate more effectively and 
realistically among career options at this stage. 

The next stage is that of ‘Establishment’ which follows the stage of 


exploration and continues until about the age of forty-five in which the 


individual typically establishes a career, a way of life, a home and 


family. The ‘Maintenance’ stage is the period in which part gains are 
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undertaken. For some individuals, it lasts until the age of seventy-five, 
others are ready to enter the final stage of decline as early as fifty-five. 
Sixty-five is the typical age when a gradual decline of physical and 
mental powers becomes evident. 

Super (1955, 1957) in his theory of career development, introduced 
the concept of career maturity to denote the place reached on the 
continuum of development from exploration to decline. According to 
him, an individual’s career maturity reflects his readiness to make 
career decisions which can be assessed by his/her standing along some 
dimension in relation to either chronological age and expected life 
stage or the behaviour of others coping with the same developmental 
tasks. These dimensions are: (a) orientation to career choice, (b) 
information and Planning, (c) consistency of career choice, (d) 
crystallisation of traits (e) and wisdom of career preference. 

Another developmental theorist (Crites, 1961, 1965, 1969) 
modified the model, and elaborated upon orientation, information and 
crystallisation dimensions and gave a distinction between the career 
choice content and the career choice process. While the career choice 
content means choice of an occupation, career choice process refers to 
the factors involved in arriving at a declaration of a career choice 
content. Both are fairly distinct though interrelated in the same way as 


the assembly line and the Product (Crites, 1978) The career choice 
content is assessed in terms of consi 
for both ‘field’ and ‘level’ 


attitudes are the feelings and 
ward making a career choice and 


ars, a great deal of research has 
es’ Career Maturity Inventory to 
ol students. 
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The present study has used the model of career maturity in 
adolescents (Crites, 1974) with slight modifications. The research 
model showing different dimensions of vocational behaviour to be 
studied is given in Figure 2.1 on the next page. 

As can be seen, the career choices in terms of Roe’s field and level 
classification (1956), types of career (traditional and nontraditional), 
and realism of career choice will form the part of career choice content, 
whereas the attitudes and competencies required for career decision 
making will be subsumed under the career choice process. 


Career Behaviour and Creativity—A Framework for Research 

Creative individuals have been found to have unique needs and 
characteristics—cognitive, personality and motivational compared to 
the less creative (Roe, 1953; Cattell, 1954; Guilford, et al 1957; Barron, 
1963; Wallach and Kogan, 1965; Paramesh, 1972) They tend to be 
original, imaginative, curious, resourceful, independent in thinking and 
judgement, unusually sensitive to gaps in knowledge, open minded, 
flexible, willing to take calculated risks, have strong self image, etc. 
They are commonly characterised by such skills and qualities as 
flexibility and originality in seeing implications, producing alternatives, 
guessing causes, visualising consequences, searching for new solutions 
and seeing new relationships to solve problems. 

Theoretically, it seems plausible to assume that if these are the 
skills which are transferable across time and situations within the same 
individuals, then the creative students would be different in their 
vocational behaviour and development. Probably, they may have an 
edge over less creatives in vocational planning and career decision 
making process. They may be better in career maturity at certain 
dimensions like gathering knowledge about the world of work, making 
detailed planning, using information in different perspectives; thinking 
of a variety of alternative career choices while at the same time 
withholding judgements; guessing consequences of decision making; 
adapting with originality to problems that arise during the process of 
career planning; having foresight in planning their careers and thinking 
of new career possibilities. This may particularly be so in the 


f career development (adolescent period) in which 


preparation phase o 
consequences, 


students gather information, examine alternatives, weigh 
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test hypotheses about themselves and the world of work, make 
decisions, revise the decisions, recognise and understand their own 
potentialities in relation to different career possibilities. But are they 
realistic in their planning and goal setting? Can they choose the 
identified direction when faced with multiple career choices? Do they 
need more assistance with career planning than do others because of the 
many options that they can consider? Do they face less difficulty in 
changing their career plans because of flexibility and risk taking 


tendencies? 
In the context of gifted and talented students, Frederickson (1979), 


however, expressed his doubt that being gifted or talented from an 
intellectual perspective does not ensure equal maturity emotionally and 
socially. Even though the relationship between intellect and affect is 
positive, it is by no means automatic. Gifted persons may be able to 
acquire and retain more information than most other persons but use of 
this information in a career planning process is still a complex task 
requiring emotional support and assistance from significant others. The 
gifted need just as much help as average students if not more in career 
planning. 

Perrone, et al (1979) felt that a creative person with a multitude of 
talents may get confused over which career direction to pursue. If such 
individuals are told that ‘they can be anything they want to be’ they 
may fail to develop a realistic self sense of limitations and deficiencies 
(Perrone, et al 1979) 

Many gifted students have also real problems in identity formation, 
which Erickson (1950) long ago pointed out as crucial to career 
decisions. Forming a clear image of self and one’s values is a key 
developmental task. Inability to resolve and identify issues can 
manifest itself in protracted dependence, or premature closure. The 
gifted may latch on to the first area or delay in decision making 
(Fleming, 1985) 

The previous research is silent on these issues and concerns. The 
gap of empirical research and a theoretical rationale presented earlier, 
point out the need for empirical verification of such issues as to 
whether creative students by virtue of their abilities, dispositions and 
creative thinking processes mobilised by them have an edge over their 
less creative counterparts in terms of career development and maturity 
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at the school leaving stage, particularly the XII grade when their career 
choice attitudes and competencies are more mature and crystallised. 
The present study is an attempt to empirically verify and answer some 
of these issues. 

The theoretical framework for research presented in the foregoing 
section has been evolved primarily on the assumption that personal 
dispositions, abilities and qualities of creatives might facilitate their 
career maturity and development. However, career behaviour does not 
occur in isolation and it is influenced by a number of personal and 
situational/environmental factors. Studies have shown the role of 
family influences which subsumes parental socio economic status 
(Davidson and Anderson, 1937; Centers, 1950; Miller and Form, 
1951), home environment, parental attitudes towards the child, and 
schooling (Super, et al, 1957) early childhood experiences (Roe, 1957), 
parents’ behaviour, beliefs, ambitions and goals for their offspring 
(Holland, 1962) in determining the career choices and career behaviour 
of individuals. 

Studies have also confirmed the influences of school and peers in 
addition to those of family on the personality orientation associated 
with vocational behaviour (Walsh and Lacay, 1969; 1970, Walsh, 
Vandrur and Hummel, 1972) 

Similarly, a number of studies have revealed the role of personal 
characteristics of the individual such as intelligence, attitudes, values, 
interests, aptitudes, self confidence, in determining the vocational 
development (Holden, 1961; Chansky, 1965; Dilly 1965; Scheri, 1972; 
Reddy, 1976; Fielding, 1974; Bartlett, 1968; Chapin, 1975; Gupta, 
1991) 


The general paradigm depicting factors influencing vocational 
behaviour is given in Fig. 2.2. 


Although a variety of factors are considered as possible 
determinants of vocational behaviour, 
different determinants of career develo; 
individual to another. For one person, th 
may be important while intelligence 
important in the career development of 
there is interaction among various dete; 


the relative importance of 
pment may vary from one 
quality of family influences 
and education may be more 
another individual. Moreover, 
rminants of career choice. For 
example, certain work values appear to be characteristics of different 
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social status; differences in family background as well as differences in 
intelligence may affect the amount of education, which in turn affects 
the kinds of work for which the individual can qualify (Super, 1957) 

In line with the general paradigm proposed, the study also attempts 
to look into some of the Personal environmental factors like personal 
qualities, interests, special abilities, general intellectual ability, job 
values, family background, financial, -educational and Occupational 
Status of parents, their attitudes, aspirations, type of schools etc. This 
will provide indepth analysis of the vocational behaviour as influenced 


by a constellation of Personal and environmental factors among high 
and low creative adolescent girls 


Objectives 


In the light of the conceptual framework presented earlier, the 
is to gain insight into the vocational 


behaviour of creative girls in terms of the content and process of career 


choices. More specifically, 
in terms of the field, level 


content and 
factors contrib 


Research Questions 
The following research 
answered through the study. 
— What is the nature of carcer choices of highly creative girls in 
terms of field, level and type? 
Do they have realistic carce 
interests, values and family background? 
Are they mature in terms of career choice attitudes viz., self- 


appraisal, occupational information, goal selection, planning 
and problem solving skills? 


questions have been proposed to be 


T choices in terms of their abilities, 
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— Do the high and low creative girls show common patterns on 

different dimensions of career maturity and behaviour 
amongst themselves? 

— Are the high creatives different from their less creative 
counterparts in terms of different dimensions of the content of 
their career choices i.e. field, level and type of career choices, 
and realism of career preferences? 

— Do the high creative girls exhibit different patterns of career 
maturity and behaviour compared to their less creative 
counterparts in terms of career choice attitudes and career 
choice competencies? 

— Whether some personal and environmental factors tend to 
differentiate between the career maturity of high and low 
creatives? 

— Whether high creatives have an edge over low creatives in 
terms of their overall career maturity and behaviour? 

The case study approach will provide the suitable strategy to 


answer these questions. 


Chapter 3 


Related Research 


A s has already been pointed out in Chapter 1, no systematic efforts 

have ever been made to study the process of career maturity and 
behaviour among creatives though there are a few studies available on 
Some assorted dimensions which could be related to the vocationally 
significant characteristics of the creatives, gifted and talented. Some of. 
these studies, primarily related to their vocational interests, career 
aspirations, career choices, work values, and their career status at the 
adult level, are presented here. 

Another part of this chapter will deal with the research literature 
concerning various factors which have been consistently found to be 
influencing vocational behaviour. This will provide a more accurate 
Perspective to understand and appraise the vocational behaviour of the 
creatives, 


The review of available related literature has been organised under 
different sub heads: 


Vocational Behaviour of Creatives, Gifted and Talented 


Earlier studies regarding the career related issues of the special 


groups of gifted and talented were confined to those academically able 
to find the degree of life Success they experienced after completing 
schooling (Terman and Oden, 1959; Rothney, 1972; Flanigan, 
Tiedman, Willis and Mclaughlin, 1973) Since the emphasis was on 
academic excellence as the key to career decision making, the objective 
had been to improve the quality of secondary education for gifted and 
talented and entry into Scientific careers was the major focus. Most of 
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the studies about the patterns of career development originated in small 
scale studies of highly select gifted and largely affluent males. Studies 
during the fifties and sixties included Roe’s retrospective analyses of 
scientists, Holland’s research with National Merit Scholarship samples, 
Ginsberg’s boys of above average intelligence, and university male 
undergraduate and graduate students (Osipow, 1973) The missing 
element: in these studies were females, minorities and groups with 
diverse talents. However, Sidney Marland, U.S. Commissioner of 
Education in the early 1970s defined the gifted and talented in an 
entirely new way. Marland’s (1972) viewpoint represented a dramatic 
break in terms of delineating areas of excellence and identified those 
who had the potential for excellence. 

A review in the area of creativity research reveals a few studies 
that have been done to explore the vocational interests, career choices, 
career aspirations of creatives and talented. Researchers like Holland 
(1962) found that scientific and artistic interests are predictive of 
creative performances in these same areas which are also related to a 
great variety of originality. Perrone (1964) also found that more 
creative and intelligent senior school boys preferred occupations in the 
non person occupational groups, for example, science and organisation 
than the less creatives and less intelligent who preferred person- 
centered occupational fields like service and business. According to 
Windholz’s (1968) study, subjects who scored high on creativity 
dimensions tended to describe themselves as more interested in literary 
and musical activities and less preferring mechanic gadgets than did 
subjects who scored low on the creativity dimension. 

Padmini (1972) also revealed that highly creative subjects had 
“love of reading” and “scientific orientation”. 

Kumar (1981) found in his study that the high creative group has 
high interests in scientific, literary and fine arts. Hence, among various 
interests only fine arts, literary and scientific interests have a positive 
and significant relationship with creativity. This supports the results of 
earlier studies regarding scientific and literary interests of creatives. 

Chadha and Sen (1981) investigated the relationship between 
creativity and vocational interests of 12th graders from a Delhi school. 
Low creative males scored higher than the high creative males on all 
interest factors except Science. Creativity had a significant positive 
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relationship with Business and Executive interests, and a negative 
relation with computation. Verma (1986) found that the high creatives 
had a wider range of interests than the low creatives. Simonton (1988) 
and Walberg (1988) reported that high creatives had a multiple and 
wide range of interests. 

A few studies on creative and gifted students also throw light on 
the career aspirations of these children. Tomlinson and Smith (1983) 
studied the career aspirations of gifted college students as a 
motivational variable in their investigation. The results showed that the 
gifted females who had been intensively involved in a gifted 
curriculum had significantly higher carcer aspirations than the other 
Subjects. These findings were also corroborated by the findings of 
studies in our country (Verma, 1986; Bhargava and Qureshi, 1989) 

A few sporadic efforts have also been made to study the career 
choices of creatives and talented. Getzels and Jackson (1962) 
investigated the career choices of high creative adolescents in 
comparison to high IQ students. Their results revealed that with respect 
to quantity of occupational goals, high creatives were more diffused in 
occupational goals, while with regard to quality of occupations, high 
creative adolescents were more eccentric in their occupational goals. 
They were more able and willing to deal with career risks, that is to 
take greater liberties with accepted standards of adult success. The 
study evoked a great deal of concern among educators and counsellors, 
and it was felt that the unconventional choices as were reported for the 
creatively gifted students in this Study were unrealistic, which could 
lead only to failure and waste of talent. 

Torrance (1972, 1976), however, argued that creatively gifted 
students compared with their less creative peers probably have more 
accurate images of the future and confidence in their own creative 
Tesources to create a new Career or find success in a rare or 
unconventional career. Torrance (1972) examined this issue in his 12 
years longitudinal study and revealed that creatively gifted students 
were particularly characterised by unusual combinations of occupations 
like a general medical practitioner simultaneously involved in system 
design research and teaching in a rural community. It was also found 
that 55 per cent of the high creatives and 13 of the low creatives were 
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in unconventional occupations, while 71 per cent of high creatives and 
32 per cent of low creatives expressed aspirations for unusual 
occupations. 

Wilson (1982) in his study of the gifted females and males and 
their career choices found that both gifted females and males chose 
male dominated fields. 

In India, Singh and Mehta (1981) found that high creatives 
identified through creativity tests revealed unconventional desires for 
their careers. Whereas the low creatives tended to be more conventional 
in their choices to achieve higher academic degrees and they set their 
goals unrealistically. 

Few studies also throw light on the work values of the creatives. A 
part of the study done by Miriam (1973) attempted to analyse 
differences between the work value of women judged to be more 
creative and those judged to be less creative. Creative professional 
women prized intrinsic work values more than their less creative 
counterparts. 

Kumar (1989) in a follow up study of creatively talented students 
also found that they tend to differ from the less creatively talented on 
different work values. The study revealed that most of the creatively 
talented and less creatively talented were working in conventional 
occupations. Only three students from the talented group and one from 
the less talented group were working in unconventional occupations. 
Most of the subjects reported that they were not happy with their 
present jobs but had to opt for the same as no other choice was left. 
They also reported that choices in Indian conditions are few and one 
has to be satisfied with the job or occupation once achieved. The 
analyses on work values revealed that creative individuals preferred 
creativity and freedom. Low creatives held power and leisure as their 
main work value though financial security was the common concern for 
both the groups. Post-Krammer & Perrone (1982) described the career 
related attitudes of adults previously identified as gifted high school 
students. They indicated that most of them felt unprepared to make 
career decisions on leaving high school and a quarter of them found it 
difficult to relate career opportunities to their interests. In the study 
conducted by Washington (1990) on 46 gifted and talented students of, L 
8th grade, there were no clearly defined career preferences. æ 
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Raina (1991) did a follow up study of the National Science Talent 
Search (NSTS) awardees to find out their occupational status and job 
placement. The results indicated that most of the subjects were not 
settled into the career for which they were trained. They did not pursue 
science fields for which they were awarded. Subjects in different 
groups had to face difficulties in getting the jobs and in some cases the 
time gap between completing their education and getting into jobs 
ranged from three to four years. This according to the investigator 
points out the need for timely absorbtion of such individuals in jobs so 
as to reduce frustration and salvage their talents. 

There are a few studies conducted on some of the isolated 
dimensions which could be related to career comptencies and attitudes. 
Dolry (1985) found that career decisiveness was similar among gifted 
males and females. Straube (1990) explored the relationship among 
creativity, exploration, identity and career decisiveness and found that 
creative subjects were significantly more career decisive than their less 
creative subjects. Taking the different constructs of career maturity, 
Mechach (1972) nevertheless stated their relationship with creativity 
and found that creative students were vocationally more mature than 
their less creative counterparts. However, the details of the study are 
not available. Saxena (1988) indicated the existence of a significant 


relationship between measures of creativity and those of career 
maturity. 


Vocational Behaviour and Gender Differences 


Researches in India and abroad have demonstrated sex differences 
in affective traits, behaviour and interests and not in educationally 
relevant cognitive variables Such as special abilities, task orientation, 
attention span, etc. Differences in affective traits, deemed important in 
educational and vocational career, are due to an unstimulating 
environment and not the genetic factor. Social context, peers, school 
and the media thus produce sex role conditioning (Mohan, 1991) 

One of the traditional Concepts about girls and women had been 
the view that women should be housewives and mothers. This was 
followed by some change in that only secondarily, if at all, they were 
allowed to achieve Personal satisfaction and growth through a career. 


Although the value of women in the work force was amply 
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demonstrated during World War II (Hoffman, 1979, 1989), it is only in 
more recent times that women have been allowed to enter the work 
force freely and in high prestige and high level occupations (Borow, 
1976; Hoffman, 1989) 

In India, womens’ work participation rate is reported to be low and 
the educational profile of women workers is also poor. (Saxena, 1994) 
However there is a growing awareness among women of the need to 
break the barriers of traditionalism and come into the mainstream of the 
work force. Therefore, it is important to look at the vocational 
development of the girls and women in the country. 

In terms of vocational theory, sex has been considered the most 
powerful predictor of vocational role choices in women than other 
individual factors. An important difference in women’s career 

_ development that involves one step more than that of men is that before 
women decide what occupation or career to pursue, they must decide 
whether or not they want to make outside employment a focus of their 
lives. Men in this society grow up assuming that they will need to 
support their families and themselves. They begin with the choice of an 
occupation rather than with the choice of whether or not to work 
(Kriger, 1972) 

Another major sex difference concerns the relatively restricted 
range of occupational alternatives pursued. Studies (Looft; 1971, 
Siegel, 1973; Nelson, 1978) indicate that boys prefer a variety of 
occupational preferences, all male dominated. Girls, on the other hand, 
continue to choose a small number of traditionally female jobs and 
stereotyped professions like that of a nurse, teacher etc. Even within the 
same occupation or occupational field, women tend to be concentrated 
at the lower levels, whereas men predominated at the upper levels 
(Gottfredson, 1978) Related to this finding is that in contrast to men in 
general, women’s intellectual capacities and talents are not reflected in 
their educational and occupational achievements and that women’s 
career aspirations and choices are frequently far lower than are the 
aspirations of males with comparable levels of ability (Fitzgerald and 
Crites, 1980) 

In the Indian context too, a few studies have shown boys as higher 
on various aspects of career development than girls, Srivastava (1972) 
indicated that as boys grow in age, experience and grade, they 
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gradually become more independent and realistic in their choices. Girls 
do not differntiate with boys in the lower grades in their level of 
vocational choices but differ in upper grades. Srivastava (1972) also 
showed that boys exhibit more familiarity with the world of work and 
greater insight into their assets and liabilities. Girls’ choices were more 
imaginative and fanciful and they followed their fathers’ suggestions in 
career choice making. 

Howard (1976) showed that female students score higher than 
males in terms of self appraisal, occupational information, planning and 
problem solving. 

As Fitzgerald and Betz (1983) pointed out, women’s restricted 
Tange and lower level career options, their disadvantaged position in the 
labour market, the underutilisation of their capabilities, are some of the 
major areas in which women’s career development is different from 
that of men. The same factors also seem to hold true in Indian settings 
though more researches are required for empirical verification of these 
differences. 

Hardly any research has been done on the career development of 
creative and talented females in India. Differences between the sexes in 
attitudes and expectations about work have been documented among 
the gifted in the West (Schab, 1978; Watley, 1972) Gifted women tend 
to encounter special kinds of conflict around career decision making. 
Pfleger and Colangelo (1977) described the mixed Messages that 
confuse gifted females. They are socialised to behave in one way as 
women but their giftedness demands opposed behaviours: passivity 
versus activity, marriage ahead or instead of career vs career success; 
femininy vs non. traditional career aspirations, etc. Lack of data 
concerning these issues thus point out the need to understand the career 
related aspects of creative women and females in the Indian setting. 


Vocational Behaviour and Personal Characteristics 

Intellectual ability is the single most important personal 
competency related to vocational choice. This is partly because some 
occupations require a higher level of intellectual abilities and because 
other things being equal, the greater the intellectual ability of an 
individual, the greater the chance for success. Terman’s studies of the 
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intellectually gifted showed that his highly intelligent subjects in 
general adjusted well in various areas of vocational life. 

Intellectual abilities are also important from the view point of the 
manner in which decisions about vocations are made (Borow, 1976) 
The importance of intelligence in career development and achieving 
career maturity has been studied by many researchers. Findings have 
generally supported that intelligence contributes positively to 
generalised measures of career maturity (Holden, 1961; Davis et al, 
1962; Chanski 1965; Dilly 1965; Scheri, 1972; Parlikar, 1973; Reddy, 
1976) 

Studies by and large have shown that adolescents who are brighter 
make vocational decisions which are more in line with their 
capabilities, interests and probabilities of employment in that 
occupation than do less bright students (Gribbons and Lohns, 1966) 
The vocational choices of bright adolescents are more realistic than 
those of less bright students. The latter group tends to have vocational 
aspirations which are unrealistically high and require competencies, 
skills they do not possess. Brighter adolescents also tend to be 
somewhat less dependent on family and peers and less susceptible to 
social pressure in general when they make occupational choices 
(Dusek, 1991) 

A large body of literature in vocational psychology also focuses on 
the role of personality characteristics in determining vocational 
behaviour. Holistic approaches suggest that vocational preferences are 
indeed signs of personality traits and reflect the total personality of the 
individual. According to Segal (1961): “Vocational choice is not just a 
peripheral decision of the individual but a complete expression of 
personality development with the framework of environmental 
pressures and opportunities with which the individual is confronted”. 
Martin (1973) also upheld the same view that career maturity reflects 
the total personality of the individual. In the same vein, Holland (1973) 
stated, “The choice of occupation is an expressive act which reflects the 
person’s motivation, knowledge, personality and ability. Occupations 
represent a way of life... rather than a set of isolated work functions 
and skills... In this sense, the choice of an occupation represents... the 
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student’s motivation, his knowledge of the Occupation in question, his 
insight and his understanding of himself and his abilities”. 

Importance of Personality variables has been recognised in the 
vocational development Process and how vocational choice is affected 
by an individual’s feelings, emotions, ego processes and other 
Personality variables (Ginzberg, et al, 1951; Super, 1953; Zaccaria, 
1965) In this context, many studies have investigated the relationship 
between career development and different aspects of personality, 
(Bohn, 1966, Barlett, 1968 and 1971) Bohn (1966) showed that 
vocationally mature individuals are mature not only in occupational 
attitudes and orientation but also in personality characteristics. Bartlett 
(1968) found that individuals who score high in vocational maturity 
were more self-confident, achievement oriented, independent and better 
adjusted in general. In another study (1971), he found that the 
Vocationally mature would be less disturbed by threatening 
€xperiences, more competent and self-directing, more self-actualising 
through achievement and more attracted to other people. 

Healy, O’Shea and Crook (1985) also concluded from their study 
that mature attitudes dispose students to be more plan oriented, 
resourceful and Persevering in finding work. 


vocational Maturity. There was, however. 
self control and vocational maturity. 


A study of women who make a non traditional vocational choice 


internally Motivated, have a high career 
1983) A Synthesis of research findings show 
a Career in a male dominated occupation are 


likely to possess many such Personality and motivational characteristics 
commonly attributed to men, 
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Another study on young women (Shukla and Chauhan, 1987) 
regarding personality characteristics and motives for pursuing 
traditional and non traditional career courses provides support to 
Holland’s (1959) theory of vocational choice that holds that 
occupational environments interact with personality factors to 
determine vocational behaviour. 

Knapp, Dona Dea (1990) found that personality traits along with 
other variables influenced in various ways and degrees students’ career 
preferences. 

Job values also play an important role in the process of career 
choice making. Through these values an individual evolves perceptions 
about his vocational life. The job values of a student thus reveal what is 
important to him and how these values might be satisfied through 
particular occupations. The hierarchy of values held by an individual 
determines his vocational preferences. Katz and Kroll ( 1975) have even 
identified particular values associated with certain occupational titles. 

The importance of work values has been confirmed by a number of 
research studies. Shashi Prabha (1982) observed in her study, the 
determining effect of each of the occupational values (special abilities, 
status, work with people, security, freedom, 
leadership, adventure and altruism), on each of the ten occupational 
areas namely, literary, scientific, executive, commerical, constructive, 
artistic, agricultural, persuasive, social and household. 

There has been a perceptible change in the work values of youth 
over a period of time the world over in genéral, and in our country in 
particular, Material gain seems to have taken priority over other values 
among the adolescents while making occupational choices. Although 
adolescents give a variety of reasons for taking up a career, the most 
prevalent, not surprisingly. deal with making money. (Dusek, 1991) 

It has been a general observation that there has rarely been a 
generation so competitive across the world. A study conducted in this 
context (India Today, 1994) shows that “as many as 60 per cent of 
them (adolescents) have their eyes set on zooming careers and 
outrageous wealth. Pragmatism, once a shameful word, is a convention 


more than a slogan”. 
However, there are a few studies to show that as the adolescents 


grow older, they develop maturity in their outlook towards work and 


economic return, prestige, 
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A few studies have been conducted to find out the job values of the 
creative people also, Miriam ( 1973) analysed the differences between 
high creative women and less creative women and found that high 


The review given above amply indicates that certain Personality 
characteristics Consistently show a relationship with Certain aspects of 


r maturity amongst 
» “If career is the 
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investigators have focussed their attention on the study of the influence 
of these variables. 


Family Influences 
Studies relating to home environment inter alia enlist (a) 


atmosphere in the family (b) parental encouragement (c) parents’ 
occupation (d) parents’ income and (e) education of parents. All these 
factors contribute to the SES of the family and play an important role in 
the value development of children—especially in vocational value 
development. 

The review of literature has been compiled keeping the above 
indices in mind and their relation to career development and vocational 
choices. 

The family’s SES is one variable that has been the focus of many 
investigations. The work of Hollingshead (1949) has shown the effects 
of socio-economic differences in the relatively static community of 
Elmtown on the kinds of vocations young people entered. Hollingshead 
hypothesised that lower class youngsters limit their horizons to the 
class horizons and in this process they unconsciously place themselves 
in such a position that they will occupy the same level as their parents. 

Reynolds and Shister (1949) also reported plan oriented types of 
behaviour being encouraged at the high socio-economic levels. 

Many other early studies (Pavalko, 1965; Hymen, 1956; Sewell, 
Haller and Strauss, 1957) have related SES to various aspects of career 
development. 

However, Bennet and Gist (1964) and Hodgkinks and Parr (1965) 


found that the different social classes did not differ significantly in their 


Occupational aspirations but they differed in their plans of what they 


expected to achieve. ? 
Rehberg and Westly (1967) found that the frequency of parental 


encouragement was positively associated not only with the educational 
expectations of adolescents but also with the occupational expectations 


as well. 
Roe and Siegleman (1963) Chopra (1967) have all attributed to the 


importance of the socio-economic variables. Lo Cascio (1964, 1967) 
suggested that the continuity of the vocational development process 


may vary with SES. 
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Studies of vocational development on disadvantaged adolescents 
have also shown them to be lower on vocational maturity than students 
from more favoured environments (Schmedeing and Jenson, 1968; 
Asbury, 1969) 

Maynard and Hansen (1970) compared the black and white 8th 
graders on vocational maturity and found white suburban boys to be 
highest and black inner city students to be lowest on vocational 
Maturity. Only students from urban schools had the expected degree of 
plan. 

In India studies have shown the influence of SES on orientedness 
Occupational information on entedness. Reddy (1974) found 9th graders 
from the middle SES group having knowledge of a distinctively greater 
number of Occupations than high or low SES groups. The realism of 
Occupational choice was however more at upper socio-economic levels. 
Also integration between value orientation and choice of occupation, 
and self-concept and chosen Occupation was greater with increasing 
SES. It seems that children from lower SES do not gain as much from 
the school programme as their middle or upper class counterparts 
(Majumdar 1973) 

On the other hand, there are a number of studies which have found 
SES having little relationship with career maturity (Crites, 1978; 
Navill, 1984; Super, 1988) 

Mclaughlin et al. (1976) found girls from low SES to have low 
aspiration levels regarding educational and occupational possibilities. 
Simiarly black and white low income boys expected to enter 
Occupations at their SES levels, (Thomas, 1976) 

Many other studies too indicate middle class adolescents to be 
higher in vocational awareness and vocational maturity (Currie, 1974; 
Dillard, 1976; Dillard and Perrin, 1980) 


Sinha (1978) studied the role of the family as a unit in determining 


Related Research 31 


Interests for vocations in artistic and musical fields was engendered by 
the family environment where children were not accepted by parents 
and there was an absence of parental democratic values. 

Agarwal (1982) studied factors related to the career maturity of 
school students across three school stages (VIII, X and XII) The results 
show a significant positive relationship between career maturity and 
SES, intelligence, level of vocational aspiration and participation in 
school and out of school activities. 

Sharma, Verma & Swami’s (1990) study was condugted to explore 
differences in the vocational interests of socio-economically 
advantaged and non advantaged students of higher secondary schools. 
The results revealed that the socio-economically advantaged group had 
significantly stronger vocational interests in literary, artistic and 
persuasive areas than their non advantaged counterparts. 

The role of the mother has been found to be important in the career 
development of adolescents. Parlikar (1973) found that there was a 
consistent trend of association between mother identification. and. the 
measure of vocational maturity in grade XI girls. Further identification 
was correlated to some extent with all measures of maturity in grade 
VIII boys & grade IX girls. 

Swaminathan and Parvathi (1983) attempted to determine the level 
of occupational aspiration of male and female adolescents of working 
and nonworking mothers. The results showed that the adolescents of 
working mothers had higher level of occupational aspirations than 


those of nonworking mothers. 


School Influences 
The school has als 
vocational development of adolescents. 
counsellors, and peer groups have a direct 0 
occupational aspirations and choices. 
Schools prepare students for t 


o been considered important in influencing 
The teachers, guidance 
r indirect influence on 


heir future career by providing 
information and through role models. “One way teachers affect their 
students’ choices is by personal influence. The teacher’s personality, 
warmth, knowledge and advice are important and influential in students 
decision making within the school framework, the guidance worker or 
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vocational counselor is the person most directly responsible for helping 
Students select the appropriate vocation, and curricula designed to 
Prepare for the vocation” (Dusek, 1991). 

The types of schools also play a significant part in developing a 
vocational self concept which in turn determines career decisions and 
aspirations (Vasantha, 1977) The researcher compared the academic 
motivation of students from Tamil Educational Association School 
with that of other schools. She found that pupils of T.E.A. School do 
extremely well in the Science Talent Scholarship Examination and All 
India competition entrance examination for courses like engineering, 
medical college entrace examination. 

In fact, there are very few studies available regarding the influence 
of types of schools on students career development, particularly the 
career maturity of students at adolescence stage. 


Peer Group Influences 

Studies conducted to find out the peer group influence on the 
Career choices of adolescents have given equivocal evidence. Some of 
the studies have shown that the career choices of adolescents are 
concurrently influenced by the peer group and parents. 

Bell’s (1969) data indicated: that 9th grade -boys rank peers 
relatively low as influential role models for vocational choice, but at 
about age 25, peers achieve a ranking second only to the boys’ father 
and other adult relatives, 

Kandel and Lesser (1969) studied parental and peer influences on 
vocational aspirations and choices. They reported that adolescents of 


both sexes have aspirations that are in line with both their mothers and 
best friends. 


The influence of peers on vocational aspirations and choice is also 
pendent upon the social class. As Conger (1973) reported, lower 
ass adolescent boys who attend middle class schools tend to have 
higher aspiration than lower class boys attending lower class schools. 
Partly this is a function of the school and partly it is due to associating 
with others who have high aspirations. In a sense middle class values 
rub off on the lower class adolescents who associate with students of 
the middle class, increasing the individual’s vocational aspirations. A 


de 


cl 
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similar but reverse set of operations exists for middle class boys who 
associate primarily with lower class boys (Conger, 1973) In this 
instance, the middle class boys have lower aspirations than their middle 
class counterparts who associate primarily with middle class boys. 

Sewell and Orenstein (1965) observed that where young people are 
in daily contact with persons of high socio-economic status, they are 
constantly receiving a flow of information about such people and come 
to take them as their role models. 

Based on the studies mentioned above, one comes to the 
conclusion that in the later stage of adolescence and early adulthood, 
the impact of the peer group is quite strong in influencing the career 
choice and in providing occupational information. But there is not 
enough evidence to prove that the peer group plays a significant role in 
facilitating career maturity in terms of developmental tasks expected 
from the particular stage of life. 

The studies also show that in general students from the upper strata 
exercise a greater influence on the students from the lower strata 
regarding career aspiration and choice rather than the other way round. 
However, more research needs to be done on the peer group influence 
on vocational choices and career maturity especially on adolescent girls 
in the Indian context. i . 

The above review of research literature reveals an obvious gap 
concerning the role certain personal and environmental factors play in 
determining the career choices and career development of creative 
adolescents, particularly of creative adolescent girls. The present study 
will also throw some light on the influence of these variables on their 


vocational behaviour. 


Chapter 4 


Methodology 


T” present investigation, it may be recalled, aims at an in depth 
study of the career behaviour of high creative adolescent girls. 
Different procedures, tools and techniques were adopted to achieve this 
objective. The present chapter highlights the procedures used in the 
selection of the sample, collection of the data and analyses of results, 


The Case Study Context 

The theoretical framework given earlier provides the rationale for 
adopting primarily a qualitative approach such as case studies which 
can provide unique perspectives that cannot be reflected in the 
qùantitative data (Leung, 1995) The merit of the case study method, 
according to Gruber and Davis (1988), “lies in its ability to consider a 
large number of issues together and their relationship.... Case study 
helps to understand creative people at work in their own contexts 


whereas the emphasis on measurement decontextualizes what is being 
studied.” 


person represents a unique configuration of traits 


though each one may share some important 
characteristics with other unique creative persons. 


and behaviours, 
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As this study did not involve any experimental design, there was 
no. specific control group. The reference group of low creative girls 
from the same sample was used for comparison purposes. 


The Sample 

Initially, the first phase of the study was conducted on a sample of 
380 girls selected from a total of 10 senior secondary schools, 
randomly chosen from four educational districts of Delhi viz. North, 
East, West and South districts. School-wise distribution of the sample 
is shown in Table 4.1. However, out of this sample, 80 students could 
not be retained due to attrition attributable to absenteeism and 
incomplete data. Thus, 300 students comprised the sample for the first 


Phase of the study. 
The class section from each school was treated as the unit of 


sampling. Effort was made to select the sample representing students 
from different subject streams viz., Science, Commerce and 
Humanities, though they were not drawn in equal proportions from 
each stream. However, the maximum number belonged to the 
Humanities stream. The class section from each school was taken up 
depending upon the availability and convenience of the school. 

These schools were primarily located in urban areas. It was 
considered desirable to draw the sample from schools located in urban 
areas only. A metropolitan city like Delhi offers girls a multitude of 
Opportunities by way of choosing, planning and acquiring the relevant 
attitudes and competencies required for career decision making. It 
seemed more meaningful to study the nature and extent of career 
development of girls in an urban environment where there are many 
Opportunities for its development. Moreover there is enough research 
evidence to show that the different types of environment in terms of 
urban ys. rural settings have differential influence on vocational 
behaviours (Sewell & Ovenstein, 1968) and creative functioning 
(Marksberry, 1963; Klausimeier and Weisman, 1964; Tyler, 1968; 
Passi, 1971) Hence the study was confined to urban schools only. 
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Table 4.1 

School-wise Distribution of the Sample for the First Phase (N=380) 

Name of the School Class No.of students 

1. St. Anthony’s School XI 30 
Safdarjung Development Area 

2. Holy Child School XI 35 
Tagore Garden 

3. Carmel Convent XI 45 
Chanakya Puri 

4. Holy Child Auxilium XI 35 
Vasant Vihar 

5. Presentation Convent XI 40 
Red Fort 

6. Govt.Girls Senior Secondary School XI 45 
Ashok Vihar 

7. Govt.Girls Senior Secondary School XI 27 
Kirti Nagar 

8. Govt. Girls Senior Secondary School XI 
Pusa 

9. Govt.Girls Senior Secondary School XI 44 
Laxmi Nagar 

10. Govt. Girls Senior Secondary School XI 35 
Green Park 


Total 380 


As the study focuses on the vocational behaviour of creative girls, 
girls’ schools were exclusively taken up to obviate the confounding 
effect of co-educational schools, if any, Amongst the girls’ schools, 
five Government Senior Secondary Girls’ Schools and five Convent 
(Private) schools were Selected. The main consideration in selecting 
both Government and Convent Schools being that the sample should 
represent the middle and wider range of the socio-economic strata. It is 
a well known fact that Private/Convent schools by and large represent 
the middle and upper middle socio-economic strata, whereas 


Government schools by and large represent the middle and lower 
socio-economic strata. 
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Besides the above rationale, it was considered useful to take these 
two types of schools involving different management and 
Organisational aspects, which might throw additional light on the 
influence of the type of schools on the development of creativity and 
vocational behaviour. 

The reasons for confining the investigation to girls only have been 
amply discussed in the Introduction. However, from the 
methodological point of view, the study is restricted to girls only 
because of the research evidence indicating the presence of sex 
differences on the vocational development of boys and girls (Parlikar, 
1973; Herr and Enderlein, 1976; Agarwal, 1982) Gender differences 
are also found in the creative functioning of boys and girls (Yamamoto 
1960; Bereiter 1960; Klausimeier et al, 1962; Ogletree 1968; Torrance 
and Allotti, 1969; Raina, 1968, 1969; Herr and Enderlet, 1976) While 
Control of gender seems to delimit the scope of the study, it is expected 
that the results would be free from the confounding effect of the gender 
variable. 

The selection of the sample from classes XI and XII was done 
simply because of the reason that this stage characterised as the school 
leaving stage marks the transition from school to the world of work and 
is considered to be the most significant stage of career development. 


The First Phase: Identification of High and Low Creatives 

The study was conducted in two phases. The first phase was 
Primarily devoted to the identification of high and low creatives out of 
the total sample of 300 girls when they were studying in class XI. 
Identification of high and low creative girls was based primarily on two 
criteria, namely, their scores on the creativity tests and teacher 


nominations. 


Identification Through Creativity Tests and Teachers’ Nominations 
Total scores on both verbal and figural creativity tests were used to 
identify high and low creatives. Such a score, according to Torrance 
(1966), seems to give rather a stable index of the total amount of 
Creative energy a person has available, and reliabilities are higher for 
Such total scores than for separate composite scores. However, if any 
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kind of total score (total figural, total verbal, or grand total) must be 
obtained, it is recommended that T-scores rather than raw scores be 
used (Torrance, 1966) 

In view of the above, scores of different indices of verbal and 
figural creativity were first converted into normalised T-scores* before 
identifying high and low creatives. High and low creatives were 
selected in terms of the highest 10 per cent and the lowest 10 per cent 
respectively on the composite creativity score. 

Besides this, teachers’ nominations were also obtained. This was 
by no means to lessen the importance of tests of creativity but to 
supplement and strengthen the criteria of selection as it is generally 
recommended that non-test ways of identifying creative children should 
also be employed in addition to the test techniques (Torrance, 1962; 
Getzels and Jackson, 1962; Foster 1971) In several studies, the pupils 
nominated by teachers as most fluent, flexible, original and elaborative 
in their thinking and those nominated as lowest on these dimensions 
have been differentiated by appropriate scores on the tests of creative 
thinking (Torrance, 1962, 1963 and his associates; Yamomoto, 1962: 
Torrance and Myers, 1962)Teachers observations have been found to 
be particularly appropriate for identifying creatives because they have a 
variety of opportunities to observe their students. 

However, according to Lewis (1947) when teachers are untrained 
or the criteria of creativity are not clear, their success in judging 
creativity is rather low. For that, as Dehaan and Havighurst (1962) also 
felt, teachers need observational guides to observe systematically. It 
was, therefore, thought appropriate to first provide clarifications and 
guidelines to teachers for understanding the specific behavioural 


*The formula used for T- scores was: 


T= 50+10Z 
Where: Z= x 
o 
Where: X= Score 
© = Standard deviation for the sample 
X= Mean 
Z= denotes the corresponding 


Zs for the area. 
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qualities associated with creatives. An orientation programme’ for one 
day was especially arranged for the class teachers and concerned 
subject teachers of all selected schools. They were oriented about the 
behavioural indicators of creativity in classroom situations with 
examples and illustrations. A write up was provided to them about the 
indices of creativity and their behavioural manifestations for 
identifying high creatives and least creative students from their 
respective schools. 

The high and low creatives were thus identified on the basis of the 
combined criteria of tests and teacher nominations from the total 
sample of 300 students regardless of the type of school. On the basis of 
their total creativity scores, top 10 per cent (30) and bottom 10 per cent 
Students were selected. Only those students were retained as high and 
low creatives who could meet the criteria of teachers’ nominations also, 
to avoid any error in identification of high and low creatives based on 
the statistical criteria of 10 per cent top and 10 per cent bottom. In 
those cases where creativity tests and teacher nominations were not in 
consonance, they were not included in the sample. Table 4.2 shows the 
final number of high and low creative students from different schools 
involved in the study after attrition due to disagreement between the 
two criteria. As such, 25 high and 25 low creatives remained for further 
work. However, during the process of individual work with them, there 
was further attrition and finally only 24 high creatives and 15 low 
creatives were available for intensive study. 


The Second Phase: Appraisal of Individual Cases 


The second phase of the study was confined to the in depth 
analysis of career behaviour of high and low creative girls to achieve 
the main objectives of the study. The subjects were studying in class 
XII at this stage. Following the case study approach, individual cases 
were taken up for collecting data on various dimensions from different 


Sources through testing and non-testing methods. In view of the 
theoretical rationale presented in the second chapter, different indices 


of vocational behaviour were assessed through interviews, inventories, 
questionnaires and a self-expression essay. 
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TABLE 4.2 
Schoolwise Distribution of the Final Sample* 
Name of the School Class High Low 
Creatives Creatives 
1. St. Anthony’s School XII 1 (1) 3 (3) 
Safdarjung Development Area 
2. Holy Child School XII 12 (11) — 
Tagore Garden 
3. Carmel Convent XII 4 (4) — 
Chanakya Puri 
4. Holy Child Auxilium XI 3 (3) — 
Vasant Vihar 
5. Presentation Convent xI — 4 (4) 
Red Fort 
6. Govt. Girls Senior XII 1 (1) — 
Secondary School 
Ashok Vihar 
7. Govt. Girls Senior XII 2. (2) 4 (1) 
Secondary School 
Kirti Nagar 
8. Govt. Girls Senior Xi == 5 a) 
Secondary School 
Pusa -7 
9. Govt. Girls Senior | a 4 (2) 
Secondary School 
Laxmi Nagar 
10. Govt. Girls Senior XII z (2) 5 (4) 
Secondary School 
Green Park 


a ee ee eee 
Total 25 (24) 25 (15) 
a IS A 


*Figures in paranthesis show the number of cases finally available. 


A large part of the case study method involved an interview with 


each subject. Structured interviews were conducted to achieve the 
specified objectives. 


The purpose of the structured interview is to ensure standardisation 
in which questions are designed beforehand so that everyone is 
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responding to more or less identical questions and the thrust is on 
adhering to a particular schedule. “This permits different segments of 
the population to be readily compared... absence of standardized 
responses may make it difficult to compare subjects” (Abrahamson 
1988) 

An interview schedule was developed to conduct the structured 
interview. An-effort was made to conduct the interview in a very 
natural and comfortable manner without inducing anxiety in the 
subject. The purpose of the interview was explained to them before the 
interview. 

During the interview, some flexibility and patience was exercised 
in order not to prematurely give comments as irrelevant so that it may 
Not result in a loss of potentially important information. 

In the end, each individual student was given an opportunity to ask 
questions/clarifications or make comments before the interview was 
terminated. (The interview schedule followed is given under the sub- 
section ‘Tools’) 

In order to supplement the information obtained through the 
interview on career related aspects of selected cases, Crites Career 
Maturity Inventory (adopted by Gupta, 1991) and Vocational Planning 
Questionnaire (DEPC&G, 1979) were administered individually. In 
addition, Centers Job Card (1950) was also administered to know about 
their own job values, perceived job values of parents’ and the 


discrepencies between self and parents’ job values. 
In the end, each subject was also asked to write a brief 


‘Self-Expression Essay’ which “seeks to solicit the clients response... 
spontaneously, uncensored responses to a topic... positive responses as 
well as description of possible problems and concerns” (Gibson and 
Mitchell, 1981) An essay on ‘Me and My Career’ was given to them to 
draw out their inner feelings, images, thoughts related to their career 
aspirations, ambitions and opportunities through _ self-appraisal, 
including the problems that they might foresee and visualise in their 
future career paths. This open-ended technique was thought particularly 
useful as a supplement to probe more into their personal aspects which 
otherwise may remain unexpressed through interview, questionnaire or 


tests etc. 
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Parents were also involved in ascertaining the vocationally 
significant aspects of the high and low creatives. A questionnaire for 
Parents was especially prepared for this purpose to collect information 
on different dimensions, such as attitudes towards their daughter and 
her career, her interests, talents, abilities and personality qualities, 
career plans and aspirations for their daughter, etc. Questionnaires were 
sent to the parents through their wards and later on were collected 
through them. (Details of the questionnaire are given under the sub- 
section ‘Tools’.) 

Additional information was also sought from class teachers about 
career related behaviours manifested by the selected students in the 
class through a questionnaire prepared for this purpose. The teachers in 
this context were acquainted with different indices of vocational 
behaviour considered in the present study. They were asked to observe 
the girls at length on specific dimensions such as their keenness about 
collecting career information and career opportunities in various fields, 
their readiness to plan, clarity of career choices, their vocational 
aspirations, interests and hobbies, etc, in their day to day interaction 
with them. Teachers were asked to return the questionnaire after two/ 
three months of close observation. j 

Besides this, an attempt was also made to collect information about 
their career behaviour aspects from the school counsellor wherever 
available*. As school counsellors are engaged in career guidance and 
counselling activities in the school, it was thought that they would be in 
a better position, as compared to teachers, to provide additional insight 
into the career related behaviours of students. 

Simultaneously, biographical information of each student 
including her home and family background and school information was 
gathered through the Family Data Blank and Student Information 
Blank. 

Four sessions were devoted to each individual case for collecting 
through different tools/techniques, besides getting information 
from parents, teachers, counsellors, and school records, etc. 


data 


* School Counsellor is in position in the Government Senior Secondary 


Schools selected in the sample. 
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Techniques and Tools Used for the Assessment of Creativity and 
Career Behaviour 

The details about the tools used in the study are given under this 
section. Some of the standardized tests were used as such, other 
questionnaires and inventories were adapted/modified and some were 
developed also. As the subjects of the study belonged to both Hindi and 
English medium schools, the tools were used/developed accordingly in 


both the languages. 
The following tools/tests were used for collecting data during the 


first and second phases of the study. These are: 


. Thinking Creatively with Words - TTCT (Torrance, 1966) 

. Thinking Creatively with Pictures - TICT (Torrance, 1966) 
. Teachers Nominations on Creativity 

. Interview 

Career Maturity Inventory - CMI (Crites, 1978) 

. Vocational Planning Questionnaire - VPQ (DEPC&G, 1979) 
A Self-expression Essay on “Me and My Career” 

Job Values Card - JVC (Centers, 1950) 

. Family Data Blank - FDB (DEPC&G) 

. Student Information Blank, - SIB (DEPC&G) 

. Questionnaire for Parents - QP (DEPC&G, 1993) 

. Questionnaire on Teacher’s Perceptions (DEPC&G, 1993) 
13. Raven’s Standard Progressive Matrices - SPM (1983) 


RPH=SOMPNAAHWPA WH 


data on one or more of the variables/ 
nvestigation. (A list of these is given in 
s as such have not been appended. 
ntact the authors or the source for 


The above tools yielded 
indices studied in the present i 
Appendix I.) However, the tool 
Interested readers may either co 
reference. 


vely with Words and Figures—Form A 
e Torrance tests of creative thinking were 
selected because of their wide applicability in different cultural set-ups 
973) including Indian conditions (Raina, 1968) and 
p of the sample employed in the 


Thinking Creati 
(Torrance, 1966): Th 


(Torrance, et al. 1 
suitability of the tests for the age groui 
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present study. These tests have been translated into various Indian 
languages.and are indeed the most popular (Raina, 1991) 

The Torrance tests of creative thinking are batteries of verbal and 
figural activities based on the author’s (Torrance, 1966, 1968) 
conception of creativity*. The tests were developed after 15 years of 
sustained research and development. The tests have been devised on the 
basis of the author’s analysis of thinking manifested by scientists, 
artists, writers and others in making outstanding creative achievements. 
The activities or the test-tasks Presumably require the kind of thinking 
analogous to the thinking involved in recognised creative 
achievements. This definition describes a natural human process. 
Strong human needs are involved at each Stage. “If we sense 


the difficulty; searching 
hypotheses about the deficiencies;testin 
and possibly modifying and Tetesting the 


m; and finally communicating the 
results’ (Torrance, 1966). 
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One of the clearest and most straightforward models of important 
elements in the creative thinking process is found in the Ask and Guess 
Test. It was included in the battery to give a picture of the ability to 
develop a hypotheses and think in terms of possibles. The Ask Activity 
is designed to reveal the individual’s ability to sense what one cannot 
find out from looking at the picture and to ask questions that will 
enable one to fill in the gaps in one’s knowledge. The Guess Causes 
and Guess Consequences Activities are designed to reveal the subject’s 
ability to formulate a hypotheses concerning cause and effect. 

In the Product Improvement task,the subject is asked to think and 
write all the clever and unusual ways to improve the elephant toy so as 
to make it more fun for children to play with. 

The Product Improvement Activity permits them to regress in the 
service of the ego and enables them to play with ideas that they would 
serious task. It permits an object for 


not dare express in a more 
bvious in aspects of the creative 


manipulation, making certain things 0 
process. 

The Unusual Uses test task requires the subject to list down 
interesting and unusual uses for cardboard boxes. It is a test of ability to 
free one’s mind of a well established set. 

In the Unusual Questions task, the subject is asked to write 
unusual and provocative questions about cardboard boxes. The test 
measures ‘Divergent power’ which is considered essential for 
creativity. 

In the Just Suppose test-task, the 
improbable situation (clouds having stri 
and is asked to describe all that might h 
situation should occur. The Activity is designed to elicit a higher 
degree of fantasy. The subject is confronted with an improbable 
situation and asked to predict the possible outcomes from the 
of new or unknown variables. In order to respond 
ct must “play with” the possibility 
uence. This 


subject is presented with an 
ngs that hang down to earth) 
appen if such an improbable 


introduction 
productively to this task, the subje 
and imagine all of the things that would happen as a conseq 
type of thinking seems to be highly important in creative behaviour. 
There is a time limit of five minutes for the first, second, third, 
sixth and seventh activities, while ten minutes are kept for the fourth 


and fifth activities. 
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2. Thinking Creatively with Pictures (Figural) 

The figural form of the test is composed of three activities; Picture 
Construction, Picture Completion and Parallel Lines. Among the 
figural test-battery, Picture Construction task Tequires the subject to 
make something unusual using a piece of paper as the basis for his 
picture. He is encouraged to think of “something no one else will think 
of”, add other details which make it communicate an interesting and 
exciting story. 

The Picture Completion task presents a variety of abstract lines or 
incomplete designs (ten) which the subject is to complete into an 
unusual and meaningful object. An incomplete figure sets up in an 
individual tensions to complete it in the simplest and easiest way 
possible. Thus, to produce an original response, the subject usually has 
to control his tensions and delay gratification of this impulse to closure. 

The Parallel Lines test-task is the same as Picture Completion task 
except that subject is to make a variety of things out of the same pairs 
of straight parallel lines. The repetition. of a single stimulus in this 
activity requires an ability to perceive the stimulus in a different way. 

A time limit of ten minutes is given for each task. Although the 
basic activities differ, each can be scored for fluency, flexibility, 
originality and elaboration on the assumption that one can engage in the 
range of problem solving activities either creatively or uncreatively. 

The number of relevant Fesponses produced by a subject yields the 
measure of Fluency, The verbal fluency score reflects the test taker’s 
ability to produce a large number of ideas with words. The 
interpretation of figural fluency is the same as for verbal fluency except 
that it is concerned with figural rather than verbal modes of thinking. 
The number of different categories of questions, causes, consequences, 
products or uses gives a measure of flexibility. The Flexibility score 
represents a person’s ability to Produce a variety of ideas, to shift from 
one approach to another, or to use a Variety of strategies. One would 
expect a person low in flexibility to have a tendency to stick to a 
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relation to fluency may characterise the person who jumps from one 
approach to another and is unable to stick to any one line of thinking 
long enough to really develop it. The statistical infrequency of these 
responses (based on previous research) is the measure of originality. 
The Originality score represents the subject’s ability to produce ideas 
that are away from the obvious, commonplace, banal or established. 
The person who achieves a high score on originality usually has 
available a great deal of intellectual energy and may be perceived as 
rather nonconforming. He or she is able to make big leaps or “cut 
ng a solution but this does not mean that the person 
the making of original responses 
fication or reduction of 
easy, but low quality 


corners” in obtaini 
is erratic or impulsive. In fact, 
requires the ability to delay immediate grati 
tension in order to get away from the obvious, 
response. The number of embellishments on responses provides an 
Elaboration score. High scores seems to be associated with keenness 
or sensitivity in observation. Scores for fluency, flexibility, originality 
and elaboration can be summed up separately across all verbal and 
figural sub-tests, suggesting similarity in the creative process across a 


variety of different activities. 
Regarding the reliability of th 


satisfactory by the author (1966) i i 
settings too, the tests have been found to be quite reliable. Gakhar and 


Luthra (1974) have shown the test-retest reliability of Verbal (Form A) 
test on a sample of 72 students of 9th and 10th grades with two weeks 
interval as .84 for fluency .83 for flexibility, .82 for originality and 92 
for total battery. In another study, Gakhar (1975) has found the 
test-retest reliability coefficients of the figural form of the test as .65 for 
fluency, .76 for flexibility, 66 for originality .84 for elaboration and .86 
for total battery. 3 

The Torrance test-battery has been used quite extensively, which 
according to the author, operationalises what is known about the ‘na- 
ture of the creative thinking process, the qualities of creative products 
and creative personalities’ (Torrance, 1967a, 1968, 1969, 1974). 

The scoring procedure as given in the test manual was followed. In 


brief, the scoring was accomplished as follows: Fluency in all cases 
a count of the number of relevant, scoreable responses 
xibility was simply a count of the number of 


e test battery, it is reported to be 
n the testing manual. In Indian 


was simply 
made by the subject. Fle 
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different categories the responses fell into. Originality was obtained by 
summing the weights assigned primarily on the basis of the statistical 
infrequency of the response. Obvious, irrelevant and incomprehensible 
responses were assigned weights of zero. A separate guide for scoring 
originality was prepared for each of the tasks. The elaboration score 
was obtained by counting the number of different details used in 
developing the ideas expressed on the figural test tasks. No attempt was 
made to score the degree of elaboration in the verbal test tasks. The 
Scorer was a knowledgeable and reliable person and had the experience 
of scoring creativity tests and developing tests to measure creativity. 
She had obtained her doctoral degree on Constructing and standardising 
the tests of creative thinking. 

For most purposes, it is recommended that users base their 
interpretation on the three verbal and four figural scores. According to 
the author, in rare instances, a user may want to obtain some kind of 


for separate composite scores (Torrance 1966) If any kind of total score 
(total figural, total verbal or grand total) must be obtained, it is 
recommended that T scores rather than raw scores be used (Torrance, 
1966) The above Procedure was followed accordingly. 


4. Interview 
The structured interview 


investigators to collect addition 
questions. 


schedule was designed by the 
al information through a list of 
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An interview schedule was developed to conduct the structured 
interviews. Questions were designed and arranged in some sort of 
logical sequence, although leaving some flexibility to alter the 
sequence depending upon the situation or the case in hand. Questions 
were structured in such a way as to elicit a discussion rather than ‘Yes’ 
or ‘No’ type of answers, as the purpose of the interview was to explore 
each individual’s interests, talents, attitudes, aspirations, perceptions 
about school, home peer group and self in relation to different aspects 
of career behaviour. 

The questions in the interview schedule were designed to seek and 
confirm the background information about the subject’s family, school, 
personal characteristics, accomplishments, experiences and various 
career related dimensions. An outline of the schedule is given in the 


Appendix III. 


5. The Career Maturity Inventory 


The Career Maturity Inventory—C 
1978) has been conceived and constructed to measure the maturity of 


attitudes and competencies that are critical in realistic career decision 
making. To assess the maturity of these career behaviours, the CMI 
provides two types of measures the Attitude Scale and the 


Competence Test. 
Taken together, 

provide both an extensive 

behaviours in mature career de 


MI (Crites 1973, 1974a, 1974b, 


the Attitude Scale and the Competence Test 


and intensive inventory of the critical 
cision making and development. 

The Attitude Scale and Competence Test (Crites 1973, 1978) have 
scoring keys based on the student majority responses of Grade XII of 
American standardisation samples. Grade XII has been taken as the 
most mature group in the adolescent stage. The rationale for this is that 
an individual's career maturity is assessed in relation to the most 


mature person in his age group OF in his life stage. 
The Indian adaptataion in Hindi (Gupta, 1989) of the Attitude 


Scale and Competence Test has been used in this study. 


(a) Attitude Scale: The Attitude Scale is intended to elicit the 
attitudes or dispositions that the individual has toward career decision 


50 Career Development of Creative Girls 


making activities. The variables surveyed by the attitude scale are 
decisiveness, involvement, independence, orientation and compromise 
in career decision making. The scale thus maps the conative aspects of 
decision making. 

The five parts of the Attitude Scale are described below: 


1. Decisiveness: This indicates the extent to which an individual 
is definite about making a career choice. 

2. Involvement: This shows the extent to which an individual is 
actively participating in the process of making a choice. 

3. Independence: This indicates the extent to which an individual 
relies or does not rely upon others in the choice of an 
occupation. 

4. Orientation: The extent to which an individual is task or 
pleasure-oriented in his or her attitudes towards work and the 
values he or she places upon work. 

5. Compromise: The extent to which an individual is willing to 
compromise between needs and reality. 


This scale of the CMI consists of 50 items. 
The test-retest reliability with an interval of one month was 


1. Self Appraisal: This test is based on the assumption that 
individuals who can accurately appraise the career relevant 
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capabilities of others are good self appraisers. The content of 
the items has been drawn by the author of the original test 
from actual counselling case records at senior high school and 
first year college. The content for the answer alternatives has 
also been taken from the original test. There are four types of 
alternatives which persumably vary in degree of accuracy in 
appraising oneself. 7 

2. Occupational Information: In this test certain occupations 
which are popular in India have been chosen. Five answer 
alternatives are provided to each item out of which, one best is 
to be selected by the individuai taking the scale. 

3. Goal Selection: In this test there are descriptions of a 
hypothetical person whose characteristics are given. The 
individual has to choose a suitable occupation for the person 
described. Thus the test assesses the ability to correctly match 


people with jobs. 

4. Planning: Planning is ir 
Planning how the goal i 
refers to the tendency of the in 
means which are necessary to attain 
whether the individual simply selects a vocational 
he also plan out the entire sequence from its init 


mportant for success in vocational life. 
s to be achieved is the concept which 
dividual to think about the 
a desired end. It enquires 
| goal or does 
iation to its 


completion. 

5. Problem Solving: 
generally faced by individ 
making and the assumptio 
individual, the more capable 
that arise in decision making in integrat 


and personally satisfying ways. 


In this test there are problems which are 
uals in the process of decision 
n is that the more mature an 
he or she is in solving problems 
ed, socially acceptable 


as been calculated for all the five parts 
=40, The obtained correlations range 
from .54 to .88 for different parts of the test for different grade levels. 
The Attitude Scale was administered individually as well as in 
small groups wherever possible. Persons taking the scale were told to 
indicate their feelings about each item rather than attempting to discern 
the correct answer. The total administration time for the scale is about 


The Split half reliability h 
for the three grade levels with N: 
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30 minutes, including time for collection and distribution of booklets 
and time for completion of biographical data on the answer sheet. 

The investigators asked every one to complete the biographical 
information after distributing the attitude scale booklets. Then the 
instructions given in the test booklet were read out loudly. It was made 
sure that only one mark was made against each item and the marks 
were clear. The total administration time required for all the parts. is 
approximately one and a half hours including time for completion of 
biographical information. 

The investigators ensured that the subjects have completed the 
biographical information and then the directions were read aloud. Each 
part of the test which takes about 15 minutes to complete was 
administered in the similar manner. 

To provide maximum consistency in scoring, scoring stencils were 
used for easy and accurate scoring. In Test I - Attitude Scale, the total 
number of correct responses is the score. 

In Test I]-Competence Test, the total number of correct answers on 
each of the areas is the score of each subtest. 


6. Vocational Planning Questionnaire 

Information about all the variables pertaining to vocational 
planning was collected through the Vocational Planning Questionnaire. 
This questionnaire was developed in the DEPC&G* for another 
project, and was used for this project with minor modifications. The 
questionnaire is composed of 18 items, some of which are open ended, 
while others are of forced-choice type. The questionnaire is not a test or 
inventory of vocational development, but it is a useful device for 
assessing certain aspects of the vocational development of students in 
the Indian context. The questionaire was constructed primarily for use 
at the higher secondary level. It can however be used with reasonable 
confidence for educational and vocational guidance and counselling of 
youth in and outside the school. 


The following indices have been measured through this 
questionnaire. 


es 
* — Erstwhile Department of Educational Psychology and Foundations of 
Education of NCERT, New Delhi. 


Methodology 


(i) 
Gi) 


(iii) 


(iv) 


(v) 


(vi) 
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The Preferred Occupation : This is an open ended item. 
Expectation of Entering the Preferred Occupation: This 
is a dichotomous variable. The question has a reality 
orientation: “As you know, people do not always have 
ability, money, and freedom to enter the occupations they 
like the most. Do you think you will be able to enter the 
occupation you like the most?” Yes/No. 

If the answer to the above question is positive, the preferred 
occupation is also treated as the expected occupation. But if 
the answer is negative, the next question asks him to state 
the occupation he actually expects to enter. Except for the 
question which elicits reasons for the preferred occupation, 
all later questions pertain to the expected occupation. 
Information about Nature of Work in Expected 
Occupation: This information was obtained through an 
open-ended question. Subjects were asked to describe the 
type of work people do in the occupation which they 
actually expect to enter. 

This variable is scored on a 4-point sc 
degree of correctness of information al 
Good information, Fair information, 
Lack of information. 

Information About Entry Qualification in Expected 
ubjects were asked to state the educational 
the expected occupation. 
ale, as in the case of 


ale, according to the 
bout the occupation: 
Wrong information, 


Occupation: S 
qualifications required for entering 
Scoring is done on a 4-point sc: 
information about nature of work. 
Information as to Whether Special Training is Required 
for Expected Occupation: Each subject was asked to state 
whether a special type of training is required for entering the 
expected occupation. The response was evaluated in terms 
of the dichotomy: Has correct information/Lacks correct 


information. 


Information about Type of Special Training in Expected 
Occupation: Each subject was required to answer this 
question only if she says ‘yes’ to the earlier question 
regarding special training. The scoring is done in the same 


way as in the case of nature of work. 
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(vii) Information about Duration of Special Training in 


Expected Occupation Each subject was asked to state the 
duration of special training required for entering the 
expected occupation. The scoring method is the same as 
adopted in the case of nature of work. 


(viii) Information about Name and Location of Institute 


Imparting Special Training in Expected Occupation: The 
subject was asked to state the name and location of a 
training institute where the special training is available. The 
method of scoring is the same as in the case of the 
information about nature of work. 


(ix) Expected Occupation: Field and Level: The Vocational 
Planning Questionnaire first asks the subject to state her 
occupational preference (Name the ONE occupation you 
would LIKE MOST to enter, if you had the ability, money 
and full freedom of choice); and then asks her whether or 
not she expects to enter. the preferred occupation. If the 
answer is negative, the subject is asked to state the 
occupation she actually expects to enter. The expected 
occupations have been classified according to Roe’s 
two-way classification of occupations, in which the 
occupations are classified in 8 fields and 6 levels, as shown 
below: 

| Occupational Fields 

1. Service 

2. Business contact 

3. Organization 

4. Technology 

5. Outdoor 

6. Science 

7. General and Cultural 

8. Arts and Entertainment. 


Occupational levels 


1. 
2. 


Professional and Managerial - higher 
Professional and Managerial - regular 
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3. Semi-professional 
4. Skilled 

5. Semi-skilled 

6. Unskilled 


(x) 


(xi) 


(xii) 


(xiii) 


Occupational Role Model: This is a dichotomous variable. 
Subjects are asked to indicate by putting a tick mark (V) 
against ‘Yes’ or ‘No’ to show whether they personally know 


anyone who is working in the occupation they expect to 


enter. 
Family Influence on Vocational Planning Greatest 


Influence: Subjects are asked to indicate by putting a tick 
mark (V) against one of the family members listed below the 
question: “Who has had the greatest influence on your 
thinking regarding your future occupation?” 

Father 

Mother 

Brother 

Sister 

Paternal grand-father 

Maternal grand-mother 

Paternal uncle 
Paternal aunt 
Maternal aunt 
Family Influence © 
Greatest Influence: Su 


n Vocational Planning - Second 
bjects are asked to indicate by 
putting a circle on the family member mentioned in the list 
(given above) who has had the second greatest influence on 
their thinking regarding their future occupation. 

Perception of Father’s Thinking about Expected 
Occupation: . Subjects are required to express their 
perception regarding their father’s thinking about their 
expected occupation, by ticking one of the following 
multiple response categories: 
He himself advised me to enter this occupation. 

I myself thought of this occupation but he approves of it. 

He does not approve of it and wants me to enter a different 


occupation, namely, 


(write the name of the occupation on this line) 
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— He neither approves nor disapproves 

— Ihave not discussed the mattter with him. 

(xiv) Perception of .Mother’s Thinking about Expected 
Occupation: Information about Subjects perception of their 
mother’s thinking about the expected occupation was 
collected through a similar multiple choice type question. 

(xv) Geographical Mobility:. Subjects were asked whether they 
were willing to work outside their home town or would take 
up some other work which is available in the home town. 

(xvi) Self-employment: Subjects were asked through open-ended 
questions about their self-employment and the new and 
unusual type of work they want to take up. They were also 
asked to report what kind of new and unusual occupations 
they visualise. 


7. A Self-expression Essay on “Me and My Career” 
The interview may sometimes inhibit communication and make 


insight into the individual’s Personal feelings, self concept, ambitions 
and aspirations, plans, career choices, Strengths and weaknesses in 
Telation to the career they have preferred to pursue. 


8. Job Values Card: 


In the present study data on job values were collected through 
Center’s Job Values Card. Center (1950) has used a list of ten values in 
his Job Values Card. However one more value, mentioned below, has 
been added to this list for the present Study. These values are: (a) 
Leadership, (b) Interest, (c) Prestige, (d) Power, (e) Security (f) Self 
expression, (g) Salary, (h) Fame, (i) Social Service, (j) Independence, 
(k) Not required to work hard. 

Subjects were required to indicate their own first, second and third 
choices of these job values. Each Subject was also asked to indicate 
what, according to her, were her father’s and mother’s job values. The 


Methodology 57 


Purpose was to know: (a) the job values of the students, (b) their 
perception of their parents’ job values (c) the existence of discrepancy 
between the corresponding job values of the subjects and the perceived 
job values of the father, and (d) the existence of discrepancy between 
the job values of the subjects and the perceived job values of the 
mother, 

In order to ascertain the discrepancy score between the subjects job 
values and father’s or mother’s perceived job values, each of the three 
choices of the Subject was compared with the three perceived job 
values of the father, and of the mother, separately. The discrepancy 
score for each of the Subject’s three values was the number of steps by 
which that value differed from the perceived parental ranking of the 
same value. Thus if a value ranked by the Subject as first was perceived 
as being ranked by the parent also as first the discrepancy score was 
zero. If the perceived parental ranking was third, the discrepancy score 
was 2. If that value was not perecived as being ranked by the parent at 


all, the discrepancy score was 3. 
Direction of the discrepancy was not taken into consideration. 


Illustration 

Rank of Choice Subject’s Choice Father’s Choice 
First a d 
Second d e 


Third k a 

i) 
The discrepancy scores will be 2, 1, 3. 

In another example 

Father’s Choice 


Rank of Choice Subject’s Choice 
First d d 
Second h > 


Third i 
Due O ee 


The discrepancy scores will be 0, 3, 1. 


9. Family Data Blank . r 
The Family Data Blank seeks to elicit background information 


about the student in five broad areas. 
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(Gi) Family constellation and structure. 

Gi) Specific information about each parent separately such as their 
education, training, Occupation, present designation if any, 
salary/income, etc. 

Gii) Information about siblings and others in the family. 

(iv) Student's health, free time activities, time devoted to study at 
home and extraordinary ability or special qualities, interests, 
etc. 

(v) Parents’ plans for the student’s education and occupation. 


10. Student Information Blank 

The purpose of this information blank was to procure more 
detailed and specific information about the student's likes and dislikes 
for school subjects, activities, hobbies, educational and vocational plans 
along with some background information about the family. 


11. Questionnaire for Parents 


that may have become prominent in recent years, interests expressed 
for a particular Career, her particular Teasons for choosing the career, 
her particular reasons for choosing the career and whether other 
alternatives have been thought of by her. They have also been asked for 
five alternative Occupations in order of Preference which they would 


; views. Besides, some 
questions were also directed towards finding out the parents’ 
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perceptions about their daughters abilities, drive, ambition to achieve 
success etc., in relation to the career choice expressed by her. 4 


12. Questionnaire on Teachers’ Perceptions 

A questionnaire was prepared to elicit more information about the 
career interests, future vocational plans and aspirations, special abilities 
and talents manifested by the subjects, skills, alternative career plans if 
any, and the possible influences on career plans of the subjects, whether 
the identified selected cases of high and low creatives approached them 
with their career related queries, difficulties and problems, whether 
they helped them to solve their problems and if they did, in what way 


did they (teachers) help them. 


13. Standard Progressive Matrices (SPM) 
Standard Progressive Matrices (Raven, Court and Raven, 1983) 


was constructed for the purpose of comparing people with respect to 
their immediate capacities for observation and clear thinking. SPM is a 
test of a person’s capacity at the time of the test to apprehend 
meaningless figures presented for his observation; see relations 
between them, conceive the nature of the figure completing each 
system of relations presented, and, by doing so, develop a systematic 
method of reasoning. It covers the widest possible range of mental 
abilities and is equally useful with persons of all ages, whatever their 
education, or nationality. It provides a reliable estimate of a person’s 
capacity to think clearly when he/she is allowed to work steadily at his 
own speed from the beginning to the end without interruption. 

A number of studies dealing with reliability and validity are 
reported in the manual and also are available in the literature. 

The test was administered without the time limit as per the 
guidelines given in the manual. The total number of correct answers is 


the score on the test. 


Analyses and Evaluation of Data 
Analyses of the data in the present study will primarily entail 


qualitative appraisal of high and low creatives following the case study 
approach. Individual case studies will be interpreted for in depth 


analyses. 
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Some quantitative analysis has also been planned. As has already 
been indicated, some statistical analyses was used for identifying the 
high and low creatives. Normalised T scores were used to arrive at the 
total creativity scores obtained from creativity tests. In the second 
phase, percentages would be worked out to find out the differences 
between the two groups on various relevant dimensions. 


Chapter 5 


Presentation and Interpretation 
of Case Studies 


T he purpose of this chapter is to study and analyse individual cases 
of high and low creatives in terms of their vocational behaviour. 
The case study approach, it may be recalled, has been used with an 
underlying assumption- that each creative girl is unique and has a 
unique constellation of characteristics. The case studies were developed 
to gain insight into the vocational behaviour of high and low creative 
girls, more specifically the nature of career choices, and the process of 
career choice making in relation to their family backgrounds, 
intelligence, achievement, special abilities, interests and talents etc. The 
theoretical analyses of the case studies provided some understanding of 
the dynamics and trends underlying the career development of high and 
low creatives through which inferences about each individual’s career 
behaviour and maturity can be drawn. As Leon (1953) pointed out, this 
type of developmental approach makes it possible to take into account 
the interaction of the individual and his environment. 

It may be borne in mind that the case studies presented in the 
following section are those of adolescents who are still passing along 
the exploratory stage in their career development as named by Super 
(1957) and are not the vocational studies reflecting the career patterns 
of adults after they are employed. 

As mentioned previously, initially, the investigation was planned 
on a larger sample involving 30 high and 30 low creative girls but 
because of attrition due to incomplete data and non-availability of some 
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cases, only 24 high and 15 low creative girls remained for the final 
study (Refer Table 4.2) Their case studies are presented in Section I. It 
may be noted that the names of the schools from where cases have been 
drawn are not mentioned intentionally to conceal the identity of the 
individuals. 
Section I 
Case Studies of High Creatives 


LE] 


Priya (17), a student of class XII of a Convent School belongs to 
an upper middle class family. Her father is a sales manager. He deals in 
sales of textiles and earns commission on each sale. Her mother is a 
teacher. 

From the information accrued from family data blank and student 
information blank, it is evident that Priya’s family is economically 
sound and educationally forward. She is the youngest of three children, 
her brother is in NDA and sister is a manager in a private firm. 

She has offered science subjects in XII class, wherein Biology, 
Physics, Chemistry and English are her main subjects and Maths is an 
optional course. As reported by her, she dislikes Chemistry but likes 
English and Maths. This taste goes in line with her interest in the 
literary field and interest in the financial area as revealed by her. Her 
scholastic achievement had been above average throughout and 
sometimes she used to top her class. 

She described herself as a creative Person and felt that her 
expression of originality on the creativity test was also the index. Her 
mother also holds the same opinion about her and her talents, Priya is 
good at writing poems, in debates, dramatics and directing plays. She 
had been successful in many inter-school quiz competitions. She claims 
herself to be free and clear in expression and fluent in language. 

She also reported in the information blank that she has interests in 
reading books, swimming, listening to music and getting into 
discussion and debates. She reported herself to be an extrovert, frank, 
aggressive, confident and outgoing girl. She said that she is fully aware 
of her strengths and weaknesses, knows when to show her emotions 
and has full control over them. This indicates her self awareness and a 
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positive self concept. Many of her qualities were obvious ‘in the 
interview also. 

As per the information given by Priya, she prefers to. work in areas 
related to finance. Her primary and preferred choice is to become a 
Stock Market wizard. Her second and expected choice is getting into 
Management. 

She also has a dream of opening self employment in an area other 
than the stock market, where there will be something to do with cars. In 
the interview, SIB and the essay ‘Me and My Career”, she clearly 
mentiones that her inclination is towards the financial world and 
accordingly she has chosen her occupations. 

It was revealed in the interview with Priya that she had started 
thinking about her career in X class itself, But in XI class, instead of 
taking commerce or humanities which go with her career choices, she 
took science. This was because she felt she had the interest and 
capability to do a science course in view of her performance till Xth. 
However, this inappropriate choice of. subjects may be due to lack of 
proper guidance or lack of accurate information about the world of 
work at the time of her entering XI class. This speculation is based on 
the fact that she expressed the need for guidance from somebody, when 
she was interviewed in XII class. She is planning to study economics 
after Class XII. This is perhaps due to her increased awareness about 
the world of work with increasing age and exposure. In the SIB arid 
VPQ, her responses to various items showed that she was gaining more 
awareness about the careers of her choice. In the vocational planning 
questionnaire she says that to get acquainted with the stock market, it is 


preferable to do B.Com. or study Economics. 
In the information blank, she writes that after completing 


graduation, she wants to do an MBA. She also intends to do some 
computer courses. All these modifications in the educational plans of 


Priya show the process of her career development. 
Priya is quite mature in her attitudes towards career choice making. 


She is highly decisive about the choice of her career. The high score in 


the index of decisiveness suports these points. ; i 
Priya is very serious about her career and considers it as an 


important focus of her life. Even in the essay ‘Me and My Career’ 
Priya expresses her decisions very strongly. 
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“A` career is essential these days. Women feel the need ‘to be 

challenged, to have their intelligence stimulated, to feel the thrills of 

untangling the threads of a seemingly massive problem. Staying as a 

home maker makes them lose touch with the world. They grow dry 

and dull. I have no intentions of becoming so. Thus a career is 

essential to me. And naturally I'll do what I think I am good at. But I 

would not like to project myself as a career woman but as a woman 

who has enough capabilities to enjoy the thrills of this man-made 
world of finance and enjoy equally the simple pleasures of nature and 
earth”. 

From the above expressions of Priya, not only her decisiveness in 
choosing a career but also her realistic attitude and the criteria she has 
in choosing the particular career are clear. She very nicely put forth her 
opinion about the ‘why’ of having a career, 

In the interview she stated that she wants to have power and money 
through her job. She said that she likes to work in such fields where 
human relations play an important part. She also mentioned that she 
likes marketing. Her job values entail a job where she could be a leader 
and make a name and gather fame in a job which is interesting. The 
second preference is for a job where she could be a boss. Third 
preference is for that job where she could express her feelings, ideas 
and skills. 

Her criteria for choosing a career were mentioned clearly even in 
the vocational planning questionnaire. When asked why she had chosen 
the stock market field, she said, “It is challenging, not monotonous, 
stimulates the mind, ability and talent. It is Satisfying and paying, you 


are not under anyone but you are in your own control, you are your 
Own master.” 
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In the interview, she said that she wants to write poems but not as a 
profession. This point reveals her urge to pursue creative writing along 
with her profession. 

In the vocational planning questionnaire, she has indicated that she 
does not expect to enter her preferred occupations, and has already 
thought of the alternatives in the same area showing her foresight. She 


thus does not overestimate her capabilities. 
In the vocational planning questionnaire, she has expressed her 


readiness to go outside her home town for the job. Her high maturity 
level and realistic view is supported by the high score on the 
compromise index of the attitude scale. 

Even on the other indices of the attitude scale of CMI i.e. 
independence and involvement, she rates high. It is supported by all the 
above mentioned facts. Also she is very much involved and thinks 


deeply about choosing a career. 
In the vocational planning questionnaire, she has also reported that 


the career choice is basically her own and both her parents simply 
approve of it. This indicates that she is independent, active and takes up 
the responsibility of her own career choice making. 

Priya is vocationally mature as is evident from the high score she 
obtained in both the Attitude Scale and Competence Test of Career 


Maturity Inventory. 
When asked if she can visualise any unusual occupation she would 


like to pursue in future she said, “I would like to start an escort service 
in collaboration with a travel agency or hotels, to escort tourists around 
the country in cars and take them to relevant places”. 

As per the general notion, these things are very uncommon for a 
girl and unexpected also. She is quite creative, adventurous, dynamic 
and has enterpreneurship qualities. 

In the vocational planning questionnaire, Priya mentioned her 
mother and brother as her first greatest and second greatest influences. 

She reported that her parents are quite friendly and sensitive to 
their children’s needs. They are receptive to their children’s ideas, 
opinions and aspirations. They never compare the performance of one 
child with that of another. They are happy with whatever the child 
wants to do. They do not impose their aspirations on children. Priya 
mentioned clearly in the vocational planning questionnaire that her 
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parents reaction to her career choice was simply approving her choice. 
All this shows that Priya has a very conducive and supporting home 
atmosphere which enhances her personal growth and vocational 


maturity. 
[2] 


Sonal, an eighteen year old girl, studying in Class XII in a Convent 
School, belongs to a middle class family. She is the older of two girls. 
Her father is a senior accounts officer in a Government Department. 
Mother an M.A. B.Ed., is working as a PGT in a school. Her younger 
sister is studying in school. The family seems to be quite enlightened 
and educated as reported by her. 

Sonal opted for the commerce group of subjects after Xth class and 
is studying Maths, Economics, Commerce, Accountancy and English. 
Her favourite subjects are economics and commerce. After class XII, 
she is planning to do graduation in one of her favourite subjects. She 
has been consistently above average in academic achievement and got 
70 per cent in class XI. Apart from studies, she participates in games, 
debates, declamations, quiz programmes, essays, speech writing, 
oration and poetry composition activities in her shcool, She is 
especially good in all such literary endeavours. She also writes stories. 
She has a keen interest in reading good books and also watching special 
Programmes on TV to keep herself in touch with the current affairs. 
She has been the Head girl of the school. 

There is a strong urge in her for authority and also a desire to 
contribute to the nation’s Progress. She also loves travelling. Her 
primary career preference is civil Services particularly the Indian 
Foreign Service (IFS) Her career alternatives in order of preference are 
lecturership, management, auditing, banking services. 

She is a very career minded and ambitious girl which is clear from 
the opening sentence of the essay written by her. She writes, “I am very 
sure of one thing that, I want to be a highly successful career woman 
and be the best in whatever I do”, Even in the interview she mentioned 
similar ideas. She said, “I want to be the best person and achieve 
excellence. My first ambition was to become the Head girl which I 
have achieved. The second is to become an IFS officer which I can 
achieve. I am a jack of all trades now, I want to be the master of all. I 
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think I have the abilities and drive”. In “Me and My career’ she also 
wrote, “I think I have the necessary capabilities and determination to 
become something in life if everything goes well”. This is an indication 
of her self confidence, motivation and high aspirations. 

In spite of having high ambition, she thinks very realistically. She 
has made a series of alternative career choices in addition to her 
preferred one i.e. Civil Services. Her work values are reflected in the 
essay, where she writes “I’m willing and determined to work hard to 
achieve my goals. But it is said, hope for the best but expect the worst. 
In case I can’t get through IFS, I would then like to go in for a teaching 
job, most probably a lecturer’s. In case I can’t achieve this, my third 
preference would be a job in business management like MBA, CS, CA 

She seems to be very confident and consistent in her career choice 
making as she mentioned the same careers and same criteria for 
choosing those careers in all the different tools like VPQ, SIB, 
Interview, and JVC etc. In the questionnaire for parents, even her 
mother has indicated the same about her interests and career decisions 
as Sonal did. 

Sonal has written in the essay, “I have decided that I will join Civil 
Services because this is one job that I would love to do. This would 
give me enough authority to contribute my bit to the development and 
progress of my country. It gives a sense of fulfillment and being a 
different job it also gives a sence of achievement. I also like visiting 
foreign countries and hence the choice of IFS”. In the interview, she 
said, “From the very beginning I had thought of the Civil Services 
because of the variety of jobs—Railways, Police, Administration, etc. I 
want to be the mobile, touring and outgoing type. In this, one can see 
different places”. Even in VPQ she has written “I would like to join 


Civil Services because: 


“it provides the means to contribute effectively to the country’s 
development, an outlet to do my bit for the country and its people. It 
gives enough power, status and authority to implement one’s plans 
and it gives a sense of satisfaction”. 


etc 


All these statements reveal the consistency in the reasons for her 
choosing Civil Services, i.e. authority to do some useful work and help 


in country’s development, and interest in travelling. 
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Her mother’s statements also support these ideas. She wrote in the 
parent’s questionnaire, “Sonal has chosen Civil Services because she 
thinks it is a respectable job and also it will give her enough power to 
do what she thinks is good for the society. She would also like to travel 
abroad and gain knowledge and confidence”. 

From all this, not only her consistency in preferring a career but 
-her insight into her own abilities and opportunities available in this 
field to manifest her abilities and interests is also evident. It also reveals 
the orientation she has towards choosing her career. 

Careers which she has chosen are not only in line with her abilities 
and interests but also in line with her job values. Her job values are 
leadership, fame and prestige in order of preference. This goes with her 
power seeking nature and the desire for becoming the best in life, as 
reported earlier. 

Her parents are also very supportive about her career. In the 
parent’s questionnaire, her father wrote, “To be independent financially 
and mentally, to have a sense of achieving something in life, for 
leading a respectful and purposeful life, a career is necessary.” Though 
their job values as perceived by Sonal are not in total agreement with 
those of hers, they are not imposing their values and attitudes on her. 
Her father’s perceived job values in order of preference are leadership, 
independence and salary, whereas mother’s are interest, prestige and 
fame. There is agreement in the first value of both father and daughter 
i.e leadership. The second and third values (prestige and fame) of 
mother are the same as the girl’s third and second values respectively. 
In spite of some discrepancies, however, the parents give Sonal full 
freedom in choosing her career. This is evident from Sonal’s response 
in VPQ that it was she who decided her career and her parents have 
approved her plans. Even her mother wrote about her father’s attitude 
in QP as, “He also thinks and is interested that his daughter must stand 
on her own feet and she should be independent financially and he also 
approves of her plans”. 

In the interview while expressing her family’s cooperation, Sonal 
said “My family has given me encouragement for becoming 
independent and do the best in whatever field it can be.” She has also 
reported in VPQ that her Mother and Father are the greatest influences 
on her thinking about her future career. She also has role models—one, 
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her aunt who is in the IAS, and another is the character of the lady 
police officer in “Udaan” serial on T.V. Her mother has provided her 
the motivation in opting for teaching as an alternative career. 

In the case of choosing alternatives, Sonal is found to be very 
realistic as they are in line with her interests. She wrote in “Me and My 
Career” about choosing teaching, “In case I can’t get through IFS, I 
would then like to go in for a teaching job. I can become a lecturer 
because I am interested in studying and reading a lot and also keeping 
pace with new developments. Also it would provide me with constant 
knowledge and a sense of purpose”. In the interview she said, “My 
alternative is lecturership since reading is my hobby. My mother is a 
teacher with Ph.D. She is my motivation. In college the lecturer is more 
independent than in the school”. 

Her proper orientation towards choosing a career, keeping 
alternatives ready, trying hard to get into the preferred career, planning 
well in advance shows her involvement and maturity in career decision 
making and planning her career. In CMI, her score on the measure of 
‘planning’, is also very high. She mentions in SIB, “I would prepare 
and appear for the Civil Service Exam after my degree and in case not 
successful then will continue further studies to become a lecturer.” Her 
decisiveness and goal setting are corroborated by her high scores on 
these dimensions of CMI. While trying hard to reach her primary goal 
but getting ready for other choices also, she shows her flexibility and _ 
compromising attitude in career decision making. She is thus realistic 
in her career planning as she is not thinking about one career only, 
rather is keeping her options open. 

Regarding the information about the world of work she is well 
aware. She knows what has to be done to enter the Civil Services, and 
has knowledge about what people do there. All this information she has 
furnished in VPQ. In the interview she said “I have got information 
about my choices, particularly about Civil services. Some magazines 
give detailed information. But still, I want to collect more information 
from different people concerned with the field personally”. This 
enthusiasm and zeal to know about the world of work, particularly the 
careers of her choice, is reflected in “Me and My Career” also. She 
wrote in the essay, “I’m trying to get all information I can about these 
occupations, know about the world of work, what it is about and what 
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qualities and talents one should have to become a successful 
professional.” á 

To sum up we can say that vocationally she is mature as she has all 
the requisite qualities of a career mature person. She is independent and 
has deep involvement in career decision making. She has proper 
orientation towards choosing a career and has planned well in advance. 
She is very decisive about her choices and at the same time 
compromising realistically within limits. She is well aware of herself 
and the world of work she wishes to enter. 


Vibha is an 18 year old student from a Convent School. She 
belongs to a business family where the father runs a manufacturing 
unit. Her mother is a Government official. Vibha has one elder sister 
who is working as an anlayst in Modi Xerox. She is the youngest in the 
family. Vibha is studying in the arts stream with History, Economics, 
Political Science, Commerce and English, liking History the most. She 
has been an above average student in academic achievement. 

Vibha is physically healthy and tall and takes part in games and 
sports, specially basketball. Her other interests are painting, reading, 
designing dresses and music. She is verbally fluent and good at 
language and expression. 

She has also been participating in many debates. These abilities 
might have played a significant role in her preference for a career in 
tourism either as a guide or Hotel manager or airhostess. For such a job, 
one must be vocal enough to attract others. As reported by Vibha 
herself, she was a reserved type of person but only recently she is 
trying to change herself by being more open, uninhibited and sociable, 
as she felt that this would be necessary in the kind of career she wants 
to enter into. Though she is quite confident to get the job of her choice, 
Vibha also has thought of an alternative choice of going into an 
administrative field, particularly IPS. 

As the third alternative, she is also toying with the idea of 


continuing her father’s business. She has an inclination towards 
self-employment. 
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Vibha is quite aware of her abilities as reported in the interview. 
She feels that she has to have leadership qualities which are essential in 
any of the occupational fields of .her choice—be it in service or 
self-employment. y 

Vibha feels strongly about her career and gives importance to 
Proper career planning. In the ‘Me and My Career’, she writes, “In 
today’s world, career has been an important aspect of life. And each 
and every person has to think properly about his or her career because 
the whole future of the person depends on the career which he or she 
has chosen”. 

Vibha’s job values are expression of originality, security and 
prestige in order of importance. Her father’s values as perceived by her 
are: interest, self-expression and prestige. The job values of her mother 
as perceived by Vibha herself are prestige, security and fame. Prestige 
is a common work value cherised by all three of them. Security is 
common to the mother and the daughter as one would commonly 
expect from women in the present social set up. 

The two closely related values of self-expression and originality 
are common between father and the daughter. There seems to be no 
indication of conflict between Vibha’s aspirations and her parents’ 
approval. Vibha pointed out in the interview that the family climate is 
conducive and that the parents have given her full freedom to take 
decisions. There exists a feeling of confidence and trust among them 
and her mother treats her as her best friend. Vibha stated that she has no 
role model for prefering tourism but for administrative services her 
models are her parents and sister, apart from Mrs. Kiran Bedi. Besides 
the family’s significant role in her life, as per her statements in the 
interview, the school and teachers particularly the Principal, have also 
influenced her in building up her ‘character and personality’. 

In the parents’ questionnaire, her father has also expressed similar 
views about Vibha that she is of an independent nature and that they 
(both the parents) are positive and would approve whatever career she 
would like to pursue. 

Vibha seems to be consistent and decisive in choosing her career at 
present. This is evident from the fact that she has mentioned the same 
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occupational choices in the questionnaires, interview etc. She has 
furnished almost all essential details about tourism as her primary 
career preference in VPQ. She has full knowledge about what people 
do in this field, what qualifications and training are required, which 
institutions offer such training, etc. All this shows her involvement in 
her career and also her knowledge about the world of work. She has 
also planned very well in advance for pursuing her. desired career in 
future. She has planned her career preparation meticulously. After 
graduation, she plans to do Post-graduate Course in Tourism with any 
one foreign language. Then she would take up a job as a guide in the 
Tourism department. She has also thought of some alternatives, which 
would suit her best, like administrative services and self-employment. 
Even in self-employment she has considered some alternatives. She has 
considered her father’s business or Opening her own travel agency 
depending on the feasibility. This shows that she is realistic and 
practical in her goal setting in terms of her abilities, resources and 
openings. She is also ready to go out of her home town to do the 
desired course, if necessary, as is mentioned in VPQ. In the interview 
she said, “If I go into IPS, I will fit into it because of my good physique 
and leadership qualities. As I’m fluent in language I could also go in 
for tourism”. In VPQ, her response for the question ‘why she has 
chosen tourism’ is, “I like this Occupation because I can know more 
about the country, I can make people (foreigners too) aware of our 
national heritage and there is a good scope for earning money”. 

In the essay ‘Me and My Career’ she has written, “I will do Post 
Graduation in Tourism because my first preference will always be 
tourism as one comes in contact with many people, comes to know 
about different places of our country, comes to know about our national 
heritage. One can also help in developing the scope of tourism. In this 
profession, there is good salary. Moreover I’ve an aptitude for this kind 
of work”. 

All these points Suggest Vibha’s awareness about herself and 
orientation towards and involvement in career choice making. It seems 
that Vibha feels some commitment towards her country also. Thinking 
of different alternatives in jobs also reveals her compromising attitude. 

It is thus clear that Vibha has positive self-concept and a realistic 
attitude towards her career. Although her scores on CMI project her as 
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a moderately career mature girl, she seems to be vocationally highly 
mature on the basis of the interview, her responses on VPQ and her 


essay ‘Me. and My Career’. 


Priyanjana belongs to a financially sound family where both the 
parents are working. Her father is a Doctor. Mother is a post graduate. 
teacher in a Public School. She teaches political science. Priyanjana has 
one younger brother only who is also studying. Their grandfather is a 
retired IFS officer who is the main force behind Priyanjana. 

Priyanjana is doing her XIth class with humanities from a 
Convent School and likes History the most. She is above average in 
scholastic achievement and is particularly talented in singing and 
writing poetry. She has already won prizes in singing competitions. She 
has been the editor of the monthly newsletter of the school and was a 
prefect of the school. Her other hobbies are participation in quiz/essay 


reading books and listening .to music. She reported 


competitions, 
rtive and having 


herself to be independent, ambitious, creative, asse! 


leadership qualities. 
come an IFS Officer. Her role model is her 


Priyanjana wants to be 
paternal grandfather and she has been fascinated by him ever since her 
» “Ever since I was a 


childhood. She writes in ‘Me and My Career’, 
small child, I have been wanting to join the coveted ranks of the Indian 


Foreign Service. My grandfather was an IFS Officer. I used to be 
fascinated to see the respect he got and how everybody came and 
wished him. He also went abroad quite a few times and would come 
back and relate interesting anecdotes and conversations that he used to 
have with the foreign diplomats. He would also describe the places 
where he had been to. All this used to fascinate me beyond measure 


and right from childhood I had made up my mind to try for the civil 


services”. 


Thus her primary career choice was ni 
It has been her lifelong wish being nurtured right from her childhood. 


So it is a continuous process of choosing career and moulding herself 
according to the requirements of that career. It is not just a matching of 
her interest and ability with an appropriate occupation. Rather it is the 
other way, planned according to the career of which she has been 


ot an instantaneous decision. 
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dreaming from the beginning. She sounds very decisive about this ca- 
reer though it has been decided at an earlier age when she had not even 
an awareness of her own strengths and weaknesses and her suitability 
to her choice. However, she has put in effort, planned and tried to make 
herself suitable for it. She clearly writes about her planning for this 
career in the essay “Me and My Career”. She says, “For this reason 
alone I decided to do History Hons. since the general studies paper in 
__ the Civil Services exam deals mainly with History and also if I were to 
Tepresent my country abroad, it would definitely be worthwhile for me 
to know the background of the country to which I belong”. 

This reveals not only her planning with foresight but also her 
involvement in choosing the career. She gathered all possible details 
right from the entrance exam upto the nature of work to be done after 
entering the field. Her occupational information, especially in this field 
of foreign services, is clearly known from the details she has furnished 
in VPQ. Her words in the later part of the essay “Me and My career” 
show her proper outlook required to achieve a desired career. She 
writes, “So everything said and done, it is now really a matter of hard 
work and sheer determination which will, I hope help me get the job I 
want and have been cherishing since a long time. To quote 
Vivekananda—"Arise, Awake and stop not till the goal is reached.” 

This makes it clear that she is very much decisive, confident and 
determined to achieve her career goal. 

In spite of this very strong desire to enter Civil Services, she also 
has kept some alternatives ready. She mentions this in her interview 
and SIB. Her next choice is mass communications. She also has 
intentions of providing documentaries, precise and short on crucial 
issues. 

Though she sounds confident and independent about her career 
decision, her grandfather and parents encouraged her to pursue IFS as 
her career. Though she has been nurturing this wish by observing her 
grandfather since her childhood, her ‘parents inspired her in deciding 
over this. Even in “Me and My Career” she wrote “My parents have 
also encouraged me and were happy indeed that I had chosen the right 
path. “In fact, her father expressed his positive attitude for his 
daughter’s career in the parents questionnaire. He seems to have 4 
Proper outlook about the reason for her choosing IFS. He says, “She 
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developed a personal liking and was impressed by the success of her 
grandfather and a cousin who belong to the IFS and IAS.” He knows 
his daughter’s interest very well and supports her in whatever she wants 
to do. So does his wife as reported by him in the parents questionnaire. 
Priyanjana prefers expression of originality, prestige and interest as 
first, second and third values respectively while both their parents 
prefer fame and salary- in these places. In spite of these discrepancies, 
they are not imposing and give full freedom to their daughter to go 
according to her wishes. 

Priyanjana also has proper oriéntation towards choosing her main 
preference. She reports, “It is a very respected occupation, provides 
scope for travelling a lot, meeting people all over the world, which in 
itself is very interesting”. 

Thus she is very clear why she has chosen it and is also very 
consistent in the sense that both her preferred occupation and expected 
occupation are the same. In case, if not successful, to be on safe side, 
she has also kept an alternative ready to . go for i.e. mass 
communication. This proves her realistic nature. She expressed her 
readiness to go out of her hometown to pursue her career, if required. 
Priyanjana is ambitious, outgoing, has a positive self concept and is 
optimistic. According to her, the school inculcated self confidence in 
her. The teachers and the Principal encouraged her a lot and the school 


climate is quite permissive. 


Reema, 17 years old, belongs to a family which is very well 
established in business. Father is a commerce graduate and mother is an 
arts graduate and a housewife. Reema has a younger sister. 

Reema studies in a Convent School. She opted for commerce 
subjects after class Xth. Besides commerce and accountancy which she 
likes the most, her other subjects in XII class are Economics, Maths 
and English. She is extremely good in scholastic achievement and 
stands first/second in the class. She is not only good in academic 
achievement but also in many co-curricular activities. She is the Head 
of the debate and declamation club of the school. She participates in 
music and dance programmes, sports, and is talented in poem 
composition, recitation etc. She is also interested in reading, driving, 
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swimming, singing. She expressed in the interview, that all these 
activities are mere hobbies and that she does not want to make any of 
these hobbies as her career. 

She wants to be a Cost and Works Accountant. In “Me and My 
Career” she wrote, 


“It is a fact that the only thought that haunts the mind of the 
ambitious and bright students is what they should do after XII class. I 
too am one of them. Usually in my day and night dreams, I think 
myself to be an Accountant—rather famous and successful 
Accountant. I want to get trained by the Institute of Cost and Works 
Accountants, Lodi Road, New Delhi. Also at the same time I want to 
complete my graduation by correspondance”. 


She has made her career decision on her own. She is very decisive 
about it and very consistent regarding this career. The alternative 
choice has been given by her in the form of the ultimate goal to start 
her own business or to help her father in his business. Though she is 
influenced by her mother and grandfather in her thinking for career 
plans, as reported by her in the essay, VPQ and interview, she is quite 
independent in her career decision making and her family has approved 
her choice. This is also mentioned by her in VPQ. She says in the 
interview that she is independent but takes advice from her mother. Her 
involvement in career decision making is also very high. She planned 
for it well in advance and gathered adequate relevant information about 
the occupation she wants to enter. She wrote in the essay, “However, I 
am working hard for this as I usually go to the particular institutions to 
get the details regarding preliminary exams. Moreover, I hunt for 
information in the newspapers also”. 

Her awareness about the world of work especially about her 
preference is evident from the above details. 

Her preferred career and the expected career being the same, she 
seems to be very confident and consistent. She writes,”I will work hard 


for my aim leaving rest on God and believing that where there is a will 
there is a way”. 


Moreover, 


as she is from a well established business family she 
already has a 


ground to grow career wise in the future if at all she 
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cannot enter her preferred career. Her mother also expresed the same 
points in the Parents’ Questionnaire. She mentioned that Reema has 
acquired the appropriate skills and ability to achieve her preferred 
career but in case she fails to enter it, her alternative would be entering 
her father’s business and then gradually starting her own business in the 


field of her interest. 
Her mother is quite positive for her daughter’s career. In the 


parents questionnaire she said, “Yes, career is important for everyone 
especially for a girl because this makes her stand on her own feet so 
that she can always face up to the uncertainties that may arise due to 
unfavourable circumstances”. Reema is much fascinated by her mother. 
She said in the interview, “My mother gives me a lot of her time and 
attention. She herself was a talented student but my grandmother is a 
little orthodox. My mother is mainly responsible for my achievements”. 
Her mother also is aware of her daughter’s interests and aspirations. So 
is her father. Her mother writes about him, “He has left Reema 
independent to choose her career without his interference and he does 
not want to go against her interests”. 

There is some discrepency in the job values of Reema and the job 
values of her parents as perceived by her as evident from the responses 
in JVC. Her mother’s and father’s job values, as perceived by Reema in 
the order of preference are security, salary, prestige and while those of 
Reema herself are fame, prestige, salary in descending order. ‘Salary’ is 


a common job value amongst them. f 
Her job values throw light on the “why” of her career choice. In 


VPQ, she wrote, “I believe in gaining ‘fame and status’ to be frank. I 
belong to a well established business class family, so it is not monetary 
reason primarily”. 

Her career choice seems to be in line with her favourite subjects 
ie. commerce and accounts which is known from SIB. Even her 
mother expressed the same opinion in the parent’s choice. She 
mentioned that she is interested in doing business and maintaining 


accounts and ledgers. ) 3 
On the whole Reema seems to be mature enough in her attitudes 


towards career decision making like decisiveness, independence, 
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involvement, orientation, compromising, consistency, realistic in 
vocational planning, etc. She is competent enough in self-appraisal, 
occupational information, goal selection, planning, etc. When asked 
about herself in the interview she said, she is an all rounder, creative, 
realistic, optimistic, ambitious, verbally fluent, clear headed, etc. She 
also stated that previously she used to be sensitive but now she is bold. 
She said she has changed over the years and is now growing to be more 
independent. Her creativity can be seen in her vision of an unusual 
occupation—manufacturing age detecting machines as 


self-employment. 


Shalini (19), a student of class XII from a Convent School, belongs 
to a well to do family. She is the only girl child having two older 
brothers. Her father is a science graduate and is working as a Deputy 
Director in a Government Department. Her mother is a housewife. Both 
her brothers are graduates and have taken up work as contractors in 
Government departments. One brother is married and has children. 

Shalini is a bright girl, above average in academic achievement. 
She also thinks herself to be an intelligent girl. Shalini is good at 
drawing, painting, Stitching and dress designing. Her creativity is 
thoroughly manifested in her ability to design dresses as reported by 
her in the interview. She claimed in the interview and VPQ that she is 
not only interested but she also has an aptitude in this area. Her other 
interests are painting, gardening, training of pets, watching movies, etc. 
She participates in games like long jump and also takes part in debates. 

In the interview, she reported that she is stubborn but careful in 
making any decisions. She was also found clear in her thinking in the 
interview. Though she Says that she has a compromising nature, she 
scored very low in her attitude on CMI. Shalini thinks she also 
possesses other qualities like Curiosity, zeal to lead others and verbal 
fluency. 

; For Shalini career is very important. She says, “I am incomplete 
without a glittering career. It is very difficult to separate me from my 
future dreams and aspirations. I want to be an ideal woman—career 
loving but not career crazy. My career is one of the basic requirement 
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of my life. I would never like to die before I get into one of my choice”. 
Shalini sounded realistic in saying that she did not want to neglect 
marriage for career but wants to have both a good married life and 
flourishing career. 

Shalini basically wants to take up dress designing as her vocation. 
That is the area where she wants to start self-employment. As a stop 
gap arrangement, she might take up a translation job as a freelancer for 
some time if some obstacle comes in the way but this would just not be 
the main career. This alternative has been thought because of 
someone’s recommendation and only as a short term arrangement to 
get herself busy into something and not wasting time. 

- As for her decision of taking up dress designing as a life long 
vocation she is very consistent and decisive about it. She may take up 
another job on regular terms and start her designing as a part time work 
at initial stages. Mrs. Anita Sood, a famous fashion designer, is her role 
model. 

Shalini wants to do a degree or diploma in fashion technology. 
This is her main priority. Her responses in VPQ show that she is well 
aware of the requirement to become a dress designer or fashion 
designer. She wrote that XII class is enough for getting into degree or 
diploma course in fashion designing. 

Her parental attitude is not very clear from the available 
information. However, she said that her father neither approved nor 
disapproved her choices and mother simply approved. There is no 
mention about parental influence in the form of imposing or 
disagreeing in view of the information received from Shalini. 


Shalini seems to have mature attitudes towards career choice 


making as she is quite involved and independent in career choice 


making. In the interview she said, “My decisions are very far reaching. 
I am very careful in making decisions. I don’t neglect any aspect. “Her 
idea of starting her own dress designing unit shows that she wants to 
pursue such an occupation where there is much scope for independent 


charge and freedom. 4 
Her orientation is also pretty good in selecting the particular work. 


She considered all relevant aspects in choosing the field of dress 
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designing. This has been her own independent choice. In VPQ when 
asked why this particular work, she said, “I’ve got good imagination 
power and I can express my talent to the fullest through this. It would 
be a career of my interest, it could be hard but interesting and highly 
rewarding in terms of satisfaction and money”. 

Thus, she is very clear about why she wants to pursue this 
particular career. Even in JVC she marked self expression, interest and 
scope for originality as her values for a job in the descending order of 
preference respectively. 

She is competent enough in knowing herself. When she was asked 
how does she manifest her creativity, her reply was that she designs her 
dresses on her own. 

In VPQ she gave most of the details about what is to be done in 
dress designing, what training was required, what was the duration, 
where to get training, etc. This once again proves her involvement in 
making career choice and also the competence in knowing the job. 

In goal selection her scores on different dimensions of CMI show 
that she is highly competent in selecting her goal, in planning and 
problem solving also. ii 

As far as her primary and preferred choice is concerned she is quite 
mature and competent in that choice making. 

She said in VPQ, “I’ve always looked upon myself as a self 
Standing successful fashion designer running a business of my own”. 
When asked to visualise the future images of her occupation she said, 
“I want 3 in-1 system designing of dresses, manufacturing and 
displaying and selling on my own without the involvement of any other 
firm, from raw ideas to a readymade stock’s sale in retail, everything 
under one roof”, 

Though the above said things are not new in the present day 
market, it is her original idea and shows her enthusiasm for her work. 


Reshma is an eighteen years old girl studying in class XIIth in a 
Convent School. 


She belongs to a middle class family. Her father was an Army 
officer who died nine years ago. Her mother is a trained teacher 
teaching in a convent school. Reshma has a younger brother. One of 
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her maternal uncles takes care of her family. She reported in the 
interview that their family is a well knit one. 

Reshma is physically sound. She is a fairly bright girl according to 
her achievement marks and scores on intelligence test. She has opted 
for Maths, Economics, Psychology, Political Science and English in 
XIIth class. She likes to study Economics and wants to do graduation in 
Economics (Hons) In fact, she has always been good at creative arts 
and literary arts and enjoys making stuffed toys at home. She is 
interested in cooking, reading, travelling and in creating novel things as 
was evident in the interview. She has a good verbal facility. Due to her 
verbal ability i.e. skill in arguing, discussing, debating on issues, 
convincing others and getting others to her point, she is able to 
participate in debates and extempore speaking in school. Her interest in 
travelling shows her zeal to visit new places and know new things. 
These abilities and interests are manifested in her career choices. 

As observed in the interview and reported by herself, she seems to 
be outgoing, sensitive (hates to see animals in pain and. bad shape), 
analytical, independent in thinking, imaginative and realistic in 
approach. 


Her first occupational preference is for t 
also thought of alternative careers which are with the Airlines or the 


Law profession. The careers Reshma has chosen show that she has 
proper understanding about herself, her abilities, interests, strengths and 
weaknesses. Her score on self-appraisal (CMI) is also very high. She 
has adequate information about the world of work, especially about the 
careers she has chosen. She has taken up the subjects in the XIIth 
which may prove helpful in administration later on. She is further 
proposing to do graduation in economics. She also plans to learn a 
foreign language. Her involvement in choosing a career is evident from 
this immediate and long term planning. Though she is influenced by 
her mother and a maternal uncle as stated by her in the interview, she is 
quite independent in taking decisions about her career. 

In the essay, “Me and My Career”, she wrote, “Ever since I was a 
little child, I too indulged in fantasy when people asked me what I 
would like to become. It is only in the recent years that I made up my 
mind that I would like to join the civil services”. In VPQ she said that 
she herself has chosen her career and her parents approve of it. She has 


he civil service. She has 
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also given reasons why she chose civil services. “I was attracted 
towards this field mainly because the job is an extremely challenging 
one and I believe that I have the ability to pursue it”. This shows she 
has given serious thought to her career choice. Even in VPQ her 
orientation towards choosing her career is very clear. When asked why 
she has chosen this field she says, “It is a challenging job. It gives the 
individual a lot of power and authority. There are good promotional 
avenues, and the salary and allowances are attractive”. 

In “Me and My Career” in the end, she also writes that, “A career 
in civil services would imply an oportunity to help others in solving 
their problems and disputes”. 

She is consistent in her preference and in criteria for preference. 
This is evident from the job values she has marked in JVC. She marked 
self-expression, status and social service as her job values. These are all 
in line with her criteria for choosing civil services as her career. 

She also sounds realistic when she writes, “Sometimes I do fear 
that I may not be able to get through the civil services exams, but I will 
not let it dishearten me for I have planned out other alternatives to 
pursue and that is to join an airline. I have always loved travelling and 
one of my ambitions has been to see the world”, 

She is both realistic and confident in saying, “The job does have its 
disadvantages, but I guess I am quite firm in my decision”. She has 
thought of alternative careers also which shows an attitude of 
compromise in career choice. 

She wrote in the essay that she was influenced and encouraged by 
her mother and her uncle. She wrote “My primary aim is to get through 
the civil services, My uncle and my mother have always encouraged 
me to get into this line and I have had detailed discussions with my 
uncle and mother whether this 
all have faith in my abilit 
me”, 


line is appropriate for me or not. They 
y and this is a source of great confidence for 


Her mother is of the opinion that Reshma is quite mature and 
independent to take her Own decisions regarding her future career. She 
has all praise for her creative talent which is manifested in making 
stuffed toys at home during her leisure time. 

Though her mother’s job values as perceived by Reshma are 
different, her mother never imposed her values on Reshma. Her mother 
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preferred self-expression, fame and interest as her job values. Reshma 
and her mother both agreed only in one value i.e. self-expression. Both 
preferred it in the first place. The second and third values are in total 
disagreement. While her mother’s second and third values are fame and 
interest respectively, Reshma’s second and third are prestige and social 
service. In spite of these apparent discrepancies, Reshma is given full 
encouragement and support for her career plans by her mother. In VPQ, 
Reshma reported that her mother and maternal uncle have influenced 
her thinking process to a great extent. 

Her determination to choose the career of her liking is evident 
from her positive response in VPQ, that she was ready to leave the 


home town to pursue her prefered career. 
Thus, she is quite aware of what she has, what she wants, what she 


can, and what is available, etc. regarding her career. She did not show 


much interest in self employment. 
Her family is quite positive for her 


support. 


fied as high creative when she was in class 


career and provides her full 


Gitanjali 17, was identi 
XI in a Convent School. Physically healthy and strong, Gitanjali 


belongs to a business class family with a strong financial status. Her 
father is in business. Her mother is a graduate and a housewife. 
Gitanjali is the second child in a family of three children. Her older 
sister is studying in college while her younger brother is in school. In 
spite of her belonging to a business family, Gitanjali feels that her 
home environment is educationally very conducive, supportive and 
encouraging. Gitanjali is above average both in terms of her academic 


performance as well as in her scores on intel 
always been a high achiever throughout her school. 

Gitanjali is talented in sketching right from her childhood as 
tevealed by her in the interview and by her mother in the parents 
questionnaire. She is also interested in dance and music. Her leisure 
time activities are dance, music, sketching and reading and in school 
she participates in these activities. Gitanjali perceives herself to be 
creative in designing and sketching. Although Gitanjali did not indicate 


ligence test. She has 
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her interest in modelling, but her mother pointed out her potential to do 
well in modelling. In the interview, she was found verbally fluent, 
extrovert, open, confident, alert and optimistic. 

Gitanjali seems to be a career oriented girl. According to her, 
“career is a platform for self-expression, independence and 
innovativeness”. This inference is based on the preferences she made in 
the Job Values Card. Even her mother is of the opinion that career is 
important for her daughter. When asked about the necessity of a career 
for everyone in QP, she said, “It is necessary for every one to be 
self-supporting, so that they can face any difficulty in life and develop 
as an individual”. 

Regarding her career choice, she is determined to be a fashion 
designer. To begin with, she will join a one year course in fashion 
designing in any polytechnic and would then seek admission to the 
National Institute of Fashion Technology. After the course, she would 
do apprenticeship to gain experience and finally would gain 
self-employment after establishing. her own fashion designing centre. 
Although she has not given a second choice of occupation, her mother 
has indicated that she has the looks and personality for modelling as 
well. 

Her career choice is in line with her abilities, talent, interests and 
hobbies. In the interview, she reported that from her childhood itself 
she liked to do designing, specially interior designing. Now she is 
specifically more interested in fashion designing. Her mother supported 
her viewpoint that she is ‘innovative’ skilled at sketching and superior 
in designing clothes Tequired to become a fashion designer, From the 
interview it is known that she doesn’t have any role model. 

As far as her career Maturity is concerned, she seems to be 
independent in career decision-making. This is evident from her high 
Score on this measure of CMI. Her mother also supported that Gitanjali 
is influenced by none other than herself, 

From her childhood, Gitanjali was inspired to choose fashion 
designing as her career. She claims herself to be very independent. 

She appears to be very decisive about her choice in her career. The 
fact that she has a high score in decisiveness in career choice making of 
attitude scale also Proves this point. Even in VPQ and interview, 
Gitanjali did not mention any other alternative apart from fashion 
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desigining. This shows her level of confidence and will. She has 
expressed certainty in entering into her preferred occupation. The high 
score in goal selection competence of CMI suggests the same. The very 
fact that she does not have any other alternative and is very sure about 
the career she wants, implies that she is not at present willing to 
compromise on any other occupation. Her very low score on index of 
compromise on the attitude scale also supports this. 

She has gathered all the necessary details about her preferred 
occupation into which she expects to enter. Her knowledge about her 
preferred expected occupation is mentioned by her in VPQ. This shows 
her total involvement in career choice making which is also backed by 


the high score in this ‘index of attitude scale. The high score on 


competencies in terms of occupational information and planning also 


proves the same fact. 
In orientation to career choice making of attitude scale, Gitanjali 


scored high. It shows that she is quite aware of herself and about her 
career choice. These are made clear by Gitanjali also-by her responses 
in VPQ. When asked about her choice, she said, “It is creative and 
needs imagination. It is not monotonous. I am interested in clothes and 
fashion. This career has many options in itself as a career”. 

Gitanjali has full support from her parents and family. In VPQ, she 
said that her mother and sister have influenced her thoughts. She also 
said whatever choice or decision she has made, her parents, both father 
and mother, were for her decision and approved it. In the interview 
also, she said that her mother had influenced her from her childhood. 

This parental support is evident from her mother’s response in QP, 
when she was asked about her reaction and her husband’s reaction to 
her daughter’s career choice. She said, “I support her in anything she 
wants to do. He (father) also supports her in anything she wants to do”. 

Job values expressed by Gitanjali are self-expression, 
independence in work, expression of originality which are in line with 
her career choice and aspirations to have her own independent set up in 
fashion designing. It is interesting to note that her perceived job values 
for parents are more or less similar. ‘ 

Her readiness to establish her own designing 
challenging nature. Gitanjali is ready to go outside her town for her 


home proves her 
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career, if necessary. This shows her outgoing and adventurous spirit. 
She. knew it might not be possible to stick to her place if she had to 
build up her career, thereby signifying her maturity level and realism. 
Even in the problem solving measure of competence on CMI, she 
scored high to show her skills in problem solving. 

When asked about her visualising unusual occupations, she said 
“Accessory designing-jewellery, shoes etc., branching out in cosmetics 
and use of colour in clothes, make up, hair etc.”. Though these things 
are not novel, it sounds original from her side which approves her 
identifications as a creative girl. Of course, her special ability in 
designing itself is an index of her creativity. 


Ls] 


Bhawana, 18, identified as a high creative from a Convent School 
belongs to an educated middle class family. Her father is M.A.B.T. and 
a PGT in a Government school. Her mother is also a post graduate and 
working as a Bank Officer. Bhawana’s older sister is a doctor and her 
older brother is in a Government Job. He has done his graduation and a 
PG Diploma. Her family seems to be financially very sound as four 
members are working. 

Bhawana is a moderate to high achiever. She is studying arts 
stream. Bhawana enjoys good health, When asked about her interests 
and leisure time activities in the interview, she mentioned that she is 
interested in painting, cooking, reading, travelling, designing dresses. 
She said that she designs her own dresses herself. An interesting feature 
about one of her interests, according to her, is having secret talks with 
her mother. When asked about her childhood hobbies, she mentioned 
that apart from playing with dolls she loved talking to her mother. This 
particular point Suggests that Bhawana is more attached and influenced 
by her mother. This fact is Supported by her indicating that her mother 
has the greatest influence on her thinking about her career. 

As a person she seems to be an extrovert, friendly, outgoing, fun 
loving, obedient and helping others as was evident from the interview- 
Bhawana thinks that one has to have his/her own earnings to stand on 
one’s own feet and to be independent economically. But at the same 


time, she is not very particular about a paid job. She expressed her 
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views very clearly in the essay “Me and My Career”. She wrote, “I am 
not too much obsessed with my future plans. I want to be a good wife 
for my husband and a good mother for my children. And I would like to 
devote more of my time to my home. But at the same time I would also 
like to stand on my own feet. I’m not interested in a 9 a.m. to 5 p.m. 
job, but I believe in self employment. I would like to have my own 
boutique, where I can devote time as and when convenient to me”. 
From this, it is clear that Bhawana wants to be financially independent 
but at the same time wants to lead a very practical life by accepting 
family responsibilities. She is not simply a career crazy girl. She is not 
obsessed with having a career. 

Her opting for a boutique as a self-employment vent 
with her interest and ability in dress designing. 

She has been very realistic in choosing the field for herself based 
on her self understanding. She is not aspiring for something in which 
she does not have interest, just in order to impress others. She is aware 
of her abilities and knows what she really wants from life. 
she gives first priority to originality in her job 
ress designing. The 
less the same, they 


ure, is in line 


Being creative, 
value card. This again supports her interest in d 
second and third preferences also depict more or 
being, a job with a scope for self expression and innovativeness. 

Bhawana’s parent’s job values as perceived by Bhawana, are more 
or less the same as her own. Her father’s perceived job values in order 
of preference are job security, expression of originality and interesting 
job. Though, there is a discrepancy in priorities, the values of both are 
more or less the same. While he values job security the most, she 
values expression of originality the most. Her first and second 
preferences are his second and third preferences respectively. She 
doesn’t prefer job security while he doesn’t care whether a job is 
interesting or not. According to Bhawana, her mother’s job values are 
expression of originality, scope for leadership and self-expression. 
Bhawana and her mother are in total agreement in first and third job 
values. At second value, Mother goes for leadership whereas the 
daughter is for an interesting job. Whatever may be the case her parents 
are supporting Bhawana to have a future according to her own choice. 
This is clear from the statement Bhawana made in VPQ. That is “I 
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myself have thought of my occupation and my father and mother 
approved it”. They.are not imposing their attitude and ideas on her. 

It is very obvious that Bhawana’s outlook towards life and career 
is very practical and realistic. She does not seem to be a person 
building castles in the air but apepars to be down-to-earth in her 
thinking. She is quite rational in thinking about owning a boutique and 
is very clear in her orientation towards choosing this as her life time 
career in view of her other priorities such as home and family. She 
expects to enter her preferred occupation and does not feel the need to 
think of any alternative. 

This is evident from her responses to the question why did she 
choose to run a boutique. She wrote, “I will be able to know about 
myself and my choice and the latest ideas. I'll know how much people 
like my designs and stitching and know how much I can earn. I will be 
able to create more designs which I hope will be more beautiful, ethnic 
and unique”. 

This statement also reveals her thirst for creativity. In “Me and My 
Career” essay also, she has made similar statements. She writes, “I 
would like to have my own boutique. By this I'll be able to know more 
about the latest fashions and I'll be able to create my own new ideas 
and designs which I think people will like a lot. I would be able to 
know about my abilities, my capability, my ideas, how much I will be 
able to earn and I’ll be able to know more about myself. It will make 
me more happy to know that I’m self-employed and that I’m not 
working for someone else and that I’m capable of earning by myself 
with my own ideas and creations”. 

Though she did not report much about her planning, she did give 
details about the course to be done in order to gain expertise in running 
a boutique. In VPQ she said, “High educational qualifications are not of 
much importance but a diploma or degree in fashion designing will be 
helpful”. She has also mentioned the duration of the course and the 
name of the institute which offers it. In spite of the involvement she 
shows towards making her career, s 
town, if required, for doing an 
courses available near her place 

She also states, 


he is not ready to leave her home 
y such course. She prefers to join the 
“Experience and talent are more important than 
anything else to run a boutique”. This shows that she is clear, decisive 
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and strong in’her goal setting. She is independent in choosing her area 
of work and is well informed about the world of work and much 
involved in whatever work she has chosen. She has a good orientation 
in choosing and foresight in planning to do whatever she wants to in 
her future. As she is very much aware of her strengths and 
weakenesses, she also shows a compromising attitude. 

Her parents are very encouraging and supportive in their attitude 
towards their daughter and her career. As reported by her, at no stage, 
they imposed their views on Bhawana’s choosing her own career. In 
fact, they have always motivated her in developing her talent and 


thinking about her career. 


Deeksha, an eighteen year old girl belo’ 


ngs to an upper middle class 
family. Her father is a businessman. Her mother is a housewife. They 


are three sisters altogether. 
Deeksha is studying in class XII in a Convent School. Her subjects 


are Commercial Art, English, Hindi, Political Science and Home 
Science, She mentioned in SIB that she liked Commercial Arts and 
Hindi the most and Political Science and Home Science the least. She 
was not a very good student as far as achievement is concerned. This 
she herself expressed in the interview. She said, “I’m not a very good 
student. But if I work hard, I’ll be able to do very well. But I’m not 
much concerned about marks.” 

Deeksha has a special skill in painting, sketching and craft work. 
She was not much aware of this ability until recently. Her teacher 
pointed it out to her. She is also good in acting, writing and 
composition. She was made the Head of the Dramatics club of her 
school. She is interested in reading books and listening to music. 

It seems her career choice is in line with her interest and aptitude. 
She mentioned constantly in all tools of enquiry like VPQ, SIB, 
interview and in the essay that she wanted to pursue her career in the 
field of Commercial Art. Accordingly, she had taken up Commercial 
Arts as one of the main subjects at +2 level. Further she had planned to 
join the College of Arts, New Delhi and do the Diploma Course in 
Commercial Arts. After that she would work as an apprentice under a 
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freelancer and gain experience. Ultimately, she wants to set up her own 
advertising agency. 

Deeksha seems to have a mature attitude towards the process of 
career decision making. In the essay ‘Me and My career’ she writes, 


“Deciding on a career is not an easy job. Since my childhood, I must 
have thought about a dozen careers and cast them aside till I took my 
sketches and scribbled pictures to my teacher and she told me I had 
some sense for shape and colour. I laughed it off because I knew that 
there were people far better than me. But nonetheless I dropped 
Psychology to take up Commercial Art. And now I feel that colours, 
lines, forms, shapes, sketches and copywriting are a part of me. I am 
sure I want to do some thing in this field”. 


From this it is clear that there is a base for her career choice and 
that she is very practical and rational in choosing her field. It is also 
evident that her teacher took notice of her hidden talents and gave her 
motivation and encouragement. Dropping out of Psychology and opting 
for Commercial Art was perhaps a right step in her career development. 

In the interview, she also mentioned that she was already putting 
her interest into practice by way of making illustrations, preparing letter 
heads and by designing cards etc. From all these facts, as revealed by 
Deeksha herself, it is obvious that her career choice is not just a 
vocational aspiration. She wants to and is also certain that she will 
make it her full time career, 

As an alternative, she has kept fashion designing. Whatever may 
be the case, her interest is in the field of Arts. 

From the VPQ, her decisiveness and consistency which she 
claimed to be her qualities in the interview, are clearly evident. In all 
the different questionnaires and interview her choices remain the same. 
In the interview she expressed herself to be an ambitious girl, a good 
thinker and a clear goal setter. In the VPQ, she expressed that she was 
ready to go outside her home town, if necessary to pursue her career. 
This proves her ambitious nature and firmness in her goal setting. Also» 
it suggests that she likes to take up challenges. Not only that her 
interest and preference of Career are in line with each other but even her 
job values go accordingly. Her higher value, i.e., the expressions of 
originality is supporting her interest in Commercial Art. 


) 
i 
; 
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The first three values expressed by her are originality, 
self-expression, and power respectively. Her father’s job values as 
perceived by her are fame, security and power in the decending order. 
Her mother’s values in the order of preference are security, fame and 
social service respectively. There is discrepancy between Deeksha’s 
values and those of her parents. 

Between Deeksha and her father, the first and second choices have 
no agreement. For the father, fame and security are important job 
values while for Deeksha expression of originality and self-expression 
are important. There is an absolute disagreement between Deeksha and 
her mother for all the choices. The girl is in favour of expresion of 
originality, self-expression and power and for the mother security, fame 
and social service are important job values. 

Whatever may be the discrepancies between the job values of 
Deeksha and her parents, they are quite supportive of her for pursuing 
the career of her own choice. They do not impose their aspirations on 
their daughter. This is very clear from one of the statements made by 
Deeksha in the interview. When asked about her family, Deeksha said, 
“No one in the family is in arts but they are supportive. They give 
importance to all subjects but have encouraged me in Commercial 
Arts”. 


In VPQ also, Deeksha marked mother and father as the first and 
er thinking. Deeksha considers herself 


as expressed in the interview. Her third 
JVC supports this. (i.e. she wants 


second greatest influences on h 
to be independent and this she h 


preference for power as job value in 
to be in a position where she will have power and will be independent) 


This is also clear from VPQ, when Deeksha said she herself chose 
her career and that her parents approved of it. She has chosen her career 
independently on her own. Her interest in starting her own 
advertisement agency as a self employment venture proves her 
independent nature and longing for power. 

Deeksha’s realistic way of thinking and determination has been 
revealed by some other statements made by her in the essay. She wrote, 
something in the field of Commercial Art. 
lege is a problem. Whomsoever I talk to, 
luck and not talent. Very few people get 


“I'm now sure I want to do 
But getting admission in col 
tells me it depends on sheer 
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through the first time. Though I’m prepared to try more than once. 
My parents and my friends too say the same. Even if I get through the 
college, establishing a career is very difficult. At first one has to work 
as an apprentice with a freelancer and then can thi 


ink of getting into a 
top ad agency. All this can take 5-7 years and m 


et ie to have an aptitude for this. I feel so, Even my teachers think 
- 1 ve always been Interested in sketching, designing, colours etc. 


This is a world where th i 
e fittest Survive, I too n 
Why not this where I fee] ril succeed”, d e 
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in the income tax department of the firm. Her mother is a housewife. 
Sreema has one older sister. The family environment is quite conducive 
and encouraging as reported by Sreema to pursue any. career of her 
choice. 

She had been a topper upto Xth class but after that her scholastic 
achievement level had fallen. This according to her was due to change 
an school which caused adjustment problems especially for her.-In the 
interview, she gave the reason for the fall in her achievement. She said, 
“T have not been able to adjust to the commerce stream, science would 
have been better for me”. But, the reason why she took commerce 
instead of science was not clearly given by her. Whatever might be the 
case, she has somehow developed an interest in this stream. In SIB, she 
says she likes Economics and Maths the most, and Accountancy the 
least. 

Sreema is much interested in debating, extempore speech, music 
and dance and has participated in many related competitions also. 

She is particularly an expert in Kathakali, and is receiving the 
Government of India Scholarship for Dance. In the Parents’ 
Questionnaire her mother said, “She is excellent in Kathakali dance. 
She has won a number of prizes”. 

Sreema considers herself to be not very independent in the school 
and new situation. She feels that she lacks leadership qualities though 
she wants to improve herself. She is not very outgoing, not very 
talkative. In the interview, she said that she is aware of her strengths 


and weaknesses but the school and the teachers perhaps are not yet 
aware of her talent, may be because of her temperament and being 


relatively new in this school. 

Though she has taken the subjects 
to adjust, she has now developed a taste 
a half years and now wants to pursue her career in the field of 
Management. After completing her degree course she wants to do the 
two year course in MBA (Masters in Business Administration) If she 
fails to get into MBA, she might go in for mass communication. She 


wants to take admission in a reputed university. She is also planning to 
art an institution which would teach the students 


rents are found to be encouraging by 
in pursuing her career according to 


to which she has not been able 
for these subjects after one and 


become a dancer and st: 
the real meaning of this art. Her pai 
nature. They support their daughter 
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her wishes. Though they have their own aspirations about Sreema’s 
Career, they are not imposing them on her. In the interview Sreema 


mentioned that her father wants her to excel in Kathakali dance but she 
has never thought of pursuin 


g it as her career, From her responses in 
the VPQ, it seems she is wil 


ling to open a Dance Institution to teach 


& Was primarily influenced by her 
sister and by one of her maternal uncles, 


because that field require 
life like science, literature, 


She aspires to get admission into J 


might have developed a 
S. Afterwards, this might have 
others, We can see the quotes 
n the above statement which 


ing to prove her worth to 
“well qualified” friends į 
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suggests her level of hurt and low self esteem. This-feeling is also 
supported by her preference in JVC where she made prestige as second 
preference for choosing a career. The first and third preference were 
self expression and security respectively. 

Whatever is the case, she is mature enough in assessing what she 
wants from the career. She also expresses her attitude to compromise in 
deciding her career. In the essay ‘Me and My career she said, “I am not 
very sure about the job, how it is going to be in the first few years but 
I'm sure I'll be successful if I manage to get into the ITM. If I cannot 
achieve my desired and apparently high flown aims, I will most 
probably try to do Mass Communications from a reputed institute”. 

In spite of her realistic attitude, she seems to have some fascination 
about pursuing dance as an additional career. She said, as a self 
employment venture, she would start a dance institution, through which 
she would give training in the field of each art and history and then in 
the unique cultural heritage of India. That means it wi 


t will not merely be a 
dance school teaching Kathakali but a c 


entre of cultural resources. This 
was her response in VPQ when asked about her visualizing some 
unusual future occupation. 


Nidhi (18) belongs to a middle class family where both parents are 
working. Her father is an Assistant Director of a Central Government 
Department and mother is a teacher. Their financial position is quite 
sound. Nidhi has one younger brother studying in School. She is 
physically healthy and energetic, lively and cheerful as stated by 


herself. 
Nidhi has offered XII clas 
till X her scholastic achievement was good. 


s with pure science subjects. In school 


She felt that after that she 
in many extra curricular and co-curricular 
activities and due to this her achievement level has dropped 


considerably. As reported by her she is very fluent in expression and 
good at debates, declamations, dramatics, painting, sketching, 
pecially original in painting and poetry. 
She said in the interview, "T. get satisfaction from each 
accomplishment.” She reported in the interview that her teachers and 
principal in the school have been providing encouragement to do well 


actively participated 


composing poems, etc. She is s$ 


96 Career Development of Creative Girls 


in all these activities of her interest. As a person, she thinks herself A 
be understanding and helpful, sensitive to others’ feelings, e no 
impulsive, independent, decisive and confident: aa believes, “I c 
achieve any thing with hard work, the sky is the limit”. 


f i io 
Initially, when she was in class XI her career choice was 


Care and only after analyzin: 
abilities... One should ch 


iS proper understanding about 
nly after entering class XII. Even though 
Superficially jt seems 


her Concrete interests, 
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seems as if her interests are not yet crystallized. She is not totally aware 
of her own interests and abilities. This may sound as if she is 
indecisive. But it is more due to foresight and a practical outlook. Most 
people keep changing their options of careers till the end of their 
education. It is quite normal. Maybe they are indecisive. Such people 
choose and decide that which will be most appropriate and suitable to 


them. 
Nidhi is realistic in the sense that she knows the boundaries of her 


aspirations. In the essay she expressed: 


“Success is defined as just one per cent inspiration and 99 per cent 
perspiration. My choice of careers requires a lot of hard work which 
would lead me to the top. I think that I would never be satisfied just 
being a homemaker as it makes you dull and lethargic. I want to 
move into the world, soar high but still always return to my nest on 


the earth so that success doesn’t over-excite me”. 


Regarding her future images of new and unusual occupations, she 
expressed that occupations that would promote creative talents and 
tural handicrafts and occupations to promote social awareness would 
emerge. Both the parents consider that a career is very important for a 
girl to gain self confidence, earn self respect, make a good living and 
achieve satisfaction. They think their daughter has the capability to 
decide herself and achieve her goals. She says her mother is the most 


53] 


Neha is a 19 years old girl from a Convent School who comes 
from an upper middle class family. Her father is a computer analyst in a 
private firm and mother is a lecturer in a college. Neha has a younger 


influential person in her life. 


brother studying in school. | 
In class XI, Neha opted for Political Science, Maths, English, 
Psychology, Economics. Of all these subjects she likes Psychology the 
most. Her special liking is for Management and Psychology. 
Upto X class her achievement in academic subjects was good but 
then gradually dropped due to lack of hard work. She has above 
d by her, she is talented in singing, 


average intelligence. As reporte! i 
drawing and creative writing of stories. She is also interested in and 
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capable of dress designing. Her other interests and hobbies are flower 
arrangement and making greeting cards of unique designs. Apart from 
these, she is fond of reading books and listening to music. 


She herself says, 
what to do”. 
In spite of this inconsista 


ncy and confusion, Neha is clear about the 
subjects to study and fi 


elds to enter. She sounds very realistic and 


g about her career choices. In “Me and My 
Career” essay she writes, 


sh is expressed by her in SIB also. Under educational 


Pessina os that she intends to go abroad for higher studies in 
5 at she is also planning for Hotel Management. 


From all this, it ; 
» It is Clear that S zs i: 
i iati ; at least she is practical in 
differentiating her aspiration and expectation P 


Presentation and Interpretation of Case S.udies 99 


She has proper insight into her interests and abilities. In VPQ her 
reasons for choosing Psychology specially Managerial Psychology are 
expressed. very clearly. She writes: 


— “Because it satisfies both my interests of Psychology and 
Management. 

— Iam good in Psychology 

— Ihave always been interested in people and their psyche. 

— I like observing and advising people”. 


In spite of all this, she feels that she cannot make a good and 
prosperous career in Psychology. As marked by her in JVC, one of her 
job values is highly paid jobs. As a general notion it is not so promising 
in this sense in the field of Psychology. Hence she might have opted for 
Hotel Management that too particularly the Public Relation Department 
which again gives a scope to satisfy her intellectual thirst of studying 
people. This indicates her proper orientation in choosing her career. 
She has also gathered adequate information about the field of Hotel 
Management. This is obvious from the details furnished in VPQ. As 


she has taken it for granted that it is not possible to make a good career 


in Psychology, she might not have put in efforts to know more about 
ional information 


this field. Otherwise she has acquired a lot of occupati 


as far as Hotel Management is concerned. 
The inconsistency in her decision making appeared more in the 


interview when she also mentioned her interest in fashion designing. It 
seems as if she is all confused with the varied interests she has. She 
herself expresses the need for counselling in the interview and also says 
that she is not sure and confident about her career choice. 

She was found quite bold in giving statement about the school. She 
says, “School is not giving opportunity for expression. Original ideas 
are rejected even in the fancy dress show. The school is very rigid and 
conventional”. 

Neha strives for independence in school and at hom: 
freedom is evident in her choosing her careers independently without 
much interference of parents. From her responses in VPQ, it is clear 
that her father remains indifferent towards her career choice but her 
mother approves of Neha’s decisions. Though the parents seem to have 


e. This urge for 
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given full freedom to her-in her career decision making, they do not 
agree with her wish of starting her own boutique right now. Neha 
mentioned this in the interview. She says, 


“I draw and also do dress designing. I am interested in self 
employment i.e. in opening a boutique but my parents do not approve 
of it though they are quite broad-minded and have given me 


freedom”. 

Her parents differ with Neha in 
values in line with her interests, nam 
and salary in order of preference. Hi 
as perceived by Neha are security, 
salary, interest respectively. 


their job values also. Neha has job 
ely, interesting job, self expression 
er father’s and mother’s job values 
independence, interest and fame, 


sketching etc, She 
magazines. In her school, she 
the NCC also, 


is interested in reading books and 
Participates in cultural activities and in 
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She opts for journalism for many reasoris which she expressed in 
her essay “Me and My Career”. She feels journalism has 
multi-directional avenues to probe into the society. In her own words, 
“In today’s world, there are many career opportunities for everyone. 
But most of them seek for quick fame and money and to be ahead of 
everyone in the society”. 

“As for me, to satisfy my creative instinct will be the main concern 
to get a particular type of job. I would like to be a writer, a journalist. 
This line will give me a personal satisfaction as it would give 
opportunity to fulfil my creative ability and secondly I like to meet 
people and to know them and also like to know about various cultures 
in the society. This job will give me ample opportunities to write about 
people and also make people aware of the current events happening in 
the country and world. Also to make people aware of the ill practices 
taking place in the society, rooted in its age old customs”. 

“Also, as I am a girl or a young woman, I would earnestly like to 
work for the emancipation of the women folk in our country. To work 
for their rights and to get their deserved place in the society, without 
breaking or disrupting the strong Indian family norms.” 

“Through this job I'll be able to help the poor and the oppressed 
people by writing about them and also on the personal level if I can.” 

“Also, through my writing, I would like to help the young people 
of our country as they are the foundations for our future. I would write 
to guide them and help them believe in age old values of life like 
honesty, dedication etc. 

“Thus through my job I would like to contribute as much as I can 
to the society. I know it would not be an easy job and that it requires 
hard work. I’ll try. In the process I hope I will make enough money to 
keep me and my family secure and I ‘Il be known as a good writer and 
a good human being”. 


Thus, she is fully aware of what she wants from her career and 


what that career can give her. She knows about her interests, passions 


and talents fully and wants to utilize her abilities to achieve her 
strongly cherished ideals. She has not just blindly opted for a career but 


with aim and commitment she wants to enter into it. She is very 


realistic in choosing journalism as she has abilities required in that 


profession. 
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She is also consistent in her choice as she has mentioned 
journalism both as a preferred and expected Occupation. She has also 
given, reasons for choosing this as her career which are more or less 
similar to those written in the essay. She writes, “I want to be a 
journalist because, I like to write, meet people and know about them 


and their culture, and want to be a famous and well known 
personality.” 


discussed her career with her mother, 
VPQ. She has remarked in the inte 
secure job for their daughter. It is ra 


as mentioned by Emma herself in 
Tview also that her parents want a 
ther surprising that she mentions in 


l ght details about journalism. 
inadequate and 


qualifi 
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She is an outgoing and ambitious girl. This is evident from her 
Positive response to leave home town to pursue the career of her 
choice, in case required. 

She expressed in VPQ her positive attitude for establishing self 
employment. She wants to open a “restaurant” cum “book shop”. For 
her, self employment is simply self-employment, just a business which 
has nothing to do with her profession. In VPQ itself, she also mentions 
about her ideas of bringing out a Magazine about youth and women 
which also is more or less a self employment. 

In the interview, she claims herself to be confident, independent, 
optimistic, realistic, helpful, hardworking, clear headed, verbally fluent, 
possessing leadership qualities and compromising attitude which more 
or less seems to be true from whatever she reports. 


ps] 


Chanchal an eighteen year old girl, belongs to a lower middle class 
family. Her father runs a handloom business and her mother is a 
housewife. Chanchal is the oldest among three children in the family 
and has one younger sister and one younger brother. 

Chanchal is doing her XII class with Science group. She likes 
physics and Maths as expressed by her in SIB and the interview. Her 
achievement is above average and she has always stood first in the 
class. Apart from academic activities she participates in co-curricular 
activities like debates, Many-a-times she secured prizes, certificates, 
shields etc. in both academic as well as non-academic activities. 
Nothing much is mentioned about her special abilities. The only thing 
she mentions about herself is that she is very good in Physics and 
Maths. 

On the basis of her interests, and aptitudes she wants to choose 
Engineering as her career. This is what she has reported in VPQ and the 
interview. In VPQ she has written, “I would like to do engineering 
because I am really interested in Physics and Maths the most. I always 
want to do some technical work related to development of society and 
nation”. 

It seems as if Chanchal is not very much aware of different 
avenues available for Science students in the world of work other than 
engineering. But then as she is interested in technical work and is good 
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at subjects required for engineering, her aspiration is very normal and 
realistic. There is another point she mentioned in.the essay as reason for 
choosing Engineering. She says that from the beginning she always 
wanted to be different from others. Similarly, in the career also she 
wants to enter that field which is considered as non-traditional for girls 
generally. Chanchal also wants to have a very bright career for herself. 
She claims herself to be very independent and confident. She also says 
that aiming to get into IIT for engineering may sound unrealistic for her 
but is confident that if she tries hard she may get into it. 

In her own words, “It may be difficult but not impossible to 
become an engineer”, 

This shows her determination, optimism and confidence. She has 


Teported in the interview that her grandmother and an uncle are behind 
her will power. 


Her uncle is her role model. In V) 


PQ she has also mentioned her 
Parents as the greatest influence on her 


- Her father approves her choice 


self-expression, interest and fame. In 
does not seem to hi 
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perception, compromising, curious, verbally good, desirous to be a 
leader, tolerant to some extent and independent. 


Rinku an eighteen year old is studying in a Convent School. She 
belongs to a business family. Her mother is a graduate. She is a 
diploma holder in interior decoration. However, at present she is a 
house wife. Rinku has an older married sister and a younger brother 
who is studying in XIth class. 

Rinku is doing her XII class with Arts subjects. She is good in 
academic achievement and secured around 68 per cent in XI class. 
Apart from academic activities, she participates in dramatics, 
swimming, drawing, painting, competitons and choreography etc. She 
is especially good at decorative arts like drawing and painting. 

As reported by her, she prefers as well as expects to make interior 
decoration as her career as she is good at decorative arts. She has not 
kept any other alternative choice. Initially, she wanted only to assist her 
father in his business. Lately she came to the decision that intereior 
decoration would be the best work for her. Rinku wrote in the essay 
“Me and My Career”, that she thought to help her father in business as 
he did not have anyone to help him and give him some rest. Indicating 
her sense of responsibility, she wrote, “Since I was a child, I always 
wanted to help my father in his business. Till my brother grows up my 
father would be too tired of work, as he does not have a helping hand. 
My sister has been married for 7 years and has her own family. Earlier, 
I had decided that I should help my father. However, my mother 
in for interior decoration as she knows that I have 
the knack for it and I can do it. She gives me ideas and guides me. So I 
have finally decided to take up a course in interior decoration for 2 
years after school. I have also decided to do my B.A. by 
correspondance side by side. After getting enough experience, I would 
like to leave the job and start doing my own practice.” 

Apart from deciding about her career independently, Rinku has 
deep involvement in planning for it. She is well aware of the resources 
she can utilise. She writes in the essay, “My father has got some 


contacts which would help me to carry on with my career in future as 
Q also she expresses a similar point, when 


encouraged me to go 


an interior decorator. In VP 
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asked ‘why’ about her choice. She writes, “My father is in timber 
business. So he can help me a lot in this field. (interior decoration)”. 

Her choice is not just based on the resources or facilities she has 
but also on her own capacities. She is well aware of her strengths and 
weaknesses. In “Me and My Career” She writes, 


» they are the greatest 
ing as stated by her in VPQ. Not only 
at, they are helping her out in h i 


er efforts. This is evident from what 
essay, 
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to pursue that only though she expressed her desire in the interview to 
know more details about her preferred occupation. 


Pooja (17), belongs to a business class family. Her father is a 
distributor and selling agent of raw materials. Her mother is a 
housewife. She has one younger brother. At home, according to Pooja, 
everybody has helped her to become what she is now. The home 
climate for her is secure and good. However, there is no keen interest 
on the part of the family for Pooja’s career. 

Pooja has taken up Humanities stream in class XII. She secured 75 
per cent marks in XI class. She is achievement oriented as she 
expressed in the interview. “Now my main aim is to get good marks in 
XII.” She enjoys good health. 

She has interests in games, quiz competition etc but her chief 
interest is in dress designing/fashion designing. In VPQ she mentions 
that her designs have been taken up, already, by a boutique and that this 
encourages her to go into this line. In the interview she says, “it sounds 
even to herself a bit extraordinary to have such a deep interest in 
garment and textile designing. She feels it is unbelievable as she has no 
back ground or sufficient experience in this particular area”. 

Pooja has chosen fashion designing as her career primarily, but her 
planning is first to complete graduation and then to do some course 
related to fashion designing. She says in the essay that one has to think 
about one’s career plans right after completing schooling and has to 


choose subjects and make plans accordingly. In spite of this awareness 


about career planning, Pooja does not seem to have planned her future 


education suitable to the career chosen, after class X. This is evident 
from the essay “Me and My Career” She writes, 


“1 want to be a fashion designer and for that I have to do a dress 

designing course either from NIFT or Polytechnic. I have to work 

very hard, especially in maths and as I have taken up Home Science 

instead of Maths so I wonder how I will even get admission in NIFT, 

so the only place left is the polytechnic”. 

Though she seems to be less involved in planning her career in 
advance, in whatever she has chosen, she seems to be decisive. A lady 
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inher neighbourhood who runs her own boutique is her role model. 
Pooja wants to be like her, independent and run her own boutique 
where her interest in fashion designing can be put to use. She also says 
that she wants to be financially independent. This shows her need for 
independence and self sufficiency, her readiness to take up self- 
employment. 

does not approve of her 
choice and prefers her to take up computers as her career. This Pooja 
Teported in VPQ. In fact, he is not very positive towards his daughter’s 


questionnaire regarding 
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for self-employment ‘in this area. She wants to open her own boutique 
or sell her designs to other boutiques. It seems as if she would pursue 
fashion designing as her career by practising it on her own without any 
training if she is not able to get admission to any formal course of 
designing. When asked in interview about her compromising nature she 
says “I will take computers if I fail to do any course of my interest but 
for my own sake I'll take up fashion designing as self-employment”. 
Thus, she is decisive about her career and sounds optimistic also. 
At the same time she seems to be at times fluctuating and in conflict 
due to parental indifference and that is why she does not seem to be 
very confident. In spite of all this, she has ambition of going to 
America and start her work there as a fashion designer as there are 
more prospects in that country according to her. This she expresed in 
“Me and My Career”. She has also responded ‘yes’ when enquired 
about her readiness to leave home town to pursue career, if required. 


This shows her very ambitious nature. 


Deepali (17) belongs to an upper middle class business family. Her 
father runs a wholesale business. He is M.Sc in Maths. Her mother is a 
housewife. Deepali is the oldest child in the family and has two 
younger sisters who are twins. Their grandmother also lives with them. 
She is a healthy and stout girl. Deepali is slightly above average in her 
general mental ability. 

Deepali is a Commerce student in XII class from a Convent 
School. She has chosen the combination of English, Maths, Accounts, 
Economics and Commerce and is achieving well. She likes Commerce 
and wants to do her graduation with Honours in Commerce. She is a 
girl with varied interests like music, poetry, creating artistic things, 
books etc. At school, apart from academic work she 
arts exhibition, poetry writing competititons, 
leadership training camps, girl guiding etc. She is also Head of the 
Dramatics Club and Head of the Leadership Training Service club. She 


has chosen to take up Commerce as her field of education but has not 
ar career though she has been thinking 
r” she writes, “I am in XII 


reading 
participates in creative 


yet decided upon any particul 
about many careers. In “Me and My Caree: 
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class and it is high time, I decided about my future career. I am just 
above average in studies and More interested in extra curricular 
activities like girl guiding, leadership training camps, making beautiful 
things, like bangles, singing, writing poems etc. I have always been 
appreciated for my work and for my talents by friends and relatives. 
But according to my father I should devote more time to studies. 
Moreover, I love Playing with small children and also teaching them as 
well as the illiterates under the literacy mission, 

I enjoy helping others, So about my career in different stages of 
oming a teacher, a social worker. 


Her having special abilities as claimed by her in the essay and also 
in interview, has been Supported by her father’s Statements that she is 
very good at making bangles and stuffed toys like teddy bears. He says 
that she has a God gifted quality of creating beautiful things and so it 


questions Tegarding o 
know or I am not sure” 


m not concerned with money but I am 
ities”, 
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She seeks satisfaction from her creative activities. She states that 
as the activities of her interest keep her busy she is not able to devote 
more time to her studies for improving school achievement. She is 
recognised by the school for her creative work and an ‘Applied Arts 
Award’ was given to her for her talent. Deepali reported getting a lot of 
encouragement from her teachers also. 

According to Deepali her mother takes a lot of interest in her 
activities and career. Mother, father and grandmother all of them are 
quite supportive and encouraging. Her home environment as such is 
very conducive and permissive for Deepali to pursue a career. Her 
father has expressed his views about the necessity of career to everyone 
with an understanding. He wrote “Career makes a person self 
confident, more reliable and active”. 

Parents perceived job values differ to some extent from her own 


job values. This is known from JVC where Deepali marked her parents 


job values as perceived by her. Father prefers security, service and 


salary while mother prefers interest, self expression and expression of 
originality in descending order. Father and daughter agree in one value 
that is service, on the other hand mother agrees with daughter in two 
values that is self expression and originality. There is total discrepancy 


in the rest of the values among the three persons. Whatever may be the 
case, they have given her full freedom and encouragement to choose 


her career as she wants. They are proud of their daughter’s creative 
ability. Her father has mentioned this in the questionnaire for parents. 
But she is not able to decide upon a career yet, though she is sure 
that she will do Commerce Honours and a computer course. After that 
what to do is not yet finalised. She has planned only for education and 
not for vocation. She is not in a hurry to find out detailed information 
about the occupations which she prefers. She has only tentative choices 
but has not done concrete planning for them. Perhaps this suggests that 
either she is not sure or she has preferred to defer her final choice for a 
while. In any case, she is ready to go outside home town to pursue her 


career, whatever it may be, if required. 
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Sonia, a 19 year old girl is studying in XII class in a Government 
Girls Senior Secondary School. She belongs to an upper middle class 
family. Her father, a graduate holds a managerial position and the 
mother a graduate, is a housewife. She has two older brothers who are 
also graduates and one of them is already employed. 

Sonia is doing her XII class with Arts stream. She is planning to do 
her graduation after class XIL. She is above average on intelligence test 


and has been securing around 60-65 per cent marks through out her 
achievement in school, 


teading books and cooking. 
She expressed in the i 


like a wild fire in the country. In order to 
Pursue her career in the field of her choice, she wants to do some 
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women’s career. Though she has kept an alternative career i.e. teach- 
ing, yet perhaps she is not very serious about it and has not planned 
very seriously. As far as her attitude about orientation to career choice 
making is concerned, she is quite mature as depicted by the high score 
on this index. In VPQ, she very clearly mentions that she has chosen 
the particular career, i.e. fashion designing because “I want to do some- 
thing different, I like this occupation very much as it would be a ground 
for releasing my creativity.” She wants to do something different from 
others i.e. she did not give primary preference to conventional jobs 
such as Medicine, Engineering, Teaching, Clerical job etc. Thus in the 
orientation for her career, she is quite mature and has considered all her 
interests, abilities and possibilities for pursuing it. 

Sonia’s parents have a very broad outlook for her career. They give 
their approval for whatever she decides. They do not believe in impos- 
ing their aspirations on their children. Her father has himself suggested 
she take up fashion designing as her career, after identifying her ability 
in it and knowing her interest for it. Even her brother is of an encourag- 
ing nature. In VPQ, Sonia mentioned her father and brother as her first 
and second greatest influences respectively. Her father is very well 
aware of his daughter's interests/talents and ability. This is what he 
mentioned in PQ. There are no objections or obstacles for Sonia to 
build her career. There is no discrepency between the perceived job 
values of her father and mother. Sonia is quite independent in choosing 
her career. She wants to be economically independent. She scored con- 
siderably high on Independence. She is quite decisive as far as her 
preferred choice is concerned. She is sure of entering the same or it can 
be said that both her preferred and expected choices are the same. The 
moderate scores on these indices of decisiveness and involvement on 
Attitude Scale of CMI, prove that she is mature enough in choosing the 


Sangeeta, an 18 year old girl, belongs to a lower middle class 
family which is not in a very good position financially. Her father has 
studied upto matric and has a small business. Her mother has also 
studied upto X class and is a housewife. Sangeeta is from a big family. 
She has three brothers and two sisters. Her eldest brother is class XII 


particular career. 
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pass and doing business. Rest four siblings are still studying. Third and 
fourth ‘children are girls studying in XI and IX class respectively and 
two younger brothers are studying in VIIIth and Vth class respectively. 

Sangeeta is doing her XII class from a Government Girls Senior 
Secondary School. She has been slightly above average in the school 
through out. In XI class she got 65 per cent marks. Sangeeta enjoys 
good health and participates in Sports and games. She has won prizes in 
volleyball, races in which she has Participated at the Inter-zonal level 
competitions and has been the captain of the school volleyball team. 

Her interests include drawing, painting, reading and watching T.V. 
In the interview, Sangeeta claims herself to be a creative girl. She says 
that she is independent in thinking, curious and hard working. 

For Sangeeta, a career has vit 
She mentioned her views about c. 
Says “I want to serve my country 
the problems of people. I believe t 
to be. The only thing is, he must h 

Sangeeta’s first preference 


al role to play in the life of people. 
‘areer in the essay very clearly. She 
and my people. I would like to solve 
hat every person can be what he likes 
ave faith in himself.” 
is to take up Indian Administrative 
Service as her vocation, She says “I want to be an IAS or IPS and it 
will suit me because I am a hard working person. 

She has another alternative that is a banking job. She feels that 


bank job is good for girls. An uncle is her role model who is a manager 
in a bank. 


get her first preference, she 


ng job as an alternative. She seemed to be 
very decisive and confident, 


She wants to do her graduatio 


n first. Then she would like to 
Prepare for competitions. This is he 


she would have to do graduation 
Ppearing in the competiton. 


e career chosen by her, they have 
ted to the job to their daughter. She 
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has also mentioned her father and aunt’s influence on her in VPQ. Her 
father wrote in Questionnaire for parents “career is necessasry for 
everyone because everyone should contribute to the nation”. 

Sangeeta has a mature attitude towards career choice making 
except for her decisiveness and compromising nature. 

She is highly involved and independent in career choice making, 
she has also shown it in the interview and says she is very much 
involved in her occupation. Sangeeta does not neglect any aspect. She 
accepts that hard work is a necessary quality for her chosen job and she 
is sure to get it. She seems to be over-confident to enter the IAS, 
perhaps due to the fact that she belongs to a Scheduled Caste family 
and knows about job reservations for Scheduled Caste candidates. 

Her orientation is not very high in selecting the particular work. In 
VPQ when asked why this particular career she said, “I want to be an 
IAS, It is a job of my interest, it is a very reputed job; through which I 


can serve my country.” 
Thus she is very clear 
Even in JVC she marked three job values for a j 
order of preference respectfully—"where you could make a name for 
yourself or become famous. A job where you could express your 
feelings, ideas talents or skills, A job where you could be a boss”. 
It is very clear that her chosen job values are matching with her 


preferred occupation. 

She is highly competent in knowing 
on it. She did not go wrong in choosing a 
vocation, as she says “this job needs hard work and I know, 


working girl”. : 
However, she is not aware of the facts. She is willing to know 


about the details of the occupation of her choice. 

On goal selection in CMI, her score is high indicating that she is 
competent in selecting her goal. However, she is not so competent in 
planning and problem solving. When she is not having adequate 
information about jobs it is obvious she is not good at planning and 


problem solving. 
As far as her primary and preferred choice is concerned she is quite 


mature and competent in that choice making. But for alternatives she is 


very indecisive and vague. She h 
alternative and she herself did not u 


about why she wants to do the particular job. 
ob in the desending 


herself. She has scored highest 
dminisirative job as her 
I am a hard 


ad been suggested by someone for 
se much insight in choosing one. 
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Nisha a 17 year old girl, comes from a middle class family. Her 
father has a business. He owns a General Store and her mother is a 
housewife. She is the oldest child in the family. She has one younger 
brother and a younger sister. Her brother is in XIth standard and sister 
is studying in Xth class. The family climate seems to be congenial and 
permissive. 

Nisha is studying in XII class with humanities in a Governinent 
Girls Sr. Sec. School. After completing her schooling, she plans to do 
Graduation, and has already done a course in computers. In SIB she 
said that she likes music and computer the most an 
and Maths the least, and is sli 
achievement. 


d Political Science 
ightly below average in her scholastic 


c : Part in sports and games in her school and 
1S exceptionally good in racing and shot-put. 
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Nisha has done a computer course. She has good knowledge in this 
field. Though her responses in VPQ for question pertaining to the 
details of her preferred choice are not up to the mark. It is also because 
she has written music as her primary choice. But in the Essay she has 
indicated computers as her first choice and her knowledge is up to date 
in this field. 

Her parental attitude is not very clear from the available 
information. However, she said that the climate at home is good. There 
is not much mention about parents’ influence on her career choice in 
the information given by Nisha. 

Nisha does not have mature attitudes towards career choice 
making. Her decisiveness is also very low. This fact is evident from the 
scores of AS as well as from some statements made by her in VPQ, 
essay and interview. She has mentioned different preferences for. 
occupations at different places. She is interested in music and 
computers. This suggests that she is not good at decision making. 

She scored low in independence, orientation and compromising 
nature. Only on involvement she is average. In VPQ when asked why 
she wants to pursue her preferred career she did not give the reasons. 

Even in JVC she mentioned ‘fame’, ‘self-expression’ and ‘money’ 
as her values for a job in the descending order of preference. These job 
values are also not matching with her preferred job. However, they are 


relevant to the vocation in which she is interested and that is music. 
As far as her competence scores are concerned, she has scored high 


2] 


Seema an 18 year old girl belongs to middle class family. She is 
the second child in the family. Her father is an Arts graduate and is 
working in Delhi Government. Her mother is XIIth class pass and a 
housewife. Her elder brother is a graduate and in Government Service. 


Her younger brother is studying in X class. ; 
Seema is doing XII class with Humanities in a Government Girls 


Senior Secondary School. After XII, she plans to join college for 
graduation. In SIB she said that she likes History and Political Science 
whereas dislikes Mathematics and Physics. She is average in the 


scholastic achievement. 


on them. 
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Seema’s interests are cooking, dance, interior decoration. As 
non-academic activities, she Participates in games like long jump. 

In the interview, Seema claims herself to be an optimistic girl. She 
is realistic in nature. She does not claim herself to be very 
compromising which is evident from her scores on CMI. She scored 
low on compromise in CMI. Seema thinks that she is curious, has the 
zeal to lead others and is tolerant. 


For Seema, career Plays a vital role in the life of a person. She 


becomes important also. I definitely want it in my life”. 


Seema basically wants to take up fashion designing as her vocation 
and wants to start self-employment in this field. 


She has not thought of any alternative. As far as her decision about 
taking up fashion designing work as a life long vocation is concerned, 
she is very consistent and decisive. A lady on T.V. is her role model. 


~expression’, 


for a job in the descending order of 
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designing, what training’ is required, what is the duration, where to get 
the training etc. This also proves her involvement in making a career 
choice. As revealed through CMI, in goal selection, problem solving 
and planning, she is moderately competent. 


Abhineeta a 19 year old girl, is the oldest child of her family. She 
comes from a lower middle class family. Her father is a graduate and in 
Government job. Her mother is a working woman and teaches in a 
primary school. They have a small family. She has a younger brother 
who is in Xth standard. 

Abhineeta is studying in class XII in a Government Girls Senior 
Secondary School, and has opted for the Humanities group of subjects. 

In SIB, she said that she liked Sanskrit and Political Science. 
About her dislikes, she did not mention any subject. In her scholastic 
achievement she can be considered an average student. 

Abhineeta is good in embroidery and knows beautician’s work. 
She wants to take up teaching as her career. She claims in the VPQ and 
interview that she is not only interested but has chosen beautician’s 
work as her second alternative. her another interest is cooking to some 
extent. As non-academic activities, she has participated in games and 
sports in the school. 


In the interview, 
person. She, however, stated 


Abhineeta described herself as a very honest 
that she is not a friendly person because 


she believes in a give and take relationship. It is also seen that she is 
realistic and has clear thinking. When she was asked in the interview 
about her compromising nature, she admitted it positively. She says 
that she is realistic and compromising by nature, she has also scored 
high on compromise. In the case of other qualities she states she is 


curious, and quick and verbally fluent. 

For Abhineeta a career has a very important role in her life. She 
admitted it in the essasy very explicity. She has a positive attitude 
towards career. She says “We must think about our career today to have 
a pleasant tomorrow. I am very much sure that I will be able to take up 
teaching as my profession. I have got this motive from my mother”. 

Abhineeta basically wants to take up teaching as her profession. 
She would like to be an ideal teacher. But she has another alternative 
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which is beautician’s job. It is because she has an aptitude for it and 
also likes to be a self-employed person. 

As far as her decision about taking up teaching as a life long career 
(vocation) is concerned, she is very consistent and decisive. She has 
full knowledge about the way of getting the teaching job. This job may 
be a full time work from the beginning, and she knows that it will be 
difficult for her to give time to her alternative. She says she can take it 
up as a hobby. Her mother is her role model. And that is the reason, she 
has complete information about the job. She seemed to be very decisive 
and confident about taking up some work, this is evident in the Attitude 
Scale (AS) and SIB. The score on decisive 
in CMI is also high. 

Abhineeta wants to do B.A. B.Ed. 
responses in VPQ for question Pertaining to the details of her preferred 
choice, show that she is well aware of the Tequirement to become a 
teacher. She wrote that B.Ed is enough for getting a teaching job. She 


has also planned for her future very thoughtfully and we must also give 
weightage to her mother’s guidance, 


Her parental attitudes are ve 


Ness in career choice making 


This is her main priority. Her 
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particular work, she said: “I like this profession, I really want to be a 
teacher. My mother is a role model for me”. 

It seems she has not been able to report properly why she wants to 
do the particular job, due to lack of expression. Her job values as 
expressed in JVC are fame, salary and self-expression in descending 


order. 
Abhineeta is competent in knowing herself and choosing teaching 


as her vocation. She also had ample information about the career of her 
choice. In VPQ she gave most of the details about what is to be done 
for having a teaching job. She has also got information from her mother 
and she is highly competent in knowing the details of the job. 

In goal selection subtest in CMI her score is high showing that she 
is highly competent in selecting her goal. She is also competent enough 
in planning and problem solving. 

As far as her primary and preferred choice is concerned, she is 
quite mature. For career alternative also she is very clear and decisive. 
She wants to take it up as a means of self-employment. 


E 


Deepali an 18 year old girl, is the oldest child in her family. She is 
from a lower middle class family. The financial position of the family 
is not so sound. Her father is a diploma holder and is working as a 
Technician. Mother is a housewife. She has three sisters, the youngest 
is three years old and studying in Nursery class. Second one is in XI 


class and third one is studying in Vth class. ' 
Deepali is studying in a Government Girls Senior Secondary 


School. She likes Sanskrit very much and that is why she plans to do 
B.A. (Hons) in Sanskrit, She does not like Maths at all. Deepali is an 
average student and secured 60 per cent in class XI. 

Deepali is good at stitching, embroidery and painting. She is 
creative in these activities. In VPQ she has accepted that she is 
interested in cutting and tailoring and would take it up as a profession. 
In the non-academic activities she has participated in N.S.S. 

In the interview, Deepali admits that she is an independent and 
optimistic person. She says “I am an honest person and friendly by 
nature. But sometimes I am agressive”. In the case of other qualities, 
Deepali thinks that she is curious, tolerant and verbally fluent. 
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For Deepali, a career is very important, she mentioned her views 
about career, in the essay very clearly. She says “As every person has 
his own desire of having a career. I am also very much clear about my 
job. I want to go in for higher studies. I want to get a Ph.D. degree”. 
This educational Planning is in line with her career choice. She wants to 
take up lecturership as her career. 

She has another alternative that is a ‘tailoring’ job. It is because 
she had done the tailoring course to begin with and also has aptitude 
and interest for this. In fact she wants to pursue this as a part time 
self-employment. 


As far as her decision about a life long vocation is concerned, she 


is very consistent and decisive and seemed to be very confident about 
taking up work. 


Deepali wants to do Ph.D. after getting a Master’s degree in 


riority. Her responses in VPQ for questions 
i her preferred choice, show that she is well 
to become a lecturer. She wrote that after 
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: Thus, she is very clear about why she wants to do the particular 
job. Even in JVC she marked self-expression, leadership and scope for 
originality as her values for a job in the descending order of preference. 

Besides it, she is competent enough in knowing herself. She did 
not go wrong in choosing the lecturership as her vocation. The person 
must be aware of herself when she has decided to go in for higher 


Studies. 
She also has ample information about the career of her choice. In 


VPQ she gave most of the details about what is to be done for having a 
Ph.D. degree. This also proves her involvement in making career 
choice and also the competence in knowing details about the job. 

As far as her primary and preferred choice is concerned, she is 
quite mature and competent in choice making. 


Case Studies of Low Creatives 


[E] 


Astha a 17 year old girl is the youngest child. Her family is in a 
good financial position. Father is a post-graduate and is working as a 
Legal Advisor in Delhi Government. Mother is also a post-graduate and 
working as a teacher in a Government Girls Senior Secondary 
Composite Model School. She has only one sister and no brother. Her 
sister is doing her B.A. 

Astha is doing her XII cla 
School. In SIB, she said that she 
she dislikes Home Science. She is relatively average i 
achievement which was approximately 60 per cent in class XI. 

Her interests are sports, games and visiting new places. In the 
non-academic activities, she participates in games and sports. 

In the interview, Astha claims herself to be an optimistic person but 
she further adds that she is not very independent. She says that she has a 
compromising nature. She found itdifficult to reveal her qualities further. 

For Astha, a career is very important. She mentioned her views 
about career in the essay “Me and My Career”. She says “My basic 
interest is in Civil Services. My parents motivate and encourage me for 
IPS”. She has even chosen the career which is considered a tough job 


ss with humanities from a Convent 


likes Economics and History whereas 
n her scholastic 


for girls. 


124 Career Development of Creative Girls 


Astha basically wants to take up a job with the police. But she has 
another alternative that is the job of an Advocate. For this, she is 
influenced by her father who is an Advocate and working as a Legal 
Advisor. 

As far as her decision about taking up police job as a life long 
vocation is concerned, she is very consistent and decisive. Someone in 
the family is her role model. Though she seemed to be very decisive 
and confident for having a job in Police, she scored very low on 
decisiveness in career choice making in the attitude scale of CMI. 

Astha wants to complete her graduation first. Then she wants to 
compete for IPS exams. But her responses in VPQ for questions 
Pertaining to the details of her Preferred choice, show that she is not 
aware of the requirements to become an IPS Officer. She wrote that she 
was not clear whether graduation or Post graduation is essential for 
competing for IPS. This shows she is not mature yet on relevant 
competencies. 


Her parental attitude is Positive towards her career. They want her 


y encourage her in whatever she wants to 


Cause I want to work for the nation,” 


ng order of preference respectively. 

Thus, she is not found to be competent in knowing herself. She 
also does not have Sufficient information about the career of her choice. 
In VPQ also she has not given any details about her chosen career. 
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She is studying XII class with Humanities in a Government Girls 
Senior Secondary School. Her scholastic achievement has been 
reported around 50 per cent in Class XI. 

; Sunita is good at stitching. Her interests are domestic work and 
stitching. She has not indicated her interest in extra-curricular activities. 

In the interview, she claims herself to be an arrogant person. She 
could not further describe her qualities. 

For Sunita, a career is not so importan 
essay just in one sentence “I never thought about the career”. 

Although she has never thought about the career but in SIB, she 
has given teaching as her career choice. It is however a very confusing 
and contradictory statement. It shows that somewhere something is 
going on in her mind. May be, she is not aware of it. She is 
unconsciously thinking about her career. 

However, at present she has not deci 
clearly also shows in CMI. The scores on decisive: 
making index of CMI is also very low. 

She has never planned anything for 
attitude is also not very clear because presen 
married. 

Sunita does not have mature attitudes trowards career choice 
making. This fact is evident from the score of CMI as well as from 
some statements made by her in different tools. She scored low in 
Independence and Compromising dimensions. She has average scores 
in Involvement and Orientation. In VPQ, she has not mentioned any 
job for herself. She has not given any statement also in favour of it. 
Even in JVC, she marked money, fame and less work as her job values. 

She scored low in all the parts of competence test. Maybe, it is 
because of her indifference towards pursuing any career due to her 


plans for an early marriage. 


Jagriti 18, is the second child in a large family of six children. The 
family is not in a good financial position. Her father is matric pass and 
is working as a Carpenter. Mother is a housewife. She has one older 
brother and four younger brothers and sisters who are all studying. 
Jagriti is doing XIIth class with Commerce in a Government Girls 


t. She mentioned it in the 


ded on anything and this 
ness in career choice 


her career. Her parents’ 
tly she has a plan to get 
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School. She is not good in the scholastic achievement which is around 
40 per cent.. But she reported that she is good at drawing. As far as her 
interests are concerned, she is not clear about them as she has never 
given a thought in this direction. Maybe, she never tried to think about 
herself. 

In the interview, she failed to appraise herself. 

For Jagriti, career is necessary but difficult to choose. 

She writes “I thought about it many a times but I find it very 
difficult to decide about my career because whenever I decide upon a 
Particular career, I feel that it would not be possible for me to enter this 


Although Ja 
VPQ she h 


When asked in VPI 
this is different kind of work. I like it”, 


ar about why she wants to do the particular job. 


tked Prestige, Self-expression, Help others, as 


f j attitudes are not very clear from the available 
information, There i 


'S Not much mention about her parental influences 


on her career choices. She has however, at times indicated that her 
Parents want to get her married soon. 


L] 


second child of her family, which is not in a 
ton. Father is intermediate passed and working 


Pushpa (17), is the 
very good financial posit: 
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as a Lab. Assistant in a college. Mother is a housewife. She has one 
brother and two sisters. Her brother is the eldest child and studying in 
B.A. Ist year. Sisters are studying in 10th and 2nd classes. 

Pushpa is doing XII class with Humanities in a Government Girls 
Senior Secondary School. 

She is average in the scholastic achievement which was 
approximately around 50 per cent in class XI. Her interests. are music, 
watching T.V. reading books etc. In non-academic activities, she has 
Participated in competitions for music, debate and camps. 

In the interview, Pushpa claims herself to be a patient girl. She was 
not able to articulate her other qualities well. However she thinks that 
she has the zeal to lead others. 

For Pushpa, a career is a necessity of life. She writes “I want to 
have a career in my life. I will certainly do something for having it”. 

Pushpa basically wants to take up Medicine as her vocation. 

Her another alternative is an Accountant’s job. Her choice of going 
into medicine is not a realistic one as she is doing XII with Humanities 
group of subjects and not with Science or Commerce. 

It shows that she is not aware of the requirement to become a 
doctor or an accountant. Everywhere in VPQ, she wrote that she did not 
know about the institute, duration of taining and minimum 


qualification required. 
Parental attitude is not positive. 


motivating. Their emphasis is more on the studies. 
She does not seem to have mature attitudes towards career choice 


making. She is not involved and independent in the career choice 
making. She is not very much aware about the requirements for the job. 

She scored low on orientation and compromise. In VPQ, when 
asked why this particular work, she said: “I want to help others. It is a 
Tequired job. It is for personality development.” 

In JVC, she marked ‘fame’ ‘interest’ and ‘self-expression’ as her 
values for a job in the descending order of preference respectively. 

She is competent to know herself. But, she scored low in knowing 
about the job. It also shows from her statements in VPQ. She wrote 
nothing about what is to be done for medicine and accountancy course, 
what training is required, what is the duration, where to get the training 
etc. But surprisingly she scored high on involvement in attitude scale. 


Parents are least encouraging and 
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Over all, she is low on different dimensions of career choice 
attitudes and competencies and also unrealistic in her career 


aspirations. 


Nimmi a 17 year old girl, belongs to a business family, which is 
financially quite sound. She is the older of the two girls in the family. 
Her younger sister is studying in class X. Her mother is a housewife. 
Nimmi is studying in class XII with Humanities stream in a Convent 
School. She is average in scholastic achievement (55 per cent marks in 
XI) 

She is fond of listenin 
sleeping as reported b 
times. 


& to music and spends her leisure time in 
y her. She also participates in some games at 


In the interview she stated herself to be over-confident, sensitive, 
lazy, independent, apprehensi 


is a necessity for girls, because if 


any unfavourable thing happens with a girl then if she is not financially 


independent, she is left on the 


In case she can 


B.Com (Hons) at College level. 


i nter. However, her mother does not like 
jobs for girls, According to her, “marriage is more important than a 
career for girls”, That is why Nimmi says in her interview “I want to do 
something but because of my family, I don’t know whether I would be 
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able to do something or not.” Her job values in descending order are 
interest, originality and fame. Her father’s job values as perceived by 
her are salary, fame and not to work hard, and her mother’s perceived 
job values are leadership, prestige and not required to work hard. 
Nimmi wants to take up research work in Economics. She seems to 
be consistent about this choice. She has also thought of an alternative, 
i.e. doing C.A. after B.Com (Hons) and take up self-employment. She 
is however, very skeptical about taking up the job in view of her 
family’s conservative attitude. She stated in the VPQ and interview that 
her family is not very permissive and the family climate is more or less 
indifferent, with her mother being very much against girls’ taking up a 
career. 
Nimmi is relatively decisive, involved and independent and not 
ready to compromise. She is moderately oriented in her career choice. 


[6] 


Asha (18) is from a lower middle class family. She is the second 
child in the birth order hierarchy. Her father is a shopkeeper and mother 
is a housewife. Family is not financially very sound. Asha has one elder 
brother and one younger brother and sister. Her elder brother is doing 
graduation. Her younger brother is studying in class X and younger 


sister is studying in class II. s 
Asha is studying in XII class with Humanities ın a Government 


Girls Senior Secondary School. She is average in her scholastic 
achievement which is around 56 per cent. ` 1 

Asha is good at embroidery. She is also found to have an interest in 
cutting and stitching. Her other interests are reading, listening to music, 
and playing with children. For her non-academic activities she 
Participates in outdoor games. She has actively participated in kho-kho. 

In the interview she claims herself to be a curious girl. She says 
that she is realistic, compromising in nature and very clear about 
herself, She likes to be ahead and very quick. Though she says that she 
has a compromising nature when asked in the Interview, she scored 
very low in compromise in CMI. 

For Asha, a career is necessary and important in life. She 


Mentioned her views about career in the essay very clearly. She says 
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“Every person has a dream in life. I am also having a dream. I have 
chosen a job, a career for myself”. 


Asha wants to take up stenography as her vocation but she has not 
kept any alternative.. 


For stenography, she has been influenced by some T.V. 
programmes. 

As far as her decision about taking up stenography as a life long 
vocation is concerned she is consistent and decisive. This also shows in 
the CMI. The score on decisiveness in career choice making in CMI 
was found to be average. , 

Asha wants to do a diploma in stenography. This is her main 
priority. Her responses in VPQ for question pertaining to the details of 
her preferred choice show that she is well aware of the requirements to 
become a dress designer or fashion designer but this career choice has 


not been given elsewhere. She has consistently mentioned stenography 
as her expected vocation. 


She says in the interview that her Parents are encouraging. They 


motivate her and have a Positive attitude towards her job. But her 


Tayaji (father’s elder brother) is not in favour of her taking up a job and 
he is the Head of their family. 


Asha does not seem to be Consistent and serious in reporting her 


career choice, Although explicitly she has Mentioned stenography as 


her primary career choice, she also aspires to become a dress designer. 
Her orierftation toward 


— Ilike this job. 
— Itis very much in demand, 
— Itis my dream. 


high salary and fame as her values for 
reference respectively. y 
ng herself. She is right in choosing 
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Though there seems to be some contradiction in her statements 
regarding her preferred career, she seems to be average in career 


Maturity. 


p Rindha, a 17 year old girl is the middle child of her family, which 
is in sound financial position. Her father is an Arts graduate and retired 
Government Officer. He was the joint director in a Government 
Organisation. Mother is a housewife and graduate. She has two sisters. 
Elder sister is doing post graduation. Younger sister is in XI standard. 
Rindha is studying in class XII with Humanities in a convent 
school. In SIB, she said that she likes economics and dislikes 
geography. She is average in the scholastic achievement which was 55 


per cent in XI class. 

She likes to paint and sketch. He 
story-books, listening to music, singing an 
activities, she participates in National Service S 

In the interview, Rindha mentions that she is not very intelligent, is 
a helpful person, can adjust with any situation, is tolerant but not 
quick-witted. She is soft spoken and not so hard working. 

According to her, a career is necessary for everyone. She mentions 
her views in the essay very clearly, She says “I have a dream and wish 
to get into IAS, I want to try and see the consequences. Getting in IAS 
is purely on luck”. Rindha basically wants to take up Administrative 
job as her vocation. She wants to be an IAS or IPS. But she has thought 
of another alternative, which is, teaching. This seems to be a more 


Tealistic and compromising alternative. 
As far as her decision about taking JAS as life long vocation is 
concerned, she is very consistent and decisive. She is not very much 


confident of getting into this. 

Regarding her educational plans, she wants to do graduation first. 
This is her main priority. Her responses in VPQ for questions 
Pertaining to the details of her preferre 
aware of the requirement to become a 
enough for having competitive exams. 
necessary for the primary choice but als 


r other interests are reading 
d sketching. In non-academic 
cheme. 


d choice show that she is well 
n IAS. She wrote that B.A. is 
That is because, it is not only 
o for her alternative choice. 


132 Career Development of Creative Girls 


Parental attitude is not clear cut towards her career. They have not 
explicitly encouraged or discouraged her in planning or pursuing any 
Rigi has mature attitudes towards career choice making, except 
for her compromising attitude. Her scores on compromise are also not 
so high. This is evident from the score of AS as well as from some 
Statements made by her in the essay. She says “I am not sure whether I 
will get in IAS as it is very very tough. In my opinion: only 
extraordinary and brilliant people get into IAS and I am not a brilliant 
student”. 

In VPQ when asked why this particular work, she said: “This post 
is given respect. I want to be an officer with a high post and position. It 
is of great honour.” 

Thus she is very clear about why she wants to pursue the career of 
her choice. Even in JVC, she marked ‘fame’, ‘interest’ and ‘helping 
People’ as her values for a job in the descending order of preference 
respectively, 

She has ample information about the career of her choice. In VPQ, 
she gave most of the details about what is done in adminsitrative jobs. 


This shows her involvement in making career choice and also the 
competence in knowing the job. 


She does not seem to b 


selection, planning and probl 
CMI. 


e so competent in self-appraisal, goal 
em solving as revealed by her score on 


Alka is the only child in her family, Her father is a graduate and is 
a businessman. Mother isa working woman. She is working as a Lady 
Health Visitor at a Family and Child Welfare Centre. Their financial 
condition is quite comfortable as it is a small family of three persons 
only. 

Alka is doing her XII clas 

After XII she plans to do 
and Economics whereas shi 
scholastic achievement (76p 

Her interests are cookin, 
activities, she participates in 


with Humanities in a Convent School. 
graduation with Political Science, History 
e dislikes Hindi. She was high on the 
er cent) in class XI. e 
8, gardening and reading. In non-academic 
games like kho-kho, 
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In the interview, Alka claims herself to be an independent girl. She 
says that she believes in hard-work. It also seems that she is realistic 
and clear in thinking. She says that she has a compromising nature 
when asked in the interview. She is found to score average on the 
dimension of compromise. 

For Alka, a career is important. She mentions her views about a 
career, in the essay very clearly. She says “I want to do something real 
tough in life. That’s why I have planned to go in for IAS.” 

As far as her decision about taking up IAS as a life lon 
concerned she is very consistent and decisive. Some family friends are 
acting as her role models. She seemed very decisive and confident 
about her job in the interview. She also scored high on decisiveness in 
career choice making in CMI. 

Alka wants to complete her graduation because it is an eligibility 
for competitive exams. Her responses in VPQ to questions pertaining to 
the details of her preferred choice, show that she is well aware of the 
requirement to become an IAS. She wrote that graduation is a must for 


appearing in competitive exams. 

The family environment i 
encouraging and motivating. They want t 
an IAS Officer. She is the only child to fu 


parents. 
Alka has mature attitudes towards career 
Her decisiveness is high. The fact is evident from the score of AS 


as well as from some statements made by her in SIB. She is very clear 


about the occupation in which she has decided to enter. 
Moreover, she is quite involved and independent in the career 


choice making. In the interview she said “If I work hard, I will certainly 


g vocation is 


s good and conducive. Parents are 
heir only daughter to become 
Ifil the expectations of her 


choice. 


get it”. : 
ticular work is also found to be 


Her orientation in selecting the par! : 
ts in choosing her career. 


average. She has considered all relevant aspec 


This is her own independent choice with the consent of her parents. 
In VPQ when asked why this particular work. She said, “It builds 


personality of the individual. Is highly paid job”. 
Even in JVC, she marked ‘reputation’, ‘salary’, and ‘self- 
expression’ as her values for a job in the descending order of 


preference respectively. 
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She also has ample information about the career of her choice. In 
VPQ she gave most of the details about the decided job. This once 
again proves her involvement in making career choice. 

In goal selection her score is average showing that she is average 
on this competency. She is also average on planning and problem 
solving. 

However, the fact that she has not given any alternative career 
choice indicates that she lacks realism as entry into Civil Service is 
through open competition and there is no guarantee to enter into the 


same. 


Anjali, an 18 year old girl is the oldest child in her family. She has 
four sisters and one youngest brother studying in class IV. Her father is 
a businessman and mother is a housewife, 

Anjali is doing her XIIth class with Humanities from a Convent 
School. Her scholastic achievement was 65 Per cent in Class XI. She 
considers herself to be an intelligent girl. 

Anjali is very much interested in painting and stitching. She claims 
is not only interested but she also has an 
Tests are sketching and cooking. She has 
never participated in any non-academic activity. 

In the interview, Anjali claims herself to be a confident girl. It has 
also been seen that she is Tealistic, optimistic and clear in her thinking. 


She says that she has a compromising nature when asked in the 
interview. 


For Anjali, a career is not onl 
life. She mentioned her views abou 
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Regarding her educational plans, Anjali wants to complete degree 
or diploma in stitching. but she does not know whether any separate 
degree or diploma is offered at all in the field of her interest. She wrote 
that XII class is enough for getting into a diploma course in stitching. 
In spite of that, she also wants to do graduation after completing the 
said diploma. 

Parental attitude in her case is not so encouraging. To begin with 
they wanted her to become an I.A.S. Officer. But now they are 
indifferent with her plans. 

In VPQ, when asked about the why of her career choice, she said: 
“This would be a job of my interest and I want to bring this hobby to a 
professional level.” 

In JVC, she marked ‘self-expression’, ‘fame’ and ‘scope for 
originality’ as her values for a job in the descending order of preference 


respectively. 
She is not com| 


ample information regarding the career of her choice. 
As is obvious, Anjali is not able to relate her career choice to any 


occupational field. Overall, she is quite low on career maturity. 


Anuradha, a 19 year old girl is from a mi 


four sisters and one brother. Her father has h 
a housewife. Two sisters are married. One brother and one sister are 


graduates and one sister is studying. She is the fourth child in her 
family. 

Anuradha is studying in class XI 
School. She is average at the scholastic ac 
60 per cent. 

Anuradha is good 


interested in painting and it is also r 
her dream. She claims in VPQ and interview that she is not only 
interested but also has aptitude for it. Her other interests are reading, 


cooking and watching movies. For non-academic activities, she has 


always liked to participate in outdoor games like Badminton. 
In the interview, Anuradha claims herself to be an honest and 
sincere girl. It is also seen that she is co-operative and friendly. She 


petent in knowing herself, she also does not have 


iddle class family. She has 
is own business. Mother is 


I with Humanities in a Convent 
hievement which is around 


at painting and photography. She is very much 
elated to textile designing which is 
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says that she is not always compromising. For Anuradha, a career is 
very important. She mentioned her views about career, in the essay 
very clearly. She says, “I want to make my career bright. I want to 
stand on my own feet. I don’t want to be dependent on anyone”. 

She wants to take up Textile Designing as her vocation. This is the 
area where she wants to start self-employment. However, she has not 
thought of any alternative. As far as her decision about taking up textile 
designing work as a life long vocation is concerned, she seems to be 
very consistent and decisive. She wants to start her own business with a 
widow business woman, who is also a role model for her. Though she 
seemed to be very decisive and confident about doing work, which is 
also reported in SIB, her score on decisiveness in career choice making 


in the attitude scale is very low. This shows some discrepency on this 
dimension. 


iews, they don’t want me in the job, they would 
like me in the business.” Through her statement, it can be inferred that 
her parents want her tobea self-employed person. 


which she is average. 
icular work, she said: “This course is 


about why she wants to do the particular 
Test’, ‘scope for Originality’ and ‘fame’ as 


She is average to low on different dimensions of CMI. 
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Maneesha, an 18 year old girl is the oldest child in the family and 
is from a middle class family. Her father has done his matric and is a 
businessman. Her mother is also matriculate and a housewife. She has 
two sisters and one brother. Her sisters are studying in XIth and Ist 
standards respectively. Her brother is in the third standard. 

Maneesha is studying in XII class in a Government Girls Senior 
Secondary School, in the Commerce stream. She is high on her 
scholastic achievement, which was around 70 per cent in class XI. 

She is interested in reading novels, books, shopping and playing 
with small kids, As non-academic activities, she participates in games 
(she has not mentioned any particular game) She reported herself to be 
a creative girl, though she was identified as a low creative through tests 
and teacher nominations, she claims that she is good in designing 
dresses and making new clothes. 

In the interview, Maneesha claims herself to be an independent 
girl. She says that she is optimistic, confident and compromising in 
nature and has positive self-concept. 

For Maneesha, a career is important. She thinks that career is 
directly related to the person’s interests. She says “My career is totally 


related to my interests, abiliteis and aptitude. I love to travel and meet 
new people and these interests can be fulfilled through my decided 


job”. 
Maneesha wants to be a Chartered Accountant. This is the field in 


which she wants to start the self-employment. 
As far as her decision about taking up Chartered Accountancy 1s 
ry consistent and decisive. This is not only shown 


concerned, she is ve 
e scored high on decisiveness 


in SIB, but also in the Attitude Scale. Shi 
in career choice making in CMI. 

Maneesha wants to do work with any Chartered Accountant after 
completing her graduation. This is her main priority. Her responses in 
VPQ for the question pertaining to the details of her preferred choice, 
show that she is well aware of the requirements to become a CA. She 
wrote that for CA, 60 per cent marks in XII is a must and she will have 
to work with any CA for three years. But first she wants to complete 


her graduation. 
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Her parental attitude is not very clear from the available 
information. However, she said that her grandfather is very helpful in 
nature. He encourages her and motivates her. He is a teacher. 

Maneesha has mature attitudes towards career choice making 
except for her compromising nature. 

Her decisiveness is very high. This fact is evident from the score of 
AS as well as from Some statements made by her in SIB and the essay. 

Besides, she is quite involved and independent in career choice 
making. She does not neglect any aspect. Her idea of having 
self-employment shows that she wants to pursue such an occupation 
where there is Scope for taking up independent charge and freedom. 

Her orientation is found to be clear in selecting the work. She has 


considered all relevant aspects in choosing the field of CA. In VPQ 
when asked why this particular work, she said, 


— Ilike the job, 
— Iwant to do social work. 
— Ilove to meet new people. 


Even in JVC, she marked ‘self-expression’, ‘to help others’ and 
‘scope for originality’ as her values for a job in the 
preference respectively, 


Though she is not competent enough in knowing herself, she 
perhaps has not gone wrong in choosi 


descending order of 


the competence in knowing the job. 


Gayatri, a 19 year old girl is the fourth child in her family. She has 
three sisters and two brothers. One 
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Financially, the family is not in a good position. 

. Gayatri is doing her XII class with Humanities from.a Government 
Girls Senior Secondary School. Her academic performance is nearing 
average which is about 48 per cent to 50 per cent in class XI. 

Gayatri feels that she is good at dress designing. Her primary 
interests are reading and domestic work. She has never participated in 
any non-academic activities. 

In the interview, Gayatri was found inhibited in the beginning but 
opened up gradually. She could not, however, describe herself as to 
what kind of person she is. 

For Gayatri, a career is important. She mentioned her views about 
a career, in the essay “Me and My Career”. She says, “I want to be ina 
job, where I will be a famous person. And the second and important 
thing is I want to help others”. 

These aspirations and ideas do not seem to be related much. 
Gayatri wants to take up dress designing as her vocation. This is the 
area where she wants to start self-employment. 

As far as her decision about taking up dress designing work as a 
life long voation is concerned she is not very consistent in the essay and 
interview. Even her score on decisiveness in career choice making in 
the attitude scale of CMI is very low. 

Gayatri wants to do diploma in dress designing. This is her main 
Priority but responses in VPQ for questions pertaining to the details of 
her preferred choices show that she is not aware of the requirement to 
become a dress designer. She is not sure whether XII class is enough 
for getting into a degree or diploma course in dress designing. She 
wants to do B.A. which is not necessary for getting an admission in the 
Diploma for dress designing. If she really wants to be a dress designer, 
she must get admission in the course just after passing her XII. 

Gayatri has also erratically mentioned in the essay that she is also 


thinking of joining a course in Nursing. 
Her parents are encouraging her to take up a job. Her home 
environment is conducive for taking up a career as her parents want her 


to stand on her own feet. Gayatri does not have a mature attitude 
towards career choice making except for independence. Her 
decisiveness is very low. This fact is evident from her score on the 
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attitude scale as well as from some statements made by her in the 
interview and essay. When asked which occupation had she decided to 
enter, it seemed that she was not yet clear. The fact, that she wants to 
do B.A. after XII though it is not necessary to get in dress designing 
course, itself suggests some doubt about her decision making 
capabilities. 

Her scores on involvement are also not so high. But she seems to 
be independent in career choice making. Her idea of starting her own 
dress designing unit shows that she wants to pursue such an occupation 
where there is much scope for independent charge and freedom. 

Her orientation is also not good in selecting the particular work. 
She avoided some relevant aspects in choosing the field of dress 
designing. She is average on compromise scores, In VPQ when asked 


why this particular work, she said, “We can be self-employed in this 
job. I like it.” 


She is not very clear about why she wants to do the particular job. 


’, ‘help’ and ‘freedom to work’ as her 
rder of preference respectively. 
in knowing herself. Also, she does 


again proves that she is not invol i 


also not adequately competent in knowing the job. 


ps3] 


Anita (18) belongs to a large family. She is the third child in her 
family and has four brothers and One sister. Her father is a Watchman. 


Her mother is a housewife. Financially, the family is not in a good 
position. 
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In the interview, Anita claims herself to be a curious and 
compromising person. Though in the interview she expressed her belief 
that she has a compromising nature, she scored very low in the 
compromising area of AS. 

For Anita a career is important. She mentioned her views also 
about a career in the essay very clearly. She says, “I want my future 
bright. I don’t want to depend on anybody. I am also having some plans, 
myself”. 

Anita wants to take up cutting and tailoring as her vocation. But 
she has another alternative that is a job in teaching if she could not get 
the first one. 

As far as her decision about taking up cutting and tailoring as a life 
long vocation is concerned, she is very consistent and decisive. In SIB 
also, she mentioned her future career very clearly and consistently. 

Anita wants to do diploma in cutting and tailoring. This is her main 
priority. Her responses in VPQ for question pertaining to the details of 
her preferred choice show that she is aware of the requirement of 
having a career in cutting and tailoring. She wrote that XII class is 
enough for getting in to Diploma course in cutting and tailoring. That is 
the reason why she wants to get admission in ITI after completing her 


schooling. 

Her parents have a positive attitude to 
in the interview, “Parents are non-interferin| 
to do whatever you want to do.” ; 

Anita has mature attitudes towards career choice making. Her 
score on the compromising dimension is not so high. But this fact is 
evident only from the score of CMI. Otherwise in SIB and interview, 
she has claimed herself to be a compromising person. 

Her decisiveness is average- However, she is quite involved in the 
career choice making. She has not neglected any aspect. She is average 


on independence. 

Her orientation is al 
considered all relevant aspects in ¢ 
tailoring. In VPQ when asked why t 


know this work, I like it, I can do it easily.” : l 
Though, she is consistent about doing this work, she is not very 


clear about the reasons behind it. In JVC, she marked ‘income’, ‘fame’ 


wards her career. As she says 
g.” They say, “You are free 


lso good in selecting the particular work. She 
hoosing the field of cutting and 
his particular work she said, “I 
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and ‘freedom’ as her values for a job in the descending order of 
preference respectively. 

Thus, she is competent enough in knowing herself. She did not go 
wrong in choosing cutting and tailoring as her vocation. 

She had ample information about the career of her choice. In VPQ, 
she gave the details about what is done in cutting and tailoring, what is 
the duration, where to get the training etc. This once again proves her 
involvement in making career a choice and also the competence in 
knowing the job. 

In goal selection, her score is average. She is not very much 
competent in planning and problem solving. 


Shanti (18) is the only girl child and the youngest in a middle class 
family. Her father is in the Central Government Service and working in 
a Post-Office. Her mother is a house-wife. Shanti has two older 
brothers and both of them are in Government Service. Thus their family 
monthly income put together is moderate, 

Shanti is doing her XII class in Humanities in a Convent School. 
Her scholastic achievement is average. In SIB, she had said that she 


liked History and disliked Hindi and Maths. Her achievement marks in 
class XI were 55 per cent. 


Shanti is good at music a 
also interested in cooking, 
in games like throw ball. S 
qualities.. 

For Shanti career is im 


nd cooking. She sings very well. She is 
gardening, reading novels. She participates 
he could not clearly describe herself and her 


portant. She mentioned her views about 
career in the essay ‘Me and My Career’. She says, “I have just finished 
my XI class and it is important to take decision about the career now. I 
wish to take up teaching as my career”, 
But she has another alternative 
influenced for this job by her brothe 
As far as her decision about 


that is of stenography. She has been 
t who is already in it, 
taking up teaching as a life- long 
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decisiveness in career choice making in CMI. This fact is evident also 
from her statements in SIB and interview. 

Shanti wants to complete her B.Ed. first. Her responses in VPQ to 
questions pertaining to the details of her preferred choice, show that she 
is well aware of the requirements to become a teacher. She wrote that 
XII class is enough for getting in to B.A. And at least B.Ed. is 


necessary for getting into teaching job. 
Her parental attitude is very much clear from the available 


information. They are ready to send her out of station for getting 
Education. It means, they are very much aware of their daughter’s 
career. They (including her two brothers) are found to be encouraging 
and motivating. 

Shanti has mature attitudes towards career choice making except 
for her compromising nature. Her decisiveness is high. She is 
consistent about her decided job. She is quite involved and independent 
in the career choice making and is careful in making decisions. 

Her orientation is also observed to be good in selecting the 
particular work. She considered all relevant aspects in choosing the 
field of teaching. This is totally her own independent choice. In VPQ 
when asked why she wants to take up this particular work, she said, “I 
like teaching, I don’t like to work in an offic 


children, I want to help others”. 

She is very clear about why she wants to do the particular job. 
However in JVC she mentioned ‘interest’, “scope for originality’ and 
‘reputation’ as her values for a job in the descending order of 


Preference respectively. 

Although she is not competent enough in knowing herself, she had 
ample information about the career of her choice. In VPQ Shein 
most of the details about what is to be done in teaching, what training is 

etc. This once 


Tequired, what is the duration, where to get the training 
areer choice and also the 


again proves her involvement in making the c 
competence in knowing the job. Over all, she is average on her career 


Maturity. 


hild in the family. She is from a lower 
raduate and is working 


e, I want to work among 


i Geetika (17) is the eldest c 
middle class family. Her father is a Commerce g 
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in a private company. Her mother is also a graduate and a housewife. 
Geetika has one brother and one. sister. Both are younger and studying 
in school. 

Geetika is doing class XII with Humanities from a Convent 
School. She is average in her scholastic achievement which was around 
57 per cent in XI class. f 

As reported by her, she is good at designing and painting and is 
very much interested in fashion designing. Her other interests are 
making cartoons, interior decoration, reading magazines, watching T.V. 
etc. As for non-academic activities, she participates in plays and 
dramatics. She got, “Each one, Teach one” certificate related to adult 
literacy. 

In the inteview, Geetika claims herself to be an average student 
intellectually and academically. She is not so tolerant and quick but 
likes to be ahead of others. She seems to be clear in her thinking. 

For Geetika, a career has an important role in life. She mentioned 
her views about career, in the essay very clearly. She says, “Every 
person has a goal in his life, Everyone has a dream. I am also having a 
dream of being an interior decorator”, 

Geetika sometimes wants to take up fashion designing as her 
vocation. But she has another alternative, that is, interior decoration. 
She is not sure which one is her primary choice. She is interested in 
these two vocations. In VPQ, she has mentioned fashion designing as 
her primary choice and on the other side in the essay she has written 
only about Interior Decoration. Actually she does not want to 
compromise and hasn’t chosen any other career for her. 


In VPQ, when asked, wh 


y she wants to take up this particular work 
she said, 


“I like this work and want economic independence. 


Her parents are not encouraging. In the interview,she says that both 
the parents are indifferent towards her career. 

Thus she is not very clear about why she wants to do this particular 
job. In VPQ, she marked ‘interest’, ‘self-expression’, and ‘freedom of 
work’ as her values for a job in the descending order of preference 
respectively. These values match with her decided vocations 


adequately. She seems to be Marginally average on career maturity 
according to the CMI results. 
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Section II 
Comparisons Between High and Low Creatives 


This section provides an analysis and interpretation of some 
background characteristics of both the high creatives (core group) and 
low: creatives (reference group) about their family background 
particularly the father’s income, parents’ education, occupation and 
some parental attitudes which are considered important determiners of 
both creativity and vocational behaviour. Besides this, an analysis of 
their level of intelligence, academic performance, personality qualities 
including their special abilities, interests, work values etc. has also been 
made as these factors have important implications in understanding the 
vocational behaviour of the creative group of girls and in comparing 


them with that of the low creative group. 
1. Family Background and Influences 


(i) Father’s Income 

As reported by the subj 
monthly income of the father, 
into different categories. The percenta 
income in different categories is given in Table 5.1. 


ects at the time of data collection, the 
the main bread-earner, was classified 
ge distribution of the monthly 


Table 5.1 
Percentage Distribution of Father’s Income 
Low Creatives 


High C! reatives 
[N= 15] 


Income Levels [N = 24] 
(Rs) Frequency Percentage Frequency Percentage 
Per Month 
Above 10,000 High 4 17 2 13 
7,501 - 10,000 Upper 
Middle 11 46 3 20 
3,001 -7,500 Middle 7 29 6 40 
Upto 3,000 Low 2 9 4 27 


igh creative subjects 


gures, majority of h 
nt) followed by the 


f As can be seen from the fi 
are çlassified within the upper middle (46 per ce 
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middle income group (29 per cent) The remaining ones fall within high 
(17 per.cent) and low income groups (9 per cent) Most of the low 
creative subjects figured in the middle (40 per cent) followed by low 
income groups (27 per cent) The rest of them belonged to upper middle 
(20 per cent) and high income groups (13 per cent) As can be seen, 
both the groups represented a mix of students spreading over all the 
categories but most of the high creatives can be considered to belong to 
upper middle and middle classes whereas most of the low creatives 
clustered within the middle and lower middle income groups. From the 
Per centage distribution, it can be seen that none of the subjects came 
from very poor family or very wealthy families. 


(ii) Father’s Education 


Another related variable is father’s education which was 
categorised at three levels, namely, Post graduation, Graduation and 
Undergraduation. 

Table 5.2 shows that 46 per cent fathers of high creatives. were 
graduates, 38 per cent were undergraduates and 16 per cent were post 
graduates where as 47 Per cent of low creatives’ fathers were graduate 
and 47 per cent were undergraduate, only 6 per cent were post 
graduates. This reveals that Majority of low creatives’ fathers and high 
Creatives’ fathers were more or less at par in terms of their educational 
level. 

Table 5.2 
Father’s Education of High and Low Creatives 


Level High Creatives (N = 24) Low Creatives (N = 15) 


eee ae 
Frequency Percentage Frequency Percentage 


1] 46 7 47 
Graduation 9 38 7 47 
Post-Graduation 4 16 


(iii) Father’s Occupation 

The occupations o 
‘Business’ and ‘Servic 
Table 5.3 that 46 per 


f fathers of both the groups were categorized as 
e’. In the high creative group, it is clear from the 
cent fathers had a business of their own and 54 
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per cent were in some sort of service,. In the case of low creatives also. 
the picture is somewhat similar with 47 per cent fathers in ‘Business’ 
and 53 per cent in the ‘service’. Apparently, this does not show much 
difference among both these groups. However, a closer look at the case 
studies reveals that most of the fathers of high creatives were engaged 
in large scale business (Distribution of IPCL, Owner of Packing 
Industries, Wholesale or Timber Wood Merchant) than the fathers of 
low creatives (petty shopkeeper, carpenter etc.) Similarly in the case of 
service, high creatives’ fathers were in high levels of service or 
Occupation (Jt. Director, National Sample Survey Organisation, Doctor 
in CGHS) than the fathers of low creatives who were mostly in low 
level of services (Watchman, Postman, Lab. Assistant etc.) 
Table 5.3 
Father’s Occupation of High and Low Creatives 


Low Creatives (N = 15) 


Occupation High Creatives (N = 24) 
Frequency Percentage Frequency Percentage 
Business 11 46 7 47 
(iv) Mother’s Education 
hers of high creatives 


As is clear from Table 5.4, 21 per cent mot 
33 per cent graduates and 
y 7 per cent mothers of low creatives 


ates and 60 per cent under 
tives were more educated as 


were post graduates, 46 per cent under 
graduates. On the other hand, onl 
are post graduates, 33 per cent gradu 
graduates. Thus the mothers of high crea 
compared to the mothers of low creatives. 
Table 5.4 
ation of High and Low Creatives 


Mother’s Educ 
Low Creatives (N = 15) 


Level High Creatives (N = 24) 
Frequency Percentage Frequency Percentage 
Below Graduation 11 46 9 60 
Graduation 8 33 5 33 
Post-Graduation 5 21 1 si 
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(v) Mothers Working/Nonworking 

Table 5.5 shows that 58 per cent mothers of high creatives were 
non-working whereas 42 per cent were working. In the case of low 
creatives, 87 per cent mothers are non-working and only 13 per cent are 
working. 


Table 5.5 
Working and Non-Working Mothers of High and 
Low Creatives 


Mothers High Creatives (N = 24) Low Creatives (N = 15) 
Working/Non- Frequency Percentage Fi requency Percentage 
working 

Non-working 14 58 13 87 
Working 10 42 2 13 


It is clear that the high creative group had working and non 
working mothers almost in equal proportions. However, compared to 
low creatives, larger number of high creatives’ mothers were working. 

If the occupation of the father as Roe (1953) maintains is the best 
Single indicator of the social and economic status of the family, the 
working/non-working factor of the mothers can also be considered 
another sign of the socio economic status of the family. In the light of 
this, it can be said that the Majority of the high creatives came from 
families having better socio economic status. 

According to researches done in different countries with gifted and 
talented who comprise 5 Per cent of the general population, they came 
from the middle or higher SES groups. An exhaustive review (Raina, 
1984) of the background studies of the talented suggested that as 
identified on the basis of currently used procedures, the talented by and 
large come from economically better and well educated families. The 
Present study also indicates that subjects whose families were 
economically better, whose fathers were involved in large scale 
business or higher level Occupations and were relatively better 
educated, had better chances of getting identified as high creatives. In 
other words, the majority of the high creative girls belonged to families 


whose financial, educational, Occupational status was better than the 
low creatives. 
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urable for the 


The middle and upper middle class is more favo 
Adamson and 


realisation of a high potential as found by Vernon, 
Verman (1977) According to Mcleod and Cropley (1989), 


“The middle class family tends to transmit to children highly positive 
s to intellectual activity 


attitude to schools and teachers, as well a: 
itself. The parents’ own attitudes and values also lead frequently to a 
high level of interest in how their children fare in school, with 
discussions, over-encouragement etc. Frequently, the parents’ own 
status, life history provides a model of success and actively 
demonstrates the worthwhileness of school and learning as aids to 
achieving a satisfying life style. Finally many opportunities may be 
offered for the development of necessary skills, for instance, through 
conversations with parents or through the provision of books and 
magazines (Horowitz o'Brein, 1980) In families, that are less 
endowed financially, many of these factors may be missing. The 
cumulative effect of this is to reduce children’s choices of realizing 


their potentials.” 


(vi) Some Parental Attitudes 

Attempts to assess some parental 
informal. Some information was elicited durin, 
attitudes of the subjects’ parents towards them in general and t 
career choices and planning in particular. A more formal attempt to 
gather data about the parental attitudes was made through the Parents’ 
Questionnaire specifically designed for this purpose. 

In general, the impression gathered through the interview with the 
subjects revealed that the majority of families and homes of high and 
low creatives were different not only in terms of their financial, 
occupational and educational status but also in terms of their attitudes 
and involvement in their d Jopment. The families of 


aughter’s self-deve 
most of the high creatives can be considered as having a positive 
climate where the daughters can express themselves freely, share their 
ideas with their parents, learn from them and where their special 
abilities and accomplishments are acknowledged. Such family 
influences are likely to facilitate realisation of their potential. 
Most of the low creatives, however, did not make any significant 
remarks about their family’s influence on 


] attitudes were both formal and 
g the interview about the 
heir 


them, their achievements and 
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accomplishments. In the majority of cases, it was reported that the 
parents of low creatives were either indifferent or not encouraging. 

The information collected, through the questionnaire pertained to 
the parents’ attitudes towards their daughters having a career and how 
much importance they attach to their (daughters’) career planning. Also 
it yielded information about other dimensions such as awareness of 
their daughter’s interests, abilities and talents, if any, the necessary 
skills required for the vocation she has chosen and the reason for 
choosing the same, whether the parents have expressed their own views 
about the girl’s career plans and how are they received by her, whether 
both the parents are involved in this planning and what are the 
influences on her career plans. 

The item wise content analysis for all the items in the 
questionnaire could not be done due 
Teceived mostly from low creatives’ 
interpretation is based on the general i 


responses to various items geared to asse: 
and involvement. 


to incomplete questionnaires 
Parents. In such cases, the 
mpression gathered from the 
Ss the overall parental attitudes 
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The responses to the questionnaire also revealed that almost all 
those parents who were involved and had positive attitudes towards 
their daughter’s career had discussed with their daughters. As is evident 
from the previous paragraph, parents of most high creatives fall in this 
category, though parents of a few low creatives also discussed their 
daughter’s plan with them. It was mentioned by a few parents that they 
had expressed their plans for their daughters which the girls have 
generally accepted. However, by and large, a sizeable number of 
parents of high creatives stated that they generally agreed to the girl’s 
own plans since they were very well thought out plans and were in line 
with their talents, abilities and interests. In the case of low creatives, 
however, the parents had pointed out that their girls were ready to 
pursue the careers suggested by them (parents) The parents of both high 
and low creatives thought that their daughters have got the ability to 
succeed in the vocation chosen for her. In this context, it may again be 
pointed out that perhaps the high and low creatives’ parents have one 
basic difference, that is, the high creative girls’ careers are self chosen 
whereas most of the low creative girls’ parents have suggested the 
careers to their daughters. This trend indicates one important point that 
girls in many homes still need parental approval for pursuing their 
careers or parents impose their own choice on to them. Further analysis 
of the items reveals that both the parents of the high creatives are 
involved and normally discuss the daughter’s career plans with each 
other and agree with each other, on the other hand, of those fathers of 
low creatives who had suggested the careers to their daughters, a 
sizeable number had not felt the need to discuss the daughter's career 
plans with the wife. Perhaps this reflects the attitudes of the family asa 
whole where the father plays a more important role regarding the 
decision making in the family than the mother. i 

The per cent-wise comparison between high and low creatives was 
not possible as some of the items were not responded to by 40 per cent 
of the parents of the low creatives. However, an overall impression 
gathered on the basis of some of the items in the Parents’ Questionnaire 
and daughter's perceptions about their attitudes suggest that majority of 
high creative’s parents had positive attitudes towards their daughter’s 
Careers. Only a few were indifferent. The majority of the parents of low 
Creatives, on the other hand were either indifferent or not actively 
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involved in the process of their daughter’s career choice making. A 
very small number, however, were positive. 


(vii) Availability of Role Models 

The data showed that 87 per cent of high creative girls had a role 
model whereas only 33 per cent low creatives had a role model. Further 
inspection of the data revealed that most of the high creative girls had 
their role models in their family itself. In the family also, a majority of 
them mentioned their mothers as their role models, though father, older 
sister, uncle, aunt or a neighbour were also mentioned as persons 
influencing their career choices by a few of the subjects. 

As far as the low creatives are concerned, first of all the majority 
of them did not have a role model and most of those who had 
mentioned that they did have a role model were not themselves clear 
about it and had not explicity mentioned anyone except in two cases 
where they could clearly identify a star in a T.V. serial or a woman in 
the neighbourhood. . 

It is a well known fact that the ability to identify with suitable adult 
models at appropriate times in an individual’s life facilitates their 
overall development and provides direction and opportunities for 
realising their potential. The identification with emulated adults that 
occurs during the various Stages gives some direction for the vocational 
planning and actively involves the individual in the task of vocational 
selection. (Ginzberg, Ginsberg, Axelred & Herma, 1951) 

The high creatives as is obvious had the advantage of having role 
models and that too mostly within their families. 


2. Type of Schools 

Although it was not intended 
of the type of schools they belong 
finding. Referring to Table 4.2 in 
per cent of the high creatives 
Convent schools, and only 29 
Low creatives representin 
selected both from Priv 


number but almost in c 
from C 


to compare the two groups in terms 
ed to, results revealed an interesting 
Methodology, it can be seen that 71 
got identified from amongst the Private/ 
per cent from the Government schools. 
g the general population on the other hand got 
ate and Government schools, if not in equal 
omparable proportions. As is obvious, students 
Onvent schools were thus Over-represented in the high creative 
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overnment Schools were under- 


group and those coming from G 
represented in that group. The implication of the finding is not that 


students from Government Schools are not creative, but that such 


schools perhaps do not provide sufficient opportunities to facilitate the 
d Harrison (1977) pointed 


emergence of their creativity. As Ginsberg ani 
out, the problem is not the absence of creatives and talented but many 
of them are not recognized as creatives and talented. 


3. General Intellectual Level 
Intelligence indicating the general mental ability, was another 
variable which was studied to get a piece of supporting information 
about the two groups. Raw scores obtained through the Raven's 
Standard Progressive Matrices Test were first converted into Z scores 
and per centage distribution at different per centiles were worked out. 
Per centiles were categorised into different levels according to the 
classification given in the test manual (Raven, Court and Raven, 1983) 
Table 5.6 shows that a majority of high creative subjects (88 per 
cent) fall between the 25th and 75th percentile whereas 12 per cent 
figure above the 75th per centile. In the other case, most of the low 
creatives (93 per cent) are between the 25th and 75th percentile 
followed by 7 per cent below the 25th percentile. According to Raven’s 
classification, although a majority of both the groups are covered in the 
average category, further analysis reveals that more per centage of high 
creatives cluster towards the higher side of the average category 
whereas low creatives cluster more towards the lower side of the 


average category. 
Overall, it can 


cluster in the average and definitely a 
low creatives concentrate 1n the average and 


a larger percentage of é ' 
definitely below average categories. None of the low creatives is 
definitely above average and none of the high creatives 1S definitely 
below average. Neither of the two selective in 
terms of being very high or very 

There is sufficient evidence to 
is necessary before creativity is possi 


that a high IQ is no guarantee of creativ 
not possible. Guilford and Christenson (1973) sugges 


tage of high creatives 


bove average categories whereas 


be seen that a larger percen 


groups is extremely 
low in intelligence. 
show that some level of intelligence 
ble. McNemar (1964) pointed out 


ity but a low IQ means that it is 
ted that 
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Table 5.6 
General Intellectual Ability of High and Low Creatives 


Percentile Intellectual High Creatives Low Creatives 
Level (N = 24) (N= 15) 


Frequency Percentage Frequency Percentage 


Above 75th Definitely 


Above Average 3 12 — = 
50th—75th Average 12 50 5 a 
25th—49th 9 38 9 60 
Below 25th Definitely 

Below Average — — 1 7 


intelligence indicates the extent to which an individual possesses 
relevant information and calls it out of storage upon demand. In this 
context, one can see a positive relationship between the number of bits 
of information that can be assimilated (compatible with the notion of 
intelligence) and the extent to which an individual can manipulate, 
Teorganise and recombine those bits (compatible with the notion of 
creativity) According to this, the relation of intelligence to creativity 


can be that highly creatives would be found more frequently - not 


inevitably—among the highly intelligent (Mcleod and Cropley, 1989) 


4. Academic Performance 


Subjects were asked to Teport their XI class final achievement 
marks. In cases, these were not reported, the same were collected from 
the school records. Table 5.7 presents data concerning their 
achievement marks. Fifty per cent of high creatives scored between 70 


cent. Overall, it may be seen that a 


majority of high creatives (83 per 
cent) scored between 60 to 79 perc - z 


ent while majority of low creatives 
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(74 per cent) scored between 50 to 69 per cent. On the whole, it can be 


seen that a larger per cent of high creatives had a higher level of 
educational attainment to their credit. By and large, this group of 
creatives placed a high value on studies and attainment and reported 
themselves to be higher achievers in the interview. This is also evident 
from their case studies. About 40 per cent creatives reported that they 
were among the toppers in their class. Only two subjects reported that 
they do not care much for marks though they know ‘through hard work 
they can achieve anything’. 
Table 5.7 


Academic Performance of the High and Low Creatives 
[XI Class Final Examination] 


Low Creatives (N= 15) 


Percentage of High Creatives (N = 24) 
Marks Frequency Percentage Frequency Percentage 


80—89 l 4 ‘= 
70—79 12 50 2 13 
60—69 8 33 3 20 
50—59 3 12 8 54 
40—49 = = 2 13 

vel of scholastic attainment of the 


If the relatively higher le 


creatives can be attributable to verage mental ability, 


their higher a 
le of certain 


certainly one cannot overlook the important Tro 
non-intellective factors and personality qualities that according to 
IQ scores in predicting 


Horowitz (1985) are more influential than 


achievement and success. 
5. Personality Qualities, Interests and Special Abilities 

Although no standardised tool as such was used to assess the 
personal qualities of high and low creatives. their self reports as well as 
close observation of their behaviour patterns during the structured 
interview provided sufficient evidence of their qualities. 

All the high creatives, by and large, described themselves as 
creative, verbally fluent, independent, ambitious, strong in 
determination, optimistic, confident, having leadership qualities with a 
strong urge for authority and recognition, curious, looking for 
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clear to state their own qualities during 
the interview. Secondly, most of them reported altogether a different 


set of characteristics as compared to high creatives. A few reported 
themselves as ‘honest, friendly, Co-operative’, patient, helping others, 
some others reported themselves as ‘angry and uncompromising’. A 
close observation of the low creative group also did not reveal any 
Predominant ‘characteristics during the interview except that many of 


them were found inhibited, Cautious, quiet, not so energetic or 
enthusiastic and poor in self-evaluation, 


A large body of Tesearch fi 


fluency, good 
imagination, independence in judgement (Tardif and Sternberg, 1988) 
Some other characteristics include commitment to one’s work 
(Gardner, 


The creative group also t 
to describe themselves & and multifarious interests. A 
larger Proportion of the hi i 
interests. More specifi 
music, dance, Painting, 
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story writing, etc. Many of them were also interested in acting, 
modelling and so on. Some of them also reported to be interested in 
sports, games like badminton, swimming, volley ball, basketball, shot 
put, races etc. Reading and travelling were reported to be common 
interests, 

. They also reported themselves to be involved in school activities 
like debate, declamation, quiz competition. Some of them held 
positions of responsibility like ‘Head of Debate and Declamation Club 
of the school’, ‘Head of Music and Fine Arts Club,’ Head of Dramatics 
Club’, ‘Head of Leadership Training Camps and Girl Guiding’. Some 
of these girls were also prize winners and scholarship holders in their 
non-academic accomplishments like receiving scholarship for 
Kathakali dance. 

Many of the high creative girls had outstanding abilities in both 
arts and crafts—both visual and performing arts. Some of them were 
good at making greeting cards, stuffed toys, preparing bangles and 
dolls, sketching, designing clothes, flower decoration and were 
pursuing their talents and interests as hobbies and leisure time 
activities. The results confirm the prior findings that creative persons 
are characterised by a broad range of interests and hobbies (Simonton, 
1988; Walberg, 1988) 

On the other hand, different interest pattern was revealed in the 
fase of low creatives. By and large the group had a narrow range of 
interests, which were primarily confined to such areas as cooking, 
watching T.V. and movies, sewing, embroidery, domestic work and 
reading. Only a few of them reported interests in dress designing, 
photography, painting and outdoor games. However, as reported by 
them and their parents, none of them was found to be outstanding in 
any of their interest areas, their participation in activities in school was 
also very limited as expressed by them. 

The overall general idea that one get 
above is that low creatives were intereste 
which possibly do not involve any creati 
such a narrow range and routine type © 
understood in terms of the type of schools an 


s from what has been reported 
d in routine type of activities 
vity. Why these subjects had 
f interests can probably be 
d home they belonged to. 
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6. Job Values 


An attempt was made to look into the values, the high and low 
creatives evolve about their vocational life. The job values Tepresent the 
desired aspects an individual looks for in the preferred job and these 
values play an important role in determining their career choices. It 
was, therefore, considered desirable to know the job values held by 
high creatives. and draw a comparison with those of low creatives. 
Subjects were asked to give three preferences for job values in order of 
importance on Job Values Card (Centers, 1950) 

The job values of both high and low creative girls in terms of the 
first, second and third choices have been given in Tables 5.8 & 5.9 
Tespectively. The first Job value in order of importance preferred by the 
majority of high creatives is ‘self-expression’. Sixty-two per cent 
subjects uniformally Teported this value. It is interesting to know that 
the same job value, that is, ‘self-expression’ is also preferred by the 
high creatives as their Second choice (33 per cent) and also as the third 
choice (21 per cent) This indicates that a majority of them preferred a 
job where one can express one’s feelings, original ideas, talent or skill. 
Another job value which has been preferred by 30 per cent high 


Creatives as their first choice was ‘fame’ which is again consistently 
given by the group as the second and third choice also, 


Table 5.8 


Job Values of High Creatives 
Job Values First Choice 


Second Choice Third Choice 


Fre- Percen. Fre- Percen- Fre- Percen- 

quency tage quency tage quency tage 
Leadership 1 4 1 4 i 12 
In terest — — 2 9 lo a A 
Prestige — = 3 12 2 9 
Power 1 4 1 4 2 9 
Security — — 1 4 1 4 
Self Expression 15 62 8 33 5 21 
Salary — = 2 9 3 12 
Fame 7 30 3 12 3 12 
Social Service — — 2 9 4 17 
Independence — 1 4 a — 
Not to Work Hard — — — 


| 
| 
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Table 5.9 
Job Values of Low Creatives 
ezea o re R 
Job Values First Choice Second Choice Third Choice 
Fre- Percen- Fre- Percen- Fre- Percen- 

quency tage quency tage quency tage 
Leadership = 5 G — = = 
Interest = S 1 7 == = 
Prestige 2 13 3 20 1 7 
Power = á = = 2 13 
Security 3 20 3 20 2 13 
Self Expression 2 13 2 13 3 20 
Salary 4 27 z 13 — = 
Fame 2 B 1 7 3 20 
Social Service = z 1 7 1 7 
Independence = = = = = — 
Not to Work Hard 2 13 2 13 20 


ly characterised by two job 
me’ which take priority over 
1s want a job that 


Thus, the high creatives are main 
values, namely, ‘self-expression’ and ‘fa 
all other job values. It implies that more creative gir 
Would allow them to use their skills and abilities though some also look 
for appreciation, recognition and fame as an important job attribute. 

Twenty-seven per cent of low creatives attach highest importance 
to the ‘salary’ as an important attribute of a job. Security, is another job 
value which takes priority over other job values. Twenty per cent 
Subjects preferred it as the first choice, 20 per cent and 13 per cent 
Preferred as their second and third choices respectively. As most of the 
low creatives value either ‘salary’ or security as important job values, 
Perhaps, it can be inferred that low creatives by and large are concerned 
about extrinsic rewards from the jobs such as salary, security, status, 
Promotions, fame and power rather than intrinsic rewards which 
include self-fulfilment, autonomy and creativity. Kumar (1989) also 
reported that less creatives prefer power and leisure as their work 
Values and creatives preferred creativity and freedom. It can be 
Concluded that a meaningful picture has not emerged in the case of 
Second and third preferences of low creatives. Also no consistent 


160 Career Development of Creative Girls 


pattern of preferred job values seem to have emerged in their case. 
However, one noticeable point is that the low creative group has given 
‘Not to Work Hard’ a job value where as none of the high creatives 
viewed this value important in a job. 

The foregoing discussion highlights the comparison between high 
and low creatives in terms of certain environmental and personal 
factors. It may not be out of place to mention that although researches 
have shown that Peer group has tremendous influences on career 
choices of adolescents, the case studies of both high and low creatives 
did not reveal a significant role of the peers on the career choices of 


girls. Perhaps the peer group influence would have emerged among 
boys in the Indian setting. 
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Section III 
Differential View of the Vocational Behaviour 
of High and Low Creatives 


1. Career Choice Content and Career Choice Process 

It may be recalled that vocational behaviour in the present study as 
pointed out earlier subsumes the content and process of career choice 
making. The content of career choice entails the nature of career 
preferences—their field, level and type, and realism of career choice 
whereas the process of career choice, involves certain attitudes and 
competencies essential for career decision making. Both these aspects 
put together reflect one’s career maturity at adolescence (Crites,1978) 
The relation of career choice content and career choice -process has 
been described as that between the assembly line and product. It thus 
becomes meaningful to study both the content and process of career 
because the career choice process 
which includes attitudes and competencies are critical in realistic 
decision making. In other words, it can be said that the maturity of 
these attitudes and competencies is associated with an individual 
having a definite career choice, being consistent in career choices over 
time and making the realistic choices (Crites, 1978) 


choice simultaneously, more so, 


2. Content of Career Choice 
Before looking into the nature of c 
Creatives in terms of field level and type, it is desirable to see W 


they would like to have a career at all. 


areer choices of high and low 
hether 


(i) Career Mindedness 
All the subjects identified as high creatives were found to be career 


Minded and ambitious in pursuing their careers as â primary life focus. 
Each one of them articulated very strongly about the need and 
Importance of having a career in today’s world. They expressed the 
Need to have career to prove their worth and express originality through 
their vocational accomplishments. About 92 per cent were determined 
to enter a full time career whereas 8 per cent of them expressed that 
though career was important, they want to strike a balance and combine 
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home and work roles. In terms of Super’s (1957) terminology, they 
would like to follow the ‘double track career pattern’. 

Both high and low creative girls were found to be career minded. 
However, the degree to which they differed in their involvement and 
Motivation to pursue their career choices was clearly evident. 
Moreover, compared to high creatives, higher Proportion of low 
creatives preferred to combine home making and occupation. Thus 
more number of high creatives (92 per cent) were career oriented 
compared to low creatives. Perhaps the distinction given by Richardson ' 
(1974) between work motivation (as the desire to pursue work outside 
the home although not Priortizing work Toles) and the career orientation 
(as the desire to pursue work as a primary life focus with home-making 


interests viewed as secondary) can be seen between high and low 
creatives. 


(ii) Career Choices: Field, Level and Type 


mvels determined according to the 
classification Proposed by Anne Roe* (1956) 


P , ' 
resentation and Interpretation of Case Studies 163 


people like creative artists, designers, musicians, writers, interior 
ropa fashion designers, textile designers etc. and those in the 
field. of entertainment. Both creators and performers are thus included 
in this field where there is scope for self-expression. 

The second occupational field, which 30 per cent high creatives 
opted for, is Organisation (Field-III) Within this field, 17 per cent 
sen prefer Civil Services and the rest of them prefer Hotel 

anagement, Stock Market and Cost and Works Accountancy. Other 
occupational choices of these subjects (12 per cent) are spread over 
Saag Engineering and Management (Technology - Field-IV), 
ai by 8 per cent in Teaching and Journalism (General 
ultural-Field-VII) and 4 per cent in Tourism (Outdoor-Field V) 
Table 5.10 


Occupational Field of Primary Career Choices of 
High and Low Creatives 


Fields High Creatives (N= 24) Low Creatives (N = 15) 


Frequencies Percentage Frequencies Percentage 


a and Entertainment 11 46 5 a 
eneral and Cultural 2 8 z B 
Science 0 0 2 = 
Outdoor 1 4 4 a 
Technology 3 12 | 7 
Organisational 7 30 2 = 
Business Contact 0 0 0 : 
Service 0 0 ; 7 


High creative girls did not give their first occupational choice 
pertaining to fields which entail workers such as detectives, police, 
nurse, social workers etc (Field-I), sales work dealers, insurance 
Workers, public relations officer etc (Field-II) and research scientists, 
nurse, technicians, technical assistance etc. (Field-IV) 
ie An analysis of the first preference of low creatives also shows that 

maximum number of them (33 per cen 
Pertaining to Art and Entertainment (Field- VIII) Twenty-seven per cent 
of low creatives prefer occupations in Organisation (Field-III) Other 
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occupations are in field-VII (General Cultural) and field-VI (Science) 
reported by 13 per cent each. This is followed by Field IV 
(Technology) and Field-I (Services), in each of which 7 per cent of 
occupational choices fall. 


(b) Occupational Levels: Analysis of the occupational choices was 
done in terms of determining the level within each occupational field. 
According to Roe (1956), each field of occupations is divided into 6 
levels in order of hierarchy, extending from high status and responsible 
positions of professional and managerial nature to basically unskilled 
work. The first two levels are considered the highest in the hierarchy 
within each field. Several criteria have been suggested among which 
the important ones are: undertaking independent and varied 
responsibilities, skills, capacity and intrinsic motivation. The 
intermediate positions - levels 3 and 4 have limited responsibilities for 
the conduct of work. Levels 5 and 6 are considered lowest levels of 


skill and responsibility. 


The primary career preferences of high creatives fall in the first 
e levels within the occupational field of their choice. 

Table 5.11 shows the distributi 
higher levels. Level 2 is the most 


thre 


5 A ` although one low 

PSAi ect’s primary choice (Medicine) falls in Level 1, it is not 
T1: rs . i 

an = and congruent with the Stream of subjects taken by her 
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Table 5.11 
Occupational Level of Primary Career Choices of 
High and Low Creatives 


Level High Creatives (N= 24) Low Creatives (N = 15) 


Frequencies Percentage Frequencies Percentage 
gau ee 


1. Professional and 3 12 1 1s 
Managerial I 

2. Professional and 17 71 5 33 
Managerial II 

3. Semi-Professional 4 17 6 40 
and Small Business 

4. Skilled 0 0 2 13 

5. Semi-Skilled 0 0 1 7 

6. Unskilled 0 0 0 0 


* Unrealistic Choice. 


On the whole, it may be said that the career choices preferred by 
high creatives by and large encompass the occupational fields involving 
adventure, variety, creativity, leadership, calculated risk taking, 
enterpreneurship qualilties,challenge, whereas those of low creatives 
are routine in nature, which do not require much thrill, adventure, 
Challenge, risk taking or creative thinking. 

In terms of level of occupational field, the primary career chioces 
of high creative girls generally fall in higher levels of occupational 
fields which according to Shertzer and Linden (1979) indicate 
independence, responsibility for self and others, capabilities, skills and 
intrinsic considerations such as what one does is more significant than 
what one gets for one’s labour, whereas the low creatives prefer 
Occupations involving comparatively lower levels of responsibility, 
Skills, capabilities and intrinsic motivation. 


(c) Alternative Career Choices: Table 5.12 shows percentage 
distribution of the single, alternate and multiple career choices of high 
and low creatives. While 40 per cent of the high creatives gave one 
alternative choice, 40 per cent gave multiple choices and only 20 per 
cent had given a single choice. Even those who did not give any 
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secondary choice justified the reason of not thinking of any alternative. 
This is mostly in cases where they were planning self-employment in 
the chosen field and they had the abilities and all the facilities to start 
the self employment like in Textile designing/Dress and Fashion 
designing. 

Among the low creatives, the major trend that emerges is the lack 
of planning for an alternative which is non-existent in 67 per cent 
subjects. Thirty-three per cent of them who had an alternative, by and 
large were found to be vague and unclear. The primary and secondary 
career choices were highly discrepant in terms of Field and Levels, 


such as Doctor and Accountancy, Indian Navy and Typist and Nursing 
and Dress designing. 


Table 5.12 
Percentage Distribution of Single, Alternative and Multiple Career 
Choices 
Career Choices High Creatives (N = 24) Low Creatives (N = 15) 
Percentage Percentage 

Single Choice 20 60 
Alternative Choice 40 40 

Multiple Choices 40 


2 
(d) Traditional vs Non-traditional Choices: Another dimension 
about the nature of the career choices of high and low creative girls is 
in terms of their classification as traditional and non-traditional 
occupation. 
It is difficult to Classify occupations as traditional and 


non-traditional especially when in the Present day social scenario, girls 
are aspiring to enter into all 


those which were hitherto c 


Imagination, responsibility, original thinking, commitment, motivation 
etc. i 
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In this regard, it is clear that high creatives’ primary choices can 
generally be classified as those which are non-routine in nature, such as 
textile and dress designing, interior decoration and commercial art 
given by 46 per cent of them. These occupations entail more personal 
commitment, intrinsic motivation, responsibility and creativity. The 
maximum proportion of primary choices of the low creatives (33 per 
cent), on the other hand, falls in type of occupations considered routine 
like teaching, typing, stenography, tailoring etc. In this group also, 
though 60 per cent indicated primary choice in Field VIII i.e. Arts and 
Entertainment, one glaring difference is in the level of occupations in 
this field as already discussed earlier. Lower levels of occupations 
within this field denote routine type of occupations. 

There is another way of looking at the traditional, vs non 

` traditional classification of occupations. The traditional being the 
Occupations in which women predominate and the non-traditional those 
Pioneer careers in which men have predominated (Rossi, 1965) The 
term ‘pioneer innovator’ and ‘non-traditonal’ have been used 
interchangeably to differentiate male dominated fields, requiring 
stronger and more consistent career commitment and involvement. 

In this context, a clear distinction can be seen between the two 
groups. A larger proportion of high creative girls preferred to take up 
male dominated occupations like stock market wizard, tourist escort 
Service, engineering, Indian Foreign Service, hotel management, IPS 
etc. Low creatives, on the other hand, in larger proportions had given 
Stereotyped choices, such as typing, tailoring, stenography, beauty 
Parlour and teaching. 


(e) Self Employment: It is evident from the case studies that high 
Creative girls in larger numbers opted for self-employment in the field 
Of their preferred career choices as compared to low creative girls. 

Saxena (1994) pointed out that some of the personality traits such 
as achievement motivation, creativity, leadership, risk taking capacity 
are imperative for enterpreneurial success. 

Those, who in the present study, opted for the self-employment 
were characterised by some of these personality traits, such as higher 
level of motivation, commitment, leadership, independence in 


_168 Career Development of Creative Girls 


assuming responsible roles, self-confidence, acceptance of challenges 
subsumed under the skill ‘enterpreneurship’. 

It is also very relevant and interesting to note that in the 
Occupational fields, in which the high creative girls have plans to start 
self-employment either as a full time career (dress designing, intereior 
decoration, stock market etc.) or as an additional venture to pursue their 
interests and talents (Dancing school, Tourist Escort service, Rural 
handicrafts etc.) there is enough scope to do so. On the contrary, very 
few low creatives have been found to be thinking about self 
employment. Again their case Studies reveal a lack of th 


e requisite 
Personality traits in most of them 


and the occupational fields selected 
by them also do not warrant self-employment. Moreover, the subjects 


who had expressed the desire to Start self-employment opted at lower 


level of enterprise such as tailoring, embroidery from home, beauty 
parlour etc. 


(iii) Realism 
A closer view of the Case studies 


of high and low Creatives reveals 
that almost all the creative girls 


Present educational streams, 
ents in schools, their academic 
and the educational plans they 
d large also fit into their family 
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“Psychology offers neither scope for further development nor does it 
offer a very bright future in India.........1 have at the moment chosen 
Hotel Management which offers me a scope for going forward and is 
also a very well paid job......... I intend to take up the study of 
Psychology again”. 


By and large, creative girls were found to be guided to choose their 
Particular occupations which were in line with their interests, abilities 
and talents. However, most of them also did not overlook the practical 
aspects of ‘earning money for a good living’. The trend emerging out 
here does not support the previous researches (Getzels and Jackson, 
1962; Torrance, 1972 1976; Singh and Mehta, 1981) that career choices 
of creatives and talented are unrealistic. 

The picture in the case of low creatives is quite dismal. The 
Primary choices of most of them though fell in Field—Art and 
Entertainment, they did not by and large indicate any basis in terms of 
their interests, abilities, hobbies reported by them. 

Some of them also did not manifest any such interests, hobbies or 
Participation in co-curricular activities in schools which could be 
directly related to their career choices expressed by them. For example, 
Most of them expressed reading, sleeping, watching TV, Cooking, 
embroidery etc. as their hobbies and interests. 

The career choices of this group did not seem to be unachieveable 
Or not within their bounds keeping in view of their family background. 
It is therefore difficult to infer whether their choices are realistic or not 
SO realistic, However, keeping in view the other criteria in mind, it is 
found that the primary choice of some of them was not in consonance 
with their educational streams and the future educational plans given by 
them. One such example is opting for medicine while studying in the 
Commerce stream in class XII. 


3. Process of Career Choice: Attitudes and Competencies 

___ The attitudes reflect the feelings and the dispositions that the 
individual has towards making a career choice and entering the world 
of work. The competencies reflect the cognitive aspects involved in 
Choosing the occupation. 


The case studies presented ear! 
features of the attitudes and competencies of high and low creatives. 


lier throw light on some common 
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However, in order to validate the pattern of career maturity (Crites 
model) which is a way of depicting one aspect of career development 
and behaviour, the scores on different dimensions of Career Maturity 
Inventory were subjected to quantitative analyses for both the groups. 
All the raw scores on Separate dimensions of attitudes and 
Competencies as well as the total Scores were first converted into Z 


x p be considered most 
likely progressing normally in their career development. 


For the present study, the 50th percentile was taken as the cut off 
point to signify the above 


average. 


(i) Attitudes 
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research evidence except in two cases. The multiple choices were in 
line with their abilities, talents and interests. They were very clear 
about the ‘why’ of their choices, were able to putforth the reasons for 
their occupational preferences, had shown depth and maturity in stating 
the reasons. 

Overall, 90 per cent of the subjects identified as high creatives 
showed clear decisiveness in the process of career choice making. They 
were also clear about the reasons of choosing or not choosing the career 
of their choice. Some of the excerpts given below will give some idea 


about these aspects. 


“Deciding on a career is not an easy job. Since my childhood I must 
have thought about a dozen careers and cast them aside till I took my 
sketches and scribbled pictures to my teacher and she told me I had 
some sense for shape and colout........ I left Psychology to take up 
Commercial Art. And now I feel that colours, lines, forms, shapes, 
sketches and copywriting are a part of me., I’m sure I was to do 
something in this field.......... r 
“For the past two years I have been very clear about my preferences 
in subjects and career choices. The interest in people in general 
accounts for my interest in psychology. Also, since my childhood, I 
had always been interested in the emotional, psychological and 
mental set up of a person., Hence psychology would serve my 
purpose very well. But I’m also very keen on Hotel Management, 
where again I would like to enter the public relations department. 
Satisfying both these interests, it seems managerial psychology 
would be best for me. But I am also a very ambitious girl and 
psychology offers me neither scope for further development (it is 
static) nor does it offer a very bright future in India. It is not so very 
developed here due to the attitude of people in gereral towards 
psychologists. Thus out of the two, I have at the moment chosen 
Hotel Management which offers me scope for going forward and is 

also a very well paid job. I am quite optimistic about my success in 

this occupation. Later when settled in this profession, I intend to take 

up study of psychology again”. 

It is observed from the case studies that where only one career 
choice is given subjects have invariably reported to venture into 
self-employment in the preferred occupation which is in line with their 
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expresed interests, their abilities and talents reported by themselves and 
their parents. It is also evident that the multiple choices are generally 
given in cases where paid jobs are preferred in any field of occupation 
and the entrance into these jobs is through competition or competitive 
examination. It seems that creative subjects have kept their alternatives 
and choices open for paid jobs where absolute Surety cannot be 
expected in the present day competitive world of work. 

Low creatives, on the other hand, were fraught with indecisiveness 
and inconsistency. It is revealed in the statements like— 


“My job should be something different and difficult to some extent. 
But I find myself unable to make a decision”. 


“The word career is a fascinating. | definitely want it in my life but 
do n’t know what to do”. 


“I want to have a bright future I wil] cert 


ainly do something for 
having it........... but do n’t yet know”. 


Attitude scale on CMI also indicates (Table 5.13) that 75 per cent 
of high creatives were above the 50th percentile on this dimension 
where as only 33 per cent of low creatives were above the 50th 


percentile and the majority (67 per cent) were below the 50th 
percentile. 


The major trend thus 


goes in favour of high creative girls where 
majority are above avera 


ge in decisiveness about their career choice 
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‘involvement’ where as only 40 per cent of low creatives were in this 
category. Sixty per cent of the low creatives were below the 50th per 
centile i.e. average and below average. 


(c) Independence: Another major characteristic of the creative 
group of girls was their total independence in career decision making. 
As reported by them, most of the creative girls had role models or 
Persons within their families who encouraged them and motivated them 
to think about their future careers but they were not over dependent on 
them for career choice making. For the majority of them, the career 
options were their own independent decisions, Many of the low 
Creatives, on the other hand, were more concerned and bothered about 
their parents’ approval for career choices, 


Career choices: 


~eit is a very respected occupation” 


“This would give me eno 


ugh authority to contribute my bit in the 
development and progress 


of my country”, 
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“I can express my talent in this job to the fullest”. 


“Success in the financial world would mean realization of all dream 
to me”. 


In the case of low creative girls, orientation to career decision was 
by and large not adequate. Following statements give an idea about it. 


“It is a hard working job..........- You will have to choose the colour 


scheme....... y 


I like it”. (statements were made for a choice of typist as a career) 


“This course is very good............ I can open my own training 
institute.......... ” (textile designing) 


Table 5.13 shows that on Career Maturity Inventory also, a greater 
percentage of high creative girls (67 per cent) were above the 50th per 
centile i.e. above average on orientation where as 73 per cent of low 
creative girls were below 50th percentile i.e. average and below 


average on this dimension. 


(e) Compromise: Compromise in career decision making reflects 
the extent to which the individual is willing to compromise between 
needs and reality. Most of the high creatives had kept alternative 
choices in mind to consider them in case of eventuality. Those who had 
given only one choice were very sure to enter the field of work through 
self-employment. None of the high creative girls apparently indicated 
that she would not work in case she would not be able to take job 
which she did not like. Many of them had already thought of 
alternatives as they knew that there are not many openings in their first 
Career choice. 

Most of the low creative girls were indecisive and vague. They 
hardly had kept any alternative career choices. On CMI, (Table 5.13) 
54 per cent of high creatives were above average in compromise where 
as only 20 per cent of low creatives were in this category. Since even a 
moderate level of compromise can be taken as an indicator of career 
maturity, additional analysis revealed that while 54 per cent of high 
creatives were above average, 25 per cent were average and 29 per cent 
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Table 5.14 
Total Measure of Career Maturity on Attitudes of 
High and Low Creatives 
Percentiles High Creatives (N = 24) Low Creatives (N = 15) 
Frequency Percentage Fa requency Percentage 

fines a Sy Parcenmige 
Above 75 13 54 — = 
50—75 ji 29 = — 
25—49 4 17 3 20 
Below 25 = Ss 12 80 

Taking the below 25th percentile as the criterion of career 
immaturity (La C 
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maturity. None of the high creative girls, however was found to be 
immature in overall career attitudes. 


(ii) Competencies 


(a) Self-Appraisal: Self appraisal, that is knowing yourself, 
according to Crites, becomes more clear, accurate and integrated near 
the end of adolescence, so the expectation is that more vocationally 
mature individiduals will have a greater self-knowledge. As assessed 
through the interview, an essay on ‘Me and My Career’, and Career 
Maturity Inventory, the majority of high creative girls were found to be 
very clear about their capabilities and personality qualities. Statements 
like ‘I can put in my own ideas which help me to increase my creative 
capability’ were common among creative girls. 

Low creatives as a group did not show much awareness about 
themselves, their interests and abilities. They were not found to be well 
articulated and clear about their strengths and weaknesses excepting a 
few, 

Table 5.15 shows that 67 per cent of high creatives were above the 
50th per centile i.e. above average in self appraisal as assessed through 
the measure of CMI where as only 27 per cent of low creatives were 
above the 50th per centile on this dimension. About 73 per cent of low 
creatives were average to below average (below 50th per centile) It 
Means more per centage of high creatives than low creatives were 
above average in their awareness about their attitudes, interests, 
Personality characteristics and their assets and liabilities. 


(b) Occupational Information: The majority of creative girls were 
found to be either already well-informed about the world of work in 
general and their preferred career in particular or were in the process of 
collecting more and more information. In fact, they had more than 
enough information about their primary choice and sufficient about 
their secondary choice. They also indicated the variety of sources from 
where they had collected or were collecting information. This is 
indicated in the statements made by some of them in the essay “Me and 


My Career”. 
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“I have got information about my choice particularly about civil 

services. Some magazines give detailed information. But still, I want 

to collect more information from different people concerned with the 

field, personally...” 

“I’m trying to get all information I can about these occupations, 

know about the world of work, what it is about, what qualities and 

talents one should have to become a successful professional...” 

“I usually go to the particular institutions to get the details regarding 

preliminary exams, timely. Moreover, I hunt for the information in 

the newspaper”. 

This is not true in the case of low creatives. They were found very 
limited in terms of the knowledge and exposure to the world of work in 
general and about their preferred choice/s in particular. 

On this dimension of career maturity which is a basic competency 


lementary to self appraisal, again 
ove average 


ow creative 


in career decision making and comp 
67 per cent of the creative subjects were found to be ab 
(above 50th per centile) whereas only 13 per cent of the | 
subjects were above average and 87 per cent were average to below 
average suggests that a greater number of high creative girls were 
superior to low creative girls in having more occupational information 


about the world of work. 


(c) Goal Selection: Another dimension of career maturity is goal 
selection. The more vocationally mature person not only has a greater 
knowledge about self and work but is able to match up their 
psycho-social characteristics with those required by the occupations or 
their career options. It reflects the ability to relate self to work. 

The majority of high creative girls were very clear about the 
demands and requirements of the careers they preferred in relation to 
their own strengths and qualities as assessed through the interview and. 
essay. This is clearly reflected in some of their statements given below: 

— ‘This job needs hard work and I know, I am a hard working 

girl’ 

— ‘If I go to IPS, I get into it with good physique and my 

leadership qualities’. 

— ‘Because I am fluent in the language, I go for tourism’. 
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This is supported by their CMI score on goal selection which 
indicates their ability to correctly match people with jobs. Table 5.15 
shows that 75 per cent of high creatives were above average whereas 
only 33 per cent of low creative girls were above average (above 50th 
percentile) and 67 per cent were average to below average. High 


creatives as a group thus had an edge over their low creative 
counterparts in goal selection, 


(d) Planning: Another important competency in career decision 
making is planning, how to achieve the goal and working out the entire 
Sequence from its initiation to its completion. The planning involves 
looking ahead both short-term and long-term. 

The analysis of case Studies reveal 
girls were found to be methodical 
relevant training/education, employment 


‘At first one has to work as an apprentice with a free lancer and then 


P ad. agency............ this can take 5 to 
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Soals, indecision and realism in making a career choice. The more 
Career mature, the more able the adolescent is to solve these problems 
In a creative way (Crites, 1978) 

A careful perusal of the case studies reveals that by and large high 
Creative girls (22 out of 24 subjects) were very decisive, realistic about 
their career choices. It may be because they were able to resolve their 
Conflicts, indecisions by the time they reached XIIth grade. Only two 
girls were found indecisive and they expressed the need for guidance 
and counselling. The possible reason of confusion was due to the 
Conflict to choose one among their multifarious interests. The fact that 
they expressed the need to seek help from teacher or counsellor shows 
their inclination to cope with the problem in a positive way. 

The majority of the low creatives, on the other hand, did not 
express any problems or visualised difficulties in entering their 
Preferred careers. They also did not give any evidence of problem 
Solving ability. In other words, even if there was a problem as in the 
Case of two subjects, they did not seem to make any effort to solve it. 

Table 5.16 shows that 92 per cent of high creatives were above 
average and only 8 per cent were average in problem solving 
Capabilities and skills to cope with the problems that may arise in the 
Course of career decision making. On the other hand, 67 per cent of the 
low creatives were average or below average and only 33 per cent were 
above average. High creatives thus surpassed the low creatives on this 
dimension too. 


Table 5.16 
Total Measure of Career Maturity on Competencies of 
High and Low Creatives 
Percentiles High Creatives (N = 24) Low Creatives (N = 15) 
Frequency Percentage Frequency Percentage 

Above 75 8 33 } m = 
oe 13 54 3 20 

549 2 9 5 33 
Below 25 1 4 7 47 
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On the total index of competencies, Table 5.16 gives a comparative 
picture of high and low creatives. 87 per cent of high creatives were 
above average on career choice competencies and only 9 per cent and 4 
per cent were average and below average respectively. 47 per cent of 
low creatives were below average, 33 per cent as average and only 20 
per cent were above average. Looking into the trends emerging from 
the comparison between high and low creatives, one can conclude that 
high creative girls as a group surpassed the low creative girls in 
different dimensions of career choice competencies as well as on total 
index of competencies required in career decision making. 

One can see that on the basis of the trends accrued from case 
studies and quantitative scores, there is a good reason to believe that 
high creative girls in the present study were definitely more mature 
compared to their low creative counterparts in their career development 
and behaviour. 

Although clear cut differences have been found between the two 
groups on different dimensions of career maturity, an interesting 
observation emerged out of the analysis of the case studies. Amongst 
the high creatives those who had outstanding abilities, talents and also 
had scored higher on the creativity tests showed concomitantly a higher 
level of vocational Maturity than those who were towards middle and 
lower side of the cut off Point. In view of this trend it would perhaps be 
desirable to take up future studies to analyse the career maturity of 
creatives with varying levels of creativity. 


Chapter 6 


Conclusions 


E the preceeding chapter, we have examined in considerable details 
different aspects of vocational behaviour of high creative girls 
against the backdrop of various factors such as their family status and 
background, parental attitudes, personality traits, interests. special 
abilities, job values. All the relevant dimensions of the content of career 
choices and the attitudes and competencies of career choice process 
have been studied separately and a comparative picture with the low 
creative girls has been drawn. An attempt is now made to synthesise the 
major findings in the light of the theoretical framework proposed and 
research questions raised earlier. From the qualitative intepretation of 
case studies and quantitative analysis of the data the following 
conclusions can be drawn. 

The creative group of gi 
resemble the low creative group of girls on different dimens 
vocational behaviour. Creative girls, by and large, exhibit a different 
pattern of career development and maturity and are vocationally more 
mature than low creative girls in planning and preparing for a vocation 
which is one of the major developmental tasks encountered during the 
adolescent years. 

Both high creative and less creative gir 


career, However, the tendency for the lower 


strong as of the high creative group. The creative group of girls in 


larger proportions want to pursue a fulltime career with house making 
iented and ambitious in 


interests as secondary. They are more career-orl 
pursuing a fulltime career and making outside employment a focus of 


rls resemble one another more than they 
ions of 


Is perceive the need for a 
creative group is not as 
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their life. This is because the Past two decades have been characterised 
by increasing rates of change and among the most dramatic changes 
have been the society’s attitude and treatment of girls and women 
especially in the areas of jobs and careers (Naisbitt, 1982) Moreover 
“the employment world is buffet of multiple options; part time, 


working at home, working partly at home and partly at the office”. This 
holds good in the Indian set up too. 


developmental phenomenon. 
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Another striking difference between the two groups is the range of 
alternative choices. In the case of low creatives, the majority of them 
do not think of alternative career options which is an indicator of their 
lack of proper orientation and maturity. The creative group of girls 
though have kept multiple choices, they are very clear and confident to 
enter their first preference. They do not seem to be confused or vague 
or in conflict to choose one among the multiple options as has been 
indicated in the literature. 

The high creative group on the whole are self-guided in choosing 
their career choices which are more frequently in line with their talents, 
abilities, interests, personality qualities whereas the low creatives seem 
to be passive in career choice making and are largely influenced by 
their parents’ aspirations and desires. 

The career choices and aspirations of high creatives also seem to 
be realistic in terms of not only their family background, attitudes and 
aspirations of parents but are also compatible with their own abilities, 
interests, hobbies and job values. Most of the high creatives. prefer 
careers where they can use their originality, imagination, creativity etc. 
which would meet their expectation of self-expression in the job they 
enter. Another sign of realism of their career choices is that though they 
have opted for such occupations which are considered to be motivated 
predominantly by intrinsic values, that is, they provide opportunity for 
self-expression, independence, and originality, most of them have not 
overlooked the practical and extrinsic aspects of occupation, such as the 
salary or income, fame and recognition which are realistic 
considerations for the very survival. It may thus be said that the high 
Creatives are capable of striking a good balance between these two 
important aspects of the career and hold a “wise and practical wordly 
view”. This finding does not support the earlier study (Getzels and 
Jackson, 1962) that the career choices of creatively talented are usually 
eccentric and unrealistic that could lead only to failure and waste of 


talent. 

Though it is difficult to draw inferences regarding the causality of 
the difference between the content of career choices of the two groups, 
it is plausible to infer that certain personal as well as environmental 
factors such as family background, resources, clear-cut interests, 
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abilities and personality traits, commitment, goal directedness, 
involvement might have led the creative girls to aspire for higher levels 
of career options with more of self-employment ventures whereas the 
low creative girls lacking such family support, resources and 
personality qualities might have opted to pursue the lower level and 
more routine type of occupations for which their socialisation has 
prepared them. 

The low creatives also cannot be considered to have unrealistic 
career preferences barring a few but their desire for high salary, fame 
and prestige as their predominant job values seems to be contradictory 
in view of their lower level career choices. Their striving to look for 
security, economic benefits and prestige in their preferred careers could 
be due to their family status and background, in other words an 
“outgrowth of socio-economic difference”. 

In terms of career choice Process, creative girls as a group are 
vocationally more mature as they have shown higher level of 
decisiveness, independence and involvement in the process of career 
choice making as compared to their low creative counterparts. 
Whatever indecisiveness exists in a few subjects, it is because they 
want to see themselves in many different occupational roles as they 
excel in more than one area. In the case of low creatives, the higher 


incidence of indecision is because most of them are not yet ready to 
make career decisions, 


Researches on career decision and 
relationships between Personality traits and 


(Vondracek et al, 1990) Persons who are Jo 
unclear sense of identity, 


more indecisive. The hi 


indecision have reported 
Career decision in general 
w on self-esteem, have an 


» testing their personal qualities 
k and so on. Th 
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The majority of creatives are found to be more oriented towards their 
future careers and are also confident in their own resources to create 
self-employment and find success in their careers. They can visualise 
the long term perspective and consequences of their preferred 
occupations, have better images of the future careers. They can clearly 
relate their talents and abilities with their preferred career choices, are 
good at self-knowledge and awareness, are more than adequately aware 
about the world of work, show keenness to obtain more occupational 
information in knowing about what people do on the job and the 
pathways to entering various occupations. They are methodical in 
planning, both short-term and longterm career goals, have more 
problem solving skills. In virtually all the dimensions of career 
maturity, the majority of creative girls are above the normal level of 
career maturity compared to their less creative counterparts and can be 
considered faster in their career development at this stage. 

Before we conclude the reasons for the different pattern of 
vocational maturity and behaviour of high creative girls, it would be 
desirable to remind ourselves that the two groups are also, to some 
extent, different in terms of their family income, occupations, abilities, 
academic performance, personality qualities, interests and job values 
etc. However, the differences are more striking in terms of the 
personality qualities, values, interests, hobbies, participation in school 
activities and the type of schools they belong to. Many of the high 
creatives compared to low creatives come from families having better 
educational, occupational and financial status, have more number of 
mothers working and serving as role models. Their parents also have a 
Positive and encouraging attitude towards daughter and her career. 
They have relatively higher level of abilities, academic achievement, 
and possess personality characteristics associated with creativity. The 
high creative girls in the present study have all the ‘good things 
together’ perhaps needed for better and higher level of vocational 


Maturity. 
It may not be out of context to mention that besides family 


influences, school influences also seem to play an important role in 
determining both creativity and vocational maturity. This is obvious 
from the fact that most of the creative subjects got identified from the 
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public (private) schools (supposed to be better in terms of resources, 
materials, teachers, school climate etc.), were also concurrently 
vocationally more mature. The type of school is thus important in 
facilitating creativity as well as career development and maturity. 

Prior researches converge on several general factors associated 
with creativity in adolescence which include stimulation at home, a 
wide and high level of involvement in both school and outside 
activities, persistence and singlemindedness in following through 
activities despite difficulties and strong intellectual motivation although 
not extremely high level of measured intelligence and wide range of 
interests etc. (Schaefer and Anastasi, 1968; Walberg, 1971 and 
Chambers, 1969) 

Studies have revealed that more positive environments 
(Schmieding & Jenson 1968, and Asbury 1969) in terms of better 
family background, that is, higher parental education, occupational and 
‘income levels, positive parental attitudes, greater parental concerns 
and home atmosphere of warmth facilitate. the vocational maturity 
(Osipow, 1983) Some personal characteristics such as higher 
intelligence (Chansky, 1965) and other non-intellective personality 
traits such as aspiration level (Walls & Gulkus, 1974 Fielding, 1974) 
and characteristics such as more self confidence, 
achievement, independence etc. 
Vocational maturity (Bartlett, 968) 


orientation to 
are positively correlated with 


It seems that factors which are instrumental in encouraging 
creativity or are associated with creativity also tend to contribute to 
vocational maturity and behaviour. It cannot be said categorically on 
the basis of the findings obtained here that creative abilities and 
qualities alone are contributing to the differences in the pattern of 
vocationally relevant traits and behaviours between the high and low 
creative girls. A set of personal and environmental factors also 
concurrently tend to be associated with higher level of creativity, which 
influence the career choices and the processes underlying career 
decision making in complex ways. 
There is an interface between vocational behaviour and creative 
aviour. Future studies need to be done on a wider sample with 
quate controls to examine the generalisability of these findings to a 


beh: 
ade 
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new and different sample of high and low creatives. A great deal of 
research indeed will be required to chart the career development of the 
creative and talented of diverse groups at different times and between 
both the sexes before arriving at a model of career education for them 
based on sound empirical research. 


Chapter 7 


Implications and Suggestions 


he findings of the study have a number of implications for the 
ol tien and guidance of creative adolescents particularly the 
creative girls. At the theoretical level, the findings provide an important 
fillip to the research on the theory of career development with reference 
to the adolescent creative girls in the Indian context. Evidence already 
abounds that the general intellectual abilities and Personality qualities 
are important for mature career decision making. The present study by 
Suggesting further the role of creative thinking processes, abilities, 
skills in career maturity adds to the repertoire of knowledge about the 
factors influencing vocational behaviour and development. The 
findings point out the need to provide opportunities to the students to 
develop in them certain general attitudes and creative thinking skills 
important for career decision making. They need to be encouraged to 
develop skills in alternative ways of thinking, trying out new ideas 
independently, visualising the Consequences, examining pros and cons, 
evaluating possible outcomes, withholding impulsive decisions, 
planning insightfully, gathering more and more information about a 
problem or situation, discovering and knowing about themselves and so 


on—the processes, habits and Styles of thinking required for mature 
career decisions. 


The interest in the area of education an 
great and growing. However, 
and counselling programmes 
potential to achieve creatively. 


d career guidance of girls is 
hardly any specific educational, guidance 
exists in India for girls who have the 
The present study provides a data base 
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to start career interventions to help them overcome the barriers to their 
achievement so that their talents do not remain unfulfilled. The 
existence of biased attitudes on the. part of the counsellor has been 
documented in research. Generally, the data suggest that many 
counsellors disapprove girls’ attempts to pursue non-traditional and 
atypical fields. The creative girls’ inclination to follow male dominated 


and non-traditional occupations in the present study suggest that school 
h attitudes in their 


counsellors should guard against reflecting suc 
counselling practice. Rather, there is a need to augment the 
enterpreneurial behaviour of creative females with the increased 
emphasis on self-employment in the present social and employment 
state-of-the-art context. 

At the practical level, another important implication for the school 
counsellors is to understand the differential nature of the counselling 
intervention that the high creatives would require in the process of their 


career development. They have higher aspirations and different career 


needs. At present, the general feeling among counsellors is that 


creatives and talented do not need guidance. However, the failure of 
talented, gifted and creative girls to fullfill their intellectual promise has 
long been observed and lamented. A few studies also show that they are 
much more likely to desire help with occupational and educational 
goals rather than their personal concerns. (Colangelo, 1991) Career 
counselling with them is rather a unique challenge to help them make 
decisions in the light of their multiple interests and perhaps suitability 
for a number of careers rather than for one or two as is the case of less 
creatives. They have varied and strong interests, are capable to succeed 
in a number of fields. Another point to be borne in mind by the 
counsellors is the tendency of creatives to drift from one choice to 
another which they may find compatible with their talents. This 
coupled with the limited opportunites in our set-up may at some point 
of time hinder them to follow career options closer to their heart. They 


must be counselled to harness the talents they possess, get some 
ose their talents eventually. In case, for 


training so that they do not 1 
ke up careers outside the realm of their 


some reason they decide to tal 
talents, they must be made to learn that such talents can find expression 


in the use of their leisure time. 
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Researches have already confirmed that adolescents, by the end of 
XII grade by and large, attain crystallisation of career choices, realistic 
preferences, accurate self-appraisal and. relevant occupational 
information if they are aspiring to pursue a career. A large number of 
low creative girls representing the general population as is evident from 
the results, however, still need continued help in building certain 
-attitudes and competencies in them. They need assistance in developing 
the decision making skills, discovering and knowing about themselves, 
seeing in what ways their characteristics can be changed or enhanced, 
how their characteristics can be related to their future careers, to 
evaluate discrepencies between their present achievement and future 
expectations and experiences and to leam about the future world of 
work. School has a major role to perform in providing information, 
resources and materials to facilitate their career development. In other 
words, the school curriculum and Programmes should introduce 
self-awareness programmes to foster ‘planfulness’ among adolescents 
aimed at helping them to know themselves in terms of their strengths 
and weaknesses and understand the world of work, 

An important implication of the findings for future research is the 
need for the follow up of the creative girls at multiple points or at least 
a short term longitudinal study to see whether creative girls presently 
found as career mature both in terms of the attitudes towards career 
choice making and requisite competencies, could maintain their 
decision status and actually persist in following their preferred 
occupations. There is also a need to carry out a longitudinal study like 
the one carried out by Torrance (1972), to find out what kind of 
problems creative girls encounter in the process of implementing their 
career plans especially when conflicts and ambivalence about women’s 
roles and rising aspirations still pervade in the society (Kerr, 1991), 
particularly in the Indian setting. 

Although the majority of the creative girls have shown 
determination to enter their preferred occupation, they need to have a 
few trusting, caring and Supporting adults—role mentors to sustain 
their determination in adolescence because creative adolescents are 
adolescents first and foremost. They may still experience the 
‘regression, defensiveness and fluctuations of normal adolescence’. 
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They still have a long way to go to establish in their careers. Significant 
adults who can listen with great care to these young girls, respect their 
attitudes and values, provide sensitive insight into their needs and 
sustain involvement in their world would make a substantial impact on 
their future careers and lives. i 
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Appendix 1 


Major Indices and their Sources 


Family Background Factors 


Father’s Income VPQ, SIB, Interview 
Father’s Occupation VPQ, SIB, FIB, Interview 
Father’s Education FIB,SIB 

Mother’s Occupation SIB, FIB, Interview 
Mother’s Education SIB, FIB, Interview 
Parents’ Attitudes QP, Interview 


towards Girl’s Career 


Family Climate QP, Interview 
Family Influences VPQ, Interview 
Parental Involvement QP, Interview 


in Daughter’s Career 

Family Size SIB, Interview 

Birth Order SIB, Interview 
Personal Factors/Characteristics 


Least Liked Subjects SIB, Interview 
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Participation in 
Co-curricular Activities 


Leisure Time Activities 
Future Educational Plans 
General Intellectual Ability 
Achievement 

Interests 

Special Abilities 

Special Accomplishments 
Job Values 


Other Personality and 
Temperamental Qualities 


School Influences 
Vocational Behaviour 

Career Choice Content 

Career Mindedness 


Career Choices (Plans 
and Aspirations) 


Career Alternatives 
Realism 


Self-employment 
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SIB, Interview 


SIB, Interview 

SIB, Interview, VPQ 
SPM 

Interview, School Records 
SIB, Interview, FIB, QP 
SIB, Interview, FIB 
Interview, QP 

JVC, Interview, FIB, QP 


Interview, QP 


Interview 


Essay, Interview 


SIB, VPQ, Interview, Essay 


VPQ, Interview, QP 
VPQ, Essay, Interview, QP 


VPQ, Interview, Essay 
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Unusual Occupational VPQ, Interview, Essay 
Preference, if any. 


Occupational Aspirations `  VPQ, Interview, QP 
Geographical Mobility VPQ 
Role Model/Influences on VPQ, QP, Interview 


Career Plans 


Parental Influence VPQ, QP, Interview 
on Career Plans 


Future Images of VPQ, Interview 
Unusual Occupations 


Career Choice Attitudes 


Decisiveness CMI, Interview, Essay 
Involvement CMI, Interview, Essay 
Independence CMI, Interview, QP, VPQ, Essay 
Orientation CMI, Interview, QP, Essay 
Compromise CMI, VPQ, Interview, QP, Essay 
Overall Career Choice CMI, Interview 

Attitudes 


Career Choice Competencies 
Self Appraisal CMI, Interview, SIB, Essay 
Occupational Information CMI, VPQ, Interview, Essay 


Goal Selection CMI, VPQ, Interview, Essay 
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Planning 
Problem Solving 


Overall Career Choice 
Competencies 


CMI, VPQ, Interview, Essay 
CMI, Interview 


CMI, Interview 
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Appendix 2 


Teacher Nominations of Creativity 


Teacher’s Name 
“Class/Section 


Class Teacher/ 
Subject Teacher 


School Date. 


Which children in your class are the most creative? 


The most creative children are fluent, flexible, original and good 
elaborators. 


The Fluent 


— The fluent children are who seem to be ‘just running over with 
ideas’ though not always the most talkative ones. 


The Flexible 


— When one plan or procedure fails, children who are the most 
flexible in their thinking and production of ideas come up with 
different approaches or alternatives. There is a variety in their 
thinking and therefore they employ a variety of strategies and 
approaches in solving problems. 
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The Original 


— The most original children are able to think of uncommon and 
unusual ideas. They seek new relationships and think of ideas 
and solutions which are different from others and their text 
book. Many, though not all, of their ideas prove to be useful. 
Some of their ideas are surprising. 


The Elaborator 


— Children who are the best in elaborating ideas, take an idea or 
a task and spell out the details. They have the ability to go to 
the minutest detail. They can take a simple idea and 
‘embroider’ it (or) make it fancy and attractive. Their 
drawings are very detailed and they are able to develop very 
detailed or thorough plans for the projects. 


In view of the above characteristics like fluency, flexibility, 
originality and elaboration, kindly nominate most creative children and 
least creative children in your class after a great deal of observation in 
different situations. 


Appendix 3 


Outline of an Interview Schedule 


Reactions to the creativity tests and perceptions about their 
creativity. 


Family background and status—size, _ birthorder, parents’ 
occupation, education, family income, parental attitudes and home 
climate in general and attitudes towards girl’s career in particular. 
Parents’ concerns and involvement, Parents encouraging, 
discouraging or indifferent, permissive vs. authoritarian attitude. 
Parents as role models. 


Health 


Achievement, liking for particular subjects, interests, special 
abilities and talents. 


Cocurricular/leisure time activities/hobbies/creative acitivites. 


Accomplishment—academic and nonacademic. Recognition of 
special talents. 


Personality characteristics, self perceptions, strengths, weak- 
nesses, values and attitudes towards work, coping mechanisms, 
leadership qualities, determination, temperamental qualities. 


Peer group, friendship and relations with friends and peers, any 
influence on their career plans/choices. 
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e School climate—liking for the school, relationship with teachers, 
opportunities for recogniton and appreciation of their talent, 
general attitudes of principals, teachers—Any role model from the 
school. 


e Childhood experiences—interests, favourite games fascination for 
a particular job, most impressive person, any change in personality 
orientation and attitude, any happy or sad moment which has made 
an impact. 


e Educational plans, career plans, career choice, ‘future goals, 
aspirations and ambitions, alternative career choices, occupational 
information—career decisiveness, conflicts, independence, role 
model, mentor or source of inspiration in choosing a career, way of 
planning, future images of occupations, plans for self employment. 
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Abhineeta, case study on, 119-21 

Abrahamson, M., 41 

Adamson, G., 149 

Agarwal, N., 31, 37 

Alka, case study on, 132-34 

Allotti, N.C., 37 

Amabile, T.M., 156 

Anastasi, A., 188 

Anderson, H.D., 14 

Anita, case study on, 140-42 

Anjali, case study on, 134-35 

Anuradha, case study on, 135-36 

Asbury, A.F., 30, 188 

Asha, case study on, 129-31 

Astha, case study on, 123-24 

Attitude Scale and Competence 
Test, 49-52 


Bachman, J.G., 28 

Baldwin, 7 

Barron, F., 11, 156 

Bartlett, W.E., 4, 14, 26, 188 
Bell, A.P., 32 

Bennet, 29 

Bereiter, 37 
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alternative career choices, 
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non-traditional choices, 
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occupational levels, 164-65 
realism, 168-69 
self-employment, 167 
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